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PURPOSE

A Support Resource Schoolkransitionscan be challenginfpr manystudents.The probability
for School of successful transitions is significantly increased when school
communities work together to coordinate comprehenssahool

Communities " .
transitionsupport grategies.

Thisdocumentis intended to help school authoritieadministrators
educators, ad parentswork together tosupport children and youth
during thefollowing key school

transitions This resource is intended to help
school authorities,administrators,

¢ Hometo-school
educators, and parents work

e Elementaryto-junior high together to support children and
school youth during four key school
« Jwnior high schooto-high Wl

school.

e High schoclo-post-secondiry education
and/or employment

Supportis provided in the form of :
e guiding principlespromising practices ~ e a—
implementation strategiesandrealized benefits
relatedto managing school transitions as gleaned
from the literature; and

e summariesof promising practices fromsixteenAlberta Initiative
for School ImprovemenfAlSI)projects that focused on
managingschooltransitions

Thebibliography endnotes,and appendices offer additional
information and opportunities for further reading

The guiding principlegpromising practicesmplementation
strategies,and realized benefitgleaned from the literature awell as
from the profiled AISI projects are intended to inform but not
necessarily prescribthe development and implementation of
transition support strategies in Albert&takeholdersre invited to
consider the information and resources offered in thigport
resourceas they collaborate to develop and impleménansition
support strategis that suit theunique contextdn their schoolsand
school communities

Note: The Alberta Children and Youth InitiativX(Y 1) developed a
complementary transition planning protocol to support transitions for youth w
diverse needsFor more information, seACYI Transition Planning Protocol for
Youth with Disabilitiesyour Guide to Reaching New Heigiscember 2007
Manitoba, Ontaricand Saskatchewan have also developed transition planning
support resources (see Appendix B).

Managing School Transition®urpose| 4



INTRODUCTION

SchoolTransition
Strategies Described

School tansitionstrategiesare purposeful,coordinated,and outcome-
orientedapproacheslesigned to help studensuccessfullynove from

home toschool topost-secondary educationr employment To
contribute to healthy transitions for
students strategiesshould

School trarsition \
strategies are
purposeful, coordinated,
and outcomesoriented
approaches designed to
help students
successfully transition
from home to school to
post-secondary
education or

employment. /

1. meetstudenia leasicneeds

2. encourage and maintaingsitive
relationshipsand a sense of
community

3. provide studentswith required
supports and reources in each
new environmeni@and share
information among all
stakeholders

4. promote studentselfadvocacy

help gi dzR Scyeététkeir own identies

6. becomprehensiveandcollaborativelyplanned andcoordinated with
consideration for the localontext and

7. ensurecontinuityand consistency within and between
environments.

o

Collectively, these strategies
create a positive school climat
in which studentgeel a sense
of belonging.

COMMUNITY

Figurel: Attributes of Effective School Transition Strategies

Managing School Transitiongritroduction | 5



Alberta Initiative for
School Improvement
(AISI) School
Transitions Projects

Thegoal ofAlISI ido support the improvement of student learning and
performance by encouragirgducators parents, and the community to
work collaboratively taddresdocal needs and circumstancgsough

innovative and creative initiatives

In March 2009Cycle 1, 2 and 3 Al@bjectsthat focused on improving

the management of schodtansitionswere reviewedo identify
promisingpracticesthat could belocalizedby school communities

in

Alberta Each project was reviewed and assessed using the following

guestions:

1. To what extent did the project align with tlgiiding principlesf

effective transition strategies identified in the literatite

2. To what extent did the project align with th@omising practices

identified inthe literature?

3. HOwRA R (i KS LINZ 2 S BchooliréhsftiBrifekpérierices d.
and how were these benefits demonstrated and/or measred

Consideration was also given to
sociceconomic, demographic, and
geographic factors to ensure a rang
of contexts were represented.

SixteenAlSl projects that

I NS 06SySTAG.
school transitions are

profiled in this resource.

Sixteenprojectswere selected based

onthe review and are profiled in the Y,
PromisingPracticesfrom AlSlIsection

of this resourceThis sampling grojectsis offered A
to help school authorities, schools, educators, and

parents determine which promising practices might

Iql

bestbe adopted or adaptedn their schoa and
communities

More information on eaclproject can be obtained by contacting the Al
coordinatorin each school authority or byisiting the AlSI section of the

Alberta Education Web site at
http://education.alberta.ca/admin/aisi.aspx

Managing School Transitiongritroduction | 6
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KEY LEARNINGS FRAME/ANT LITERATURE

Guiding Principles A review of the literature reveals that effectigehool transition
strategiesare characterized by the following guiding principles

e Individual needsire addressed-or example, @ditional time, support
and differentiated instruction

are available fostudents. K \
e Llocalcontextsare considered Eﬁec_t've school trans',t'on
strategies are characterized by

the following guiding principles:

e A sense oEommunityis
created by providing
welcoming environmentgor e Address individual needs
students, families and e Consider local contexts

educators. e Create a sense of community

e Opportunities exist tdoster e Foster positive interactions and
positive teachesstudent and relationships
studentstudent nteractions * Promote continuity
and relationships e Employ transition strategies

e Continuityis promoted early and often
through arange ofongoing e Collaborate to ensure actions
evidencebased transition are coherent and coordinated
strategiesthat are employed e Share informaion among
within acomprehensive stakeholders
learning support program. e Hold positive beliefs about

e Transition strategies are \ students J

employed early and often to
supportstudenttransitions

¢ from hometo-school;

¢ during daily and yearly transitiol®tween schools and grade
levels;

¢ when students movérom within or outside the country
when students transition in and out of special educatiand

¢ when students leave high school for pastcondary education or
employment.

e Collaboratiorand coherentcoordinatedactionsare takenby all
stakeholderg; all stakeholders are involved

¢ Information is shared by and accessible to stakeholders.
e FEducator® KI @S beligis@doitAiERSy 6 aQ | OF F
friendships, and motivation to learn.

Managing School Transition¥&ey Learnings From Relevant Literatuf@uiding Principles 7



Promising Practices Experience is showing that tliellowing transition practices, strategies
and programs are showing promise (ACYI, 2007; UCLA Center for Me¢
Health in Schools, 1999, 2003; Tilleczek, 2007; Saskatchewan Learni
2007; Schumacher, publication date unknown; Southern Regional
EducationaBoard, 2005; Department of Edaton and Training, New
South Wales Government, 2006; Line and Williams, 2007; Herlihy, 20(
Taylor, 2007; Bangser, 2008, dndtitute of Education Sciences, 2008)

e The Alberta Children and Youth
Initiative (ACY]) transition planning
protocol for youth with disabilities
(2007) identifies the following six best| ~ Practices, strategies and
practice characteristics: programs are showing

¢ Personcentred planning. Bl e
¢ Youth invdvement.

¢ Family involvement.

¢ Community involvement.

G

q

Experience is showing that
several transition

Identification and use of a transition coordinator
Inter-agency collaboratiofi.

e Early childhood programs, befoerand afterschool programs, grade
transition intervention strategies, welcome programs families
transitioning to a hew school, and vocational and career educatior
programs have been show to be effectiVe.

e Positive student transitions can be facilitated by addressing factor:
each of the following levels with a focus at the mdseet

¢ Schml Culture and Structure
Factors (Macrédevel).

¢ Factors related to Classes, Friend
and Families (Mestevel).

¢ Factors related to Youth and
Educators (Micrdevel) (See
Appendix A for more
information).’

/ Effectivehome to school\
transition practices
involve making
connections between
families and school, the
community and school,
and the child and school

e Transitional approaches to as well as among peers
assessment, curriculum, and pedagogS\

influence successfuldnsitions for
students. Themes common to effective transitions
strategies include

¢ addressing needs of families;

¢ making orientation packages and extra courses
available in advance;

¢ creating welcoming environments, encouraging extra
curricular participation, and offering student

Managing School Transition&gy Learnings From Relevant Literatufromising Practice! 8



counseling;

¢ dzaAAy3a | WodzRRe &a2adasSyQr
¢ adapting classroom instruction and assessment to meet indivic
needs; and

¢ providing professional developmefit.

o Effectivehome to school transition practices involve making
connections between family and school, child and school, peers, ¢
the community."

e Elementary to junior high school transitions are
accompanied by a

n )

intellectual, moral, social, Effective elementary to junior hig
emotional, and physical transition programs involvebuilding
changes taking place i a a sense of community, responding tc
least part of the transition the needs and concerns of students,
group at any given time. and providing appropriate, faceted
Students making this approaches to facilitate the
transition need support transition process

prior to, during, and after K
their move to maintain their social, psychological, and \ : ‘
academic welbeing. Effective and comprehensive |
transition programs imolve (1) building a sense of & '
community; (2) responding to the needs and concerns o ‘,&;‘
students; and (3) providing appropriate, faceted approac..co -
to facilitate the transition process. Effective programs also

¢ provide activities that involve students, parents, educators, anc
staff from both schools;

¢ establish a replicable and annually updated transition protocol;
¢ establish a timeline for the transition process;

¢ incorporate scheduled collaborative meetings argon
all parties;

¢ assess and provide the necessary human and financial
resources to support the transition process;

¢ identify adult and student leaders to help with the transition; ar
¢ ask students, educators, guidance counselors, parents, and ot
to evaliate the transition progrant"
e Effective junior high school transition strategies encompass

¢ developmentally appropriate and academically rigorous learnir
environments that are flexible, relevant and directly link to real
world issues ;

¢ opportunities togrow towards independence within a supportivi
and secure environment; and

¢ meaningful relationships and coordinated processes to ensure

Managing School Transition&py Learnings From Relevant Literatufromising Practice! 9



continuity in student learning.
¢ use an interdisciplinary approach for leahieving students;

¢ conduct summer schools,y R Sa il &fix A& QW 21N
better prepare incoming students; and

¢ create teacher support teams and small learning communfties.

e High expectations and standards,/ \
rigorous instruction and Effective junior hlgh school
coursework, and support for transition strategies respect
student success are considered | at dzRSydaQ RA@GS
three pillars for adequate and provide opportunities for
transition to life after high school. students to succeed
X academically, grow towards

e Strategies that facilitate independence, and strengthen

smoother transitions from high \ their relationships
school involve helping students

¢ develop flexible career plans; A~

¢ manage their changing relationships with parents,
teachers and friends;

¢ learn how to meet their currenéind future needs (e.g.
need for community, sense of purpose, physical and
emotional security, time management);

¢ cope with stress by developing competencies such as adaptak
problem solving, and decision making;

¢ bridge programs through work experienam-op
education opportunities or postecondary education
entry programs; and

¢ acquire and assess career and education information
and market trends’

e Transitions into high school can
be eased when both structural Transitions into high school can

and specialized curricula be eased when specialized
reforms are in place (e.g., curricula and structural reforms
extended block schedules, smal are inplace

learning communities led by
teams of educators, gradevel schools within schools, aftschool
prodNJ Y& 53 kdglB) WAINPENK Yaouv d® ¢KSas$s
personalized learning environments and increase student
engagement. Successful use of these strategies requires commur
endorsement, institutional support, coaching, and professional
development

e Some high school to work programs are showing early promise (e
CAREERS the Next Generation, and the Career Pathways framev
seehttp://www.cbelearn.ca/pathway¥ however, more career

Managing School Transition&ey Learnings From Relevant Literatufromising Practice! 10
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pathways need tde created, programs need to be more sustainab
and more broadly available, and flexibility and mobility within the
learning system need to be enhancéd.

The National High School Center recommends the following actior
for those responsible for designipgplicies and programs to prepare
students for successful pasecondary transitions:

¢ Intervene early, when students are developing their college an
career aspirations.

¢ Emphasize rigor and high expectations for all students.

¢ Provide appropriate counselirajmd other supports.

¢ Integrate strong academic content into cardecused classes.

¢ Collaborate with possecondary institutions, economic
development agencies, and employers to help create smoothe
transitions to e ~
college and the Effectivehigh school to possecondary
workforce.™ or employment transition programs are

The Institute & initiated early, emphasize high

Education Sciences (IES expectations for all students, provide

U.S. Department of counseling and supports, integrate a

Education, recommends| careerfocus, and involve collaboration -

several prevention among all stakeholders f Y

-

strategies to reduce
early school leaving. These strategies could be consid
as part of an effective and comprehensive transition
support program. IES recommends flolowing:

¢ Use data systems to support the realistic diagnose
students at risk of not completing high school.

¢ Assign adult advocates to-gtk students.

¢ Provide academic supports and enrichment
opportunities to improve academic achievement.

¢ Implementprograms that help students improve their
behavior and social skills.

¢ Personalize the learning environment and instructional practice
¢ Provide rigorous and relevant instruction to engage studétits.

Managing School Transition&ey Learnings From Relevant Literatufromising Practice! 11




Implementation Implementation of school transition strategies or programs may face

Strategies challenges related to clarifying terminology, establishing and maintain
partnerships, recruiting students, involving parents and the community
coordinatingvarious transition activitig addressing the needs of minorit
populations, securing financial and human resources, and ensuring
supporting policies are in place. Several authors have identified or
recommended approaches to implementation that minimize the negat
impacts of thesehallenges (Collins et al, 2009; Bangser, 2008; Chicag
Public Schools, 200@&nd Charner, 1996)

For example, Collins et al (2009) / chal 0 effect \
allenges to effective

captured the following

recommendations from several implementation of transition

educators and policy makers involvec strategies may include

in implementing a range of scheol e clarifying terminology;

based and extended learning servicey , estaplishing and

e Construct programs that maintaining partnerships
complement school goals and e recruiting students
academic standards. e involving parents and the

e Implement evidencédased, but community;
non-traditional methods of youth e coordinating various
development. transition activities

e Ensure programs are engaging ar] e addressing te needs of
diverse. minority populations;

e Use a variety of recruitment and | ¢ securing financial and
retention strategies to engage human resourcesand
students. e ensuing supporting policies

e Provide ongoing training and K are in place j

professional development for
educators and other support personnel.

e Establish and maintain positive relationships with all stakeholders.
e Share relevant research results.

Bangser (2008§" outlined several implementation lessons and choices
related to the implementation of transitions from high school to post
secondary education and employment. According to Bangser, the thre

overarching questions that decisianakers need to ask when tailog
transition progransto their local contexts include the following:

¢ When should interventions start?

e What is the proper balance between broadsed or targeted
transitions approaches?

e How comprehensive do the interventions need to be for each
student?

Bangser states thatrswering these questions requires consideration o

Managing School Transition&pey Learnings From Relevant Literatuteplementation Strategies 12



e curriculum and instruction factors
e the professionhdevelopment needs of teachers;

e the degree of alignment with expectations from pesgcondary
institutions and the workplage

e collaboration among all stakeholdefsancial implications

e data gathering requirementand

e accountability factors.

Chicago Public Schools (2087after adapting resources provided by the

UCLA Center for Mental Health in Schools, recomradiednsideing the
following key points when establishing transition supports:

e Use a comprehensive approach. / \
. . Successfulmplementation of
¢ Involve parents in the transition - . .
transition strategies requires

process. . .
leadership at all levels, family

and community involvement,

information sharing as well as

e Establish connections with
community resources.

e Promote information sharing. ongoing professional

e Provide ongoing, continuous development and financial
transition supports. support. Programs that

e Encourage social development. encourage lifelong learning

and are founded on research
have been shown to be
successful.

e Maintain high expectations and a
challenging curriculum.

Although somewhat dated;harner
(1996} offers severasuggestions for (Collins et al, 2009; Bangset
the successful implementation of highh ~ 2008; Chicago Public School:
school to pet-secondary education 2007; and Charner, 1996
and workinitiativesas follows K

e Provide executivdevelleadershipthat includes developirV* -
shared vision, clear goals, and a comprehensive strate .,
enlisting support and involvement of all stakeholders;
continuous and consistent communicatiagvocacy ané
tolerance forrisk, and enpoweling leaders among those
delivering the progren (e.g.,educators, counselors).

e Provide professional developme for teachers and other staff.

e Nurture positivecrosssector collaboration.

e Supportthe development oktudent selfdetermination

e Integrate demanding academic work withirrent vocational
instruction and workreadiness preparation.

e Provide an integrated career information and guidance system.

e Encourage a commitment to lifelong learning Imseiing career
awareness programs are progressive and sequential, begin as eal
elementary or middle schogérticulate with postsecondary

Managing School Transition&pey Learnings From Relevant Literatuteplementation Strategies 13



institutions, and offer a variety of options

e Employ creative approaches to financing that leverage a variety ol
diverse sources.

e Draw upon existing research, or conduct or commission research-
support implementation.

I KFNYSNR& NBLRNI 2FFSNE prdstod NI f

examples ofhese critical elements of effective implementation.

Realized Benefits According to the literature,hte followingbenefitsof effectiveschool

transitionstrategies are being realized (Center for Mental Health at UC
2003; Taylor, 2007; Line and Williams, 2007; Bottoms and Young, 20(

e Successful transition

interventions strengthen fSuccessful transition interventiorD
problemsolving, enhance strengthen problemsolving,
resilience, make a sifficant enhance resilience, make a
RAFTFSNBYOS AY| 3A3yAFTAOLyid RAT
motivational readiness for motivational readiness for school,

a0K22t 2 SYKIY| §ygiyOs addRSy
attitudes about school and
self,and improve their

school and self, and improve their
. i academic performance.
academic performancg’ \ P /
e Positive studenstudent

interactions result in supportive friendships that help reduce anxiet
give vent to emotions, and minimize the negative impacts of rumol

e Vocational training and career education programs positively impa
school retention and graduatiohey have alsshown promise for
supporting job placement upon high school completft

e Exposure to work experiences

in high school h n link
gh schoothas pee ed high school has been linked to
to greater success in the

workforceand in postsecondary greater success in the workforce

education® and in postsecondargducation.

Exposure to work experiences ir

e Approaches that achieve
effective student transitions from high school to college and careel
yield improved high school completion rates, improved college
preparedness, higher enrolments and persistence in4sesbndary
education, reduced cabe remediation rates, and increased entry ¢
students into employment or further educaticti’

Managing School Transition¥&py Learnings From Relevant LiteratufRealized Benefit¢ 14



PROMISING PRACTIEE®M THE ALBERTATINITIVE FOR SCHOOL
IMPROVEMENT

Overview

The sixteenAlSiprojectssummarized belovdemonstrate to varying degreesomeof the promising
practices for managing school transitiahat have been or are beingiplemented in AlbertaThese
projectsinclude those thasupportone ormore school transitios. They also range from projects tha
were initiated as far back as 2001 to projects thatdnanly recently completed their first year of
implementation The project summarieare organized by transition focus ametludethe following
information:

e ProjectTitle and ID

e School Authority

e Scope including Student Population and Grade(s)
e Brief Project Description

e Improvement Goa Strategiesind Measures

e Strategies Employed (more detai)

e Results

Note: Current project synopses can be found by searching the AISI Clearinghouse at
https://extranetapp.learning.gov.ab.ca/AlSIClearingHouse/Forms/SearchProjects.aspx?CHFileAction=Search&Searc
hID=1#

Hometo-School Elementaryto-Junior | Junior High Schoedb-High High Schocto-Post-
Transitions High Schoolransitions SchoolTransitions secondary Education
and / or Work
Transitions
1.Community 1.Building on Student 1.Students in Transition 1. Successful Students
Collaborationg Learning; Canadian Supportsg Edmonton via High School
Edmonton School Rockies Regional Catholic Separate Schoq Completiong Fort
District No. 7 Division No. 1 District No. 7 Vermilion School
2.Early Start to EGS 2.Middle Years Literacy:| 2.Supporting ARisk Division No. 52
Northland School Elementary Training Studentsg St. Albert 2.0Off-Campus Student
Division No. 61 Elk Island Public Protestant Separate Success foAt-Risk
3.More for Fourg Schools Regional School District No. 6 Studentsg Calgary
Westwind School Division No. 14 3.Comprehensive Portfoliof Roman Catholic
Division No. 74 3.Whatever It Takes: System to Elmance Separate School
4.Early Intervention: Strategies to Support Career Developmerg District No. 1
Jump Start Preschoql Strugglig Students; Grassland&egional 3.Pyramid of
I KAYy221Qa Lethbridge School Division No. 6 Interventionsg Christ
Division No. 73 Distrid No. 51 4.CLC 1 Plugging the Gap] the Redeemer
5.Improving Preschoolery 4.Kidscang Lethbridge in Transitiong Calgary Catholic Separate
Literacy and Parents School District No. 51|  School District No. 19 RegionaDbivision No
Program¢ Wild Rose 3
School Division No. 66

Managing School Transition®fomising Practices from the Alberta Initiative for School Improven 15
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Analysis

Even though each project was designed to realize local school or school digbriovements in terms

of managing school transitions, analysis of the multiple strategies employed in these various contexts
may reveal approaches that can be adapted or adopted in other school communities in Alberta to effect
similar positive results.

Home-to-School Transitions Project3 hepromising practiceemployed in thefive profiled home-to-
schoolprojectsinclude

student screening and ongoing assessmgsihg a variety of commercialfvailable instruments
(e.g.,Brigance Inventory of Early Ddepment; Kaufman Survey of Early Academic and Language
Skills (IfSEALSL‘Ilnlcal Evaluation of Language Fundamem;eFP$eschoo(CELH3)) IocaIIy
RSOSt2LISR AyaliNHz¥Syia 6So3dows 2AfR w2asS {OK22f
teacher obsevations;

individualized programmingased on identified student needs, primarily within a preschool setting;

speecHanguage and/or earliteracy development strategiege.g., literacy activity centres,
speech/languageand literacytake-homeKkits; crosscurricular language/music programming;
positive peer modeling

regular meetings ofmulti-member teamgi.e., administrators, teachefpre-K to grade 1)
educational assistants, speech language pathologistschool supervisorgpordinators;

parental involvement strategie®.g., workshops, information sessions, newsletters, classroom
visitations, distribution of resources and materials for use at home, ongoing communications with
parents, family literacy events, parent surveys, studemtent @nferences);

coordinationof and collaboration with various community agendies., child and family services
agencies, libraries, day cares and day horésicome Wagon, Family and Community Support
Services, adult literacy groups, health units, sagavice$; and

professional development opportunitites staff and stakeholder&.g.,in-servicesworkshops,
conferencey

Managing School Transition®fomising Practices from the Alberta Initiative for School Improven 16
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Elementaryto-Junior High School Transitions Projecte promising practices employed in tfloer
profiled elementaryto-junior high school projects ihale

use ofvariousinstructional approachesvith a focus on literacy and numeraay well as social skills
development and community buildirfg.g.,mentoring and peer tutoring; differentiated instruction;
using individualized learning plamagta-cognition strategiesmnodeling using expository textusing
leveled resources and materials; reading and writing stratedidiew-up and skill reinforcement
with studentsafter program completion; role playindrama; journal writing; conflict resolution
providing student agendas and related supports; student advisory periods/cjassegnition,
volunteer, and character education programs

use ofvariousassessment strategi€e.g., assessment for learningategies; collaborative
development and use of common benchmarks, rubrics and report cardsher observation;
Provincial Achievement Testsisk completion tracking

use ofvariouslearning settingge.g., oneon-one and small group tutoring; instruota in classrooms
as well as resource centres; cragade groupings; summer camgsmmunitybased arts and
athletic eventsyeinforcement of learning at home with parental support)

regular meetings of mukinember teamgi.e., administrators, teachersAlSI consultants and
coordinators counselork

parental involvement strategig®.g., workshops, information sessions, newsletters, distribution of
resources and materials for use at home, ongoing communications with parents, parent surveys,
studentparentconferences);

coordination of and collaboration with various community agen@es., Kidscan proje¢ténd

professional development opportunitites staff and stakeholder&.g.,in-servicesworkshops,
conferencescollaboration viaProfessional Leaing Communities (PLCs))

Managing School Transition®fomising Practices from the Alberta Initiative for Schogdrovement | 17



Junior High Schodb- High School Transitions Project8he promising practices employed in floeir
profiled junior high schoeto-high school projects include

early identificatiorof students atriskand ongoing monitoring of their progreésg., attendance

records, academic performancecords teacher observations, social relationshipgmulative files

St SOGUNRBYAO RIFEGFO6FasSa oS o3 dsEhoa logisofvie Sgdiileslext T2 NY I G 7
interviews);

career counselingnd planning support from grades 9 to (€2g.,student and parental notification

of high school options in grade 9, schbalsed and professionaistaffedcareer centremandatory

grade 10 portfolio development course NS SNJ / NHzA aAy 3¢ Y2 RdighSa T2 NJ 3N
school and possecondary visits, Career Fajrs)

individualized programmin(e.g., Individualized Program Plans (IPPs), individualized transition
plans);

focused student workshoge.g., topics includetkarning strategies, test taking skills, study
skills, communication skills, agenda organization and asd planning for fingl

use of differentiated instructional strategies in a variety of learning environnfers oneon-one

tutoring; classes wit low pupitto-teacher ratiosuse of inclass aidesselfpaced alternative

learning environments employing distance learning materials and computer technologies (e.g., St.

I £ 6 S NI QsupetviSettiCakg Srogram)l | F1SNJ aOK22f O2 @B ke @ SPIdE
collaboration among feeder and receiving school staffs

provision of adult advocateadvisorsand/or mentors

development and use of transition support resouieeg.,high school completion checklists

G/ dzydzf F GA DS wSO2BHMROE K NRI KNIPES WP A pGaeamydsshoal | y dzl ¢
pre-registration processgs

regular meetings of mukinember teamgi.e., administratorsAlSI leadeachers teacher mentors

or advocates, core subject teachers, careeunselors);

parental involvemenstrategies(e.g., workshops, information sessions, newsletters, ongoing

communications with parents, parent surveys, studpatent conferencedParent Advisory Council

meetings@ LJ2 A A 0 A @S LI 25 Sdz&08 X T £a IAWIATIS\Y SiyA (D BasydT 2 NY | G A 2y
Gl 2YS [ 23K 0¢ Y2RdAZ S

coordination of and collaboration with various community agen@es.,South East Partnership for

Youth Development, Youth Connections, Extoep); and

professional development opportunities staff and stakeholderg.g.,in-servicesworkshops,
conferences, book studies)
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High Schoeto-Postsecondary Education and/or Employment Transitions Projedtke promising
practices employed in thiree profiled high schocto-postsecondary education and/or employment
projects include

e career counselingtrategies(e.g., career fairs, guest speakeuse ofa Webbased career planning
tool (e.g.,Career Cruisingoneon-one support from ofitampus teachers and a career practitioner,
development with students of varioumreer pathways and school completion optifins

e careerrelatedprogramming(e.g., mobile Career and Technold&yudies trailersRegistered
Apprenticeship Program (RARJork internships; integration of career awareness in other subject
areas; carer moduks; offcampus work experiencesd apprenticeship progranjis

e alternative timetablingle.g., Copernicamodel);

e development and use gbnsistent divisiorand schoclwide rubrics, exemplars and assessment
strategies

e development and use cbmprehensivénterventionapproache® S®3 d> G LB N} YAR 2F Ay
based on the work of Dufour (2004) and Blankstein (2005), and others);

e regular meetings of mulinember teamgi.e., administrators, AlSI lead teachatepartment heads,
counselorsDirector of Schol Completio;

e parental involvement strategig®.g., workshops, information sessions, newsletters, ongoing
communications with parents, parent surveys, studpatent conferencessSchool Council
meetingy;

e coordination of and collaboration with varioasemmunity agenciee.g.,partnerships with
businesse# the community; and

o professional development opportunitits staff and stakeholders (e.dRrofessional Learning
Communities, irservicesworkshops, conferences, book studies).
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Hometo-School:Community CollaboratioriProject

Title / Project ID:Community Collaboration Project (30105)
School Authority Edmonton School District N@(3020)
Scope7079 Students, Gradé¥e-K to 9, 30 Schools

Project Descriptiontn order toincrease school success famincreasing number of atisk students, this
projectset out tomaximizeavailableresourcedy focusing on strategic partnerships among schools, families, and
community organizationsaroups of schoolscalled clusters;ollaborated toidentify common needs and explor
ways to workmore effectivelywith families andcommunity partnerssimilar to the approach beindgemonstrated

in the City Centre Education Project (CCEP) scfergbttp://ccep.epsb.cal/index.htnfor more information) This
project quickly evolved from working with parents and community partners at the Kindergarten level to-school
wide projecsthat supported aligrade levels.

Fve schoolclusters comprised of fivéo eight schools per cluster, wemeeatedin areas wherssignificant
numbers of students and familiestv high needad been identified; namelgast, northcentral, west, city
centre, and Mill Woods areas of Edmonton

ACluster Team @rdinator for eat school clustehelpedprincipals and teachers identit-riskstudent) y SSR &
and facilitakd collaborative actiorplanning with key community partneré.Project Leadership Tea(RLT),

comprised ofCluster Team Coordinatongpresentative principals and teachers from the five school clusters as

well as central office staff with expertise in the areas of student achievement, programs and planning, Aboriginal
education, and English language learnimigpvided overall project dection. ThePLTfocused on understanding the
needs and challenges emerging through the collaborative work of schools and community partners and examining
the implications for thalistrict.

Principals, teachers and community partners in escimoolclusteridentified common needgor at-risk students
determinad how to work togetheito more effectively meet identified needand heldprofessional development
sessiongo supporttheir work (e.g., sessions focused on effective needs analysis, strategieslfdvoration and
sharing, and discussing needs wsthtial workers from Neighbourhood and Community Development, City of
Edmonton,and Community Initiatives, Child and Family Services Region 6

Improvement Goals, Strategies, and Measures

Goals Strategies Measures

1. Increase school success for « School and community partners | e Qualitative information and student
students who are at risk. collaborated to increase their success stories from students,

2. Increase collaboration among dzy RSNE G YRAY 3 2| parents, and community partners.
schools, families, and community as well as their access to supporty e Quantitative measures including
partners. for these students and their High Level of Achievement Ties

3. Increase the district's capacity to families. (HLATS) and teach@warded marks.
collaborate effectively with * Schools organized themselves int{ e Student, parent and community
community partners. Of dzZ2AGSNE (G2 ARS| partner survey and focus group

FIYAtASEQ ySSRa| feedback.
resources caive used more e Number of school clusters sustaine
strategically. after project completion.
¢ Project information was shared
with other schools in the district,
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Strategies e School OrganizatiarGeographicallbased School Clustevgere established
Employed in areas of high student and family need.
e Project ManagemerCoordination Cluster Team Coordinators and the
Project Leadership Teaidentifiedd 0 dzZRSy a4 Q 'y R FI Yed f
collaboratively and strategically with community paers to address these
needs.

e Community InvolvementSchools collaborated with community partners to
identify common needsdor at-risk studentsdetermine how to work togetheto
more effectively meet identified needand holdprofessional development
sessbnsto supporttheir work.

Results 1. At-risk studentswere moreengagel, as indicated byncreased attendance,
more participation in classroom activities, higher levels of concentration
during teachefled discussion, increased completion of student assignment
and decreases in negative student behaviour.

2. Significant increases in collaboratidbetween schools and community
partnerswere noted(e.g., more collaborative planning for professional
development, increased sharing of resources among cluster schools).

3. Best practice strategieare beingused in classrooms.

4. Community partners and sché®have adopted a new paradigm for sharing
responsibility for high school completion.
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Hometo-SchoolEarly Start to ECS Project

Title / Project ID:Early Start t&Early Childhood ServicesG$(10302)
School Authority Northland School Division N1 (1280
Scopel20 Students, Gradd¥e-K to K, 1 School

Project DescriptionThis project provided a PAECSrogram to prospective students in the year prior to
entering the St. Theresa ECS Program. This program

e provided a range of experiences for children who may atiterwisehave had preschool experiences including

opportunitiesfor socialization and interaction with teachers and children in small and large group spttings

e familiarizal prospective students witteachers andhe school environmentincluding school routines and

expectations

e provided opportunities to identify children who may experience diffiguitith theKindergarten program;

e organizel necessary supports prior to school entry for those students who may need intervention to be

successful

e provided teachers and administration with information to form more equitable groupifog instruction and

e exposel parents to a variety of ways they caelp prepare their chilcen for EC®y providingfollow up and
support materialsactivities for children at home

Improvement Goals, Strategies, and Measures

and posttesting, and provided parent handouts after each student session,
e Parent handouts and learning and emergent reading materials were
distributed during parent meetings.
¢ Follov-up and support materials/activities were provided for use at home,
including strategies for parents to help prepare their children for ECS.

e Teacherstudent socialization and interaction opportunities were offered in
small and large group settings.

o A varity of experiences for those students who have not attended prescho
were provided.

¢ Students were given exposure to teachers and the school environment,
including school routines and expectations.

¢ Children who might experience difficulties with tikéndergarten program
were identified.

e Necessary supports were provided prior to school entry for those students
who may need intervention to be successful.

e Teachers and administration were provided with the information needed to

form equitable groups fomistruction.

Goals Strategies Measures
1.To improve | eFive classroom visits for children were scheduled, with the first two visits t{ e Brigance
student be accompanied by parents. scores (see
readiness e Fall and spring parent meetings were held and positive links were develop| http://www.c
for ECS between parents and the school community. urriculumass
entry. ¢ School personnel conducted individual student conferences, including pre ociates.com/

roducts/Bri
anceOvervie

w.aspfor
more
information).
Surveys.
Number of
students and
parents
served by ECY
program.
Anecdotal
and
observational
data.
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Strategies Employed Instructional StrategiesClassroom activities were reinforcedth
supportive home activities fijve monthly take-home bags) and the use of a
daily event planner. Classroom activitieeluded crafts; story reading;
lessons on sharing; introductions to letters, numbers and shapes; and

playing at the water table.

e Student Assessment Strategi®@igance screeningyther forms of
assessment (e.g., teacher observations related to book aness,
awareness of shapes and colours, and degree of enthusiasiofaks, and
attendance records wereused Y2 Y A i 2 NJ a0 dzRSy G aQ L
confidence during the program.

e Project Management/Coordination Strategiesiocal coordinator contacted
parents, schedulegharental and teanmeetings and testing sessions,
prepared takehome bagsencouraged regular attendancand assisted
teachers in lesson planning and student testing. ECS teachers provided |
1 %2 hour sesens per dayonce per month The grade 1 transition teacher
planned and coordinated the overall project and assisted with student
testing. The coordinator, ECS teachers and the grade 1 teacher met wee
to discuss strategieand to monitor progress towar project goals.

e ProfessionaDevelopmentStrategiesProfessional development was
provided in the form of early literacy workshops well asawareness and
support in theadaptation of early start programs in use elsewhere in
Canada. Parents were providedth several strategies to help their childrer
at home.

e Parental Involvement StrategieShe project was broadly communicated
within the community (e.g., poster, newspaper advertisements, letters to
parents, parent information sessiopsParental involvermant was mandatory.
Parental contact was maintained and parental feedback was solicited
throughout the project. Resources and supports were provided to parent:
reinforce what was being learned in the classroom.

Results 1. Participation in theECS$rogramsteadily increased over the three years the
is was offered.

2. ¢S OKSNBR y2GSR 6SGGUSNI tAGSNY O a.
a0 NI ¢ pfavides R¥e larfd @ostBrigance screens showed that
regular attendance improved (i dzR Soprésintre tharior those students
who did not atterd regularly.

3. {GdzRSyiaQ a20Alt ailArAftta sSNBE SyKI
aSididAy3a o6So3ds addzR Sy Stadentsiwgré ok O
aware of classroom routines, rules and conseqces.

4. Listening, cooperation, socialization, expressive language, and direction
following skills improved among students.

5. Early identification of special education needs and speech difficulties
allowed the school to more adequately prepare for school entry

6. The Early Start to ECS project has been adapted for use in several scho:
within the district. Consideration is being given to offering sessions in the
evening for those parents unable to attend during the day.

7. Positive links between parents and the st communitywere developed.
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Hometo-School More for FourProject

Title / Project ID:More for Four (10349)
School Authority Westwind School Division No. {@D56)
Scope200 Students, Gradere-K, 7 Schools

Project DescriptionThis project was developed improvestudent achievement by providing effective
speech/language services for pkechildren, their parents and staff within a supportive literamh
environment.Variousstrategieswere employed to achieve this goad follows:

e Parent and Staff Professional Developmenvolved mrentworkshopsd S dMiate>anddTake NighgsO T
workshops conductetly peechlanguagepathologists literacyflanguage dirs, and the distribution of
O0SpeecHanguage hgsé

e Speech/Languageathologist Servicemncluded peechlanguagecentres; ongoing student assessmergnd
consultation with staff and parents

e Screening and Early Identification of Children with Milotirate $eechlanguage Delays

e PreKProgram offered wo half-days each weelstaffed by a ertified teacher involvedregular consultation
with aspeechlanguage athologist and integratedanguage censs into thepre-K curriculum

e Speech/Language Enrichment fod lekNMI Students

Improvement GoalsStrategies, and Measures

Goals

Strategies

Measures

1. All preK students will be

{ilidzRSy iaQ

. Students with mild/moderate

. Parents will participate more

. PreK staff and speech pathologisi

. PreK students without

. Children will demonstrate an

exposed to quality language
experiences.

aLissd
needs will be more accurately
diagnosed for early intervention|

speech/languageéelays will have
increased access to speech
language intervention at home an
at school.

appropriately in their child's
speech/ language development.

will collaborate for more effective
program planning for preK
students.

speech/language delays will act a
role models for those children with
speech/language delays.

improvement in the areas of
vocabulary, and expressive and
receptivelanguage.

¢ A speech language pathologist was hire|
to inservice parents and teachers in the
areas of speech/language.

e The FNMI liaison worker partnered with
program directors and pr& teachers to
assess the professional development
needs of FNMI parents the area of
speech/language.

¢ Speech/language activity kits were used
as a bridge between home and school.

¢ Prek activities were formulated by a
speech language pathologist and the pre
K teacher.

e Literacyrich environments were created
by certificated teahers.

¢ A program based on the "High Scope
Curriculum" with speech/language
enrichment was offered 2 hatfays per
week.

¢ Speech/language centers were developg
by the speech language pathologist and
pre-k teacher.

¢ Pre and posttests involving quantitative
measures were used to assess vocabulg
and expressive and receptive language

improvement.

o K-SEALS test&éufman
Survey of Early Academic and
Language Skillanhd CELP
subtests (Clinical Evaluation
of Language Fundamentats
Preschool) were
administered as pretests in
September and as pogests
at the end of the year to
identify mild/moderate
speech/language delays and
individual student growth
respectively (see
http://www.pearsonassessm
ents.com/kseals.aspand for
more information about K
SEALS).

e Brigance Inventory of Early
Development Il (IED) was
also used.

e Degree of satisfaction with
speech/language
professional development
was assessed using parent
and teacher surveys.
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Strategies e Instructional Strategies

Employed ¢ Teachers developed speech/language programming based on the individu
needs of students with agappropriate milestones in mindnclusive Jiteracy
rich environmentsvere created and students without speech/language dela
served as role model€lass size varied from 5 to 16 students.

¢ Multi-modal speech/language kits were developed and distributed monthly
support classroom instruction and student learning.

¢ Crosscurricular language/music programming was developed by preschool
supervisors in collaboration with a music specialist. This program targeted
concepts such as speech patterns, inflections, compound words, complex
rhythms, timbre patterns, movement argbund

¢ Mid-year preschoospeech/languagscreening was offered to prospective
students and their parents

¢ Speech language pathologistsachersand educational assistantsonsulted
each other on programmingn an ongoing basis. Educationalssstants ad
speech language pathologiseviewed the progress of children on a regular
basis.

e Project Management/CoordinatiorPart-time preschool supervisors
regularlymonitored, supportedand collaborated withpreschool teachers
(e.g.,together theydevelopedand wrotelndividualized Program Plans
(IPPs)conducted meetings with students, collected data on program
effectiveness, consulted B2 y G Kf & 2y ao0Sad LINY C
3 times during the year to discuss and address program enhancements

e Student Assessment StrategieSssessment strategies included nryiear or
start-of-year preschool speech/language screening for prospective student:
enrolled students respectively;BEALS prand posttests for all students, anc
CEL¥P pre and postsubtegs for those students with identified
speech/language delays. Speech/language growth was monitored regularl
during preK and assessed in June. Results were shared with the receiving
Kindergarten teacherd heBrigance Inventory of Early Development B
I) was also used to support student assessment.

¢ Professional Development StrategiBseschool teachers and educational
assistants participated in professional development on an ongoing basis as
needed. Speech language pathologists provided formalj@imémbedded
professional learning opportunities on an ongoing basis. An annualdull
preschool conference was held targeting areas of concern raised by projec
participants.A music specialist provided monthtyserviceson developing
early literacy and language skills through music and movement.

e Parental Involvement StrategigBarental participation was encouraged
G§KNRdzAK FGGSYyRIYyOS |4 Ltt YSSiGAy3
activities with their children atdme; rotational classroom volunteer
opportunities; attendance at workshops which focused on speech/languagt
through literature, music, and handsm activities; receipt of preschool
ySsat SGGSNAT dzaS 2F Odzad2YAT SR i
designed by speech language pathologists for use at home; and receipt of
new report card designed to guide parents in planning developmentally
appropriate activities.
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Results 1. 68% of the children improved in the areas of vocabulary, and expressde
receptive language as indicated on pamd posttests.

2. yw2 2F LI NByida 6SNB &Y 2-NaryGkils tsughd I
through the programand commented on the value of the-servicesas well as
the impact of positive peer modeling t&tS A NJ OK A f R NX Pafeat |
awareness of developmental stages of ys@hool children has increased as h
GKSANI F OGABS NBfS Ay adGAavydzZ I GAy3
demand for preschool programmirgsincreased.

3. Speechianguagedelivery methods and direct services have increased with 1
increase in private speech language pathologists. Assessmentenducted
more quicKy with the increase ifrequency of direct therapy sessions.

4. Mid-year preschoospeech/languagsaeening improved the process of early
identification ofdevelopmental delayas well ashe planning forfollow-up
assessments and programming.

5. Ongoing consultation h&veenspeech language pathologisteachersand
educational assistantnd ongoing studet progress assessments by
educational assistants and speech language pathologigianced the
speech/language prograandallowed for optimaindividualizedprogramming
to meet studens(specific needs.

6. The percentage of preschool children requiring sgeanguage funding
0dzy RSNJ ! f 6 SNI I 9RdzOF A2y Q& 3IdzA RSt
been significantly reduced.

7. Preschooktudentsexhibited tolerance, understanding and acceptanéeach
other.

8. Kindergarten teachersbservedincreased seltonfidence, knowledge of pre
literacy skills, socialization skills, and emerging problem solvingaskitiag
those incoming students who attended the preschool program.

9. Increased collaborationccurredamong preschool, Kindergarteand gade 1
teachers.

Note: Another preschool literacy project involving 180 students in 7 schools in the Westwind School Division used
similar strategies and reported comparable resufisr more information, ee the project synopsiandthe project
planby searching the AISI Clearinghouse at
https://extranetapp.learning.gov.ab.ca/AlSIClearingHouse/Forms/SearchProjects.aspxACtitffitesSearch&Searc
hID=1#
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Hometo-School Early Intervention: Jump Start Preschool Project

Title / Project ID:Early Intervention: Jump Start Presch@®60])
School Authority:Chinook's Edge School Division No(0t53)
Scopel2 Students, Grad@re-K,1 School

Project DescriptionThis project set out to establish a model for bridging the language and literacy gap in a
smallrural community. Students of preschool age who were consideredi&" for literacy were selected based
on parent intervievg. These studentsarticipated in a program which offereshrly literacy skill interventions

three morningseachweek, to which parents wer@vited. Parents were also invited tttend literacyworkshops.

Improvement Goals, Strategies, and Measures

Goals Strategies Measures
1.To improve the literacy | e ! G WdzYLJ { GF NI t NB3INF Yé dzi e Students were
and language skills of t NEANF YE g1 & 2FFSNBR o Y2 tracked over three

than 12 children. See

preschool children
ARSYGATFASR |

http:/ /www.scholarschoice.ca/category.aspx?iZoneUlll

years to determine
the efficacy of the

2.To enhance parental, 2&iAgeUID=22&iCategoryUID=13814&clr=0&s&a10 literacy
teacher and community more information. interventions.
understanding of the e Students were immersed in aggppropriate literacy Assessments
importance of reading. activities. measured
3.To address the reading | e Parents were provided with opportunities to attend-in | letter/sound
and language needs of § services about supportingtéiracy at home and were recognition,
smallrural community. invited to participate in the preschool classroom. phonemic
e Divisionlevel early literacy meetings were held to awareness, and
support preK to grade 2 teachers. rhyming skills.
Strategies e Instructional Strategiest KS G WdzYLJ { GF NI t N23INI Y
Employed supported the development of early literacy among 4 &ngear old children.

Developed by Sue Lloydhe¢d W2 f £ & t K 2 yokuSed ort bNRIiEgN]
phonemic awareness skills. This program was offered three times per
week andincorporatedmultiple-intelligencebasedinstructional strategies
(e.g.,consistent vsual, auditory and kinesthetic activities includipigture
friezes, baly actions, books, oral storiediverse centres, songs, finger
plays,and rhythmicgames).

e Project Management/Coordination Early Intervention team consisting
of two Kindergarten ¢éachers, three educational assistants, and one Jun
Start / Early Literacy teacher shared ideas, materials, and strategies
supported the preschool, Kindergarten, early literacy Kindergarten and
grade one programsOccupational and physical therapy were pided by
one educational assistant. The second educational assistant provided
on-one assistance where needed. The third educational assistant work:
with the speech language pathologist and provided additional support f
children with communication days.

e Student Assessment Strategi8sudent assessments were informal and
employed checklistand nursery rhyme games

e Professional Development Strategi8gssions attended included the
International Reading Conference (Calgary, 2005), an Assessment for Lea
workshop (Calgary, 2005), a Strategies for Special Needs Students in the
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Regular ClassrooqK-9 workshop (Innisfail, 2006), and a workshop on How
9FFSOGAGStEe alyl3aS YARAQ . SKI @A 2dz

e Parental Involvement StrategieBarental involvement was encouraged on ar
ongoing basis through informal miaéssions, telephone conversations,
newsletters, games, activities, and information steet

Results 1. Positive growth was demonstrated in all student learning measures

Parental awareness of project goals and programming contribtaebeir
continued learning.

Managing School Transition®fomising Ractices from the Alberta Initiative for School Improveme 28





http://www.nald.ca/mothergooseprogram/About.htm
http://www.kindermusik.com/
























http://www.cup.ualberta.ca/view-document/83-tool-review-piers-harris-chidlren-s-self-concept-scale-2nd-ed
http://www.cup.ualberta.ca/view-document/83-tool-review-piers-harris-chidlren-s-self-concept-scale-2nd-ed
http://www.cup.ualberta.ca/view-document/83-tool-review-piers-harris-chidlren-s-self-concept-scale-2nd-ed
http://www.cup.ualberta.ca/view-document/83-tool-review-piers-harris-chidlren-s-self-concept-scale-2nd-ed









http://www.careercruising.com/
http://www.vst.edu/faculty/brokenleg.php
http://realityedservices.com/staff.html
http://www.gordonneufeld.com/






http://schoollogic.com/slweb/TeacherLogic.aspx



http://schoollogic.com/slweb/HomeLogic.aspx



http://employment.alberta.ca/cps/rde/xchg/hre/hs.xsl/2127.html
http://employment.alberta.ca/cps/rde/xchg/hre/hs.xsl/2127.html
http://www.entre-corp.com/



























http://www.seniors.gov.ab.ca/DisabilitySupports/documents/TransitionPlanningProtocol.pdf
http://www.seniors.gov.ab.ca/DisabilitySupports/documents/TransitionPlanningProtocol.pdf
http://betterhighschools.org/docs/PreparingHSStudentsforTransition_073108.pdf
http://www.sreb.org/publications/2008/08V01_LostInTransition.pdf
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/15/fb/51.pdf
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/15/fb/51.pdf
http://smhp.psych.ucla.edu/pdfdocs/transitions/transitions.pdf
http://www.ed.gov/pubs/SER/SchoolWork/index.html
http://www.childtrends.org/Files/Child_Trends-2009_01_01_PI_NewMexicoServices.pdf
http://www.childtrends.org/Files/Child_Trends-2009_01_01_PI_NewMexicoServices.pdf
https://www.det.nsw.edu.au/media/downloads/newsroom/yr2006/oct/middleyrs.pdf
http://betterhighschools.org/docs/NHSC_TowardEnsuring_051607.pdf



http://ies.ed.gov/ncee/wwc/pdf/practiceguides/dp_pg_090308.pdf
http://betterhighschools.org/docs/NHSC_TransitionsOutFactSheet.pdf
http://www.nea.org/teachexperience/msk030408.html
http://betterhighschools.org/docs/NHSC_DropoutFactSheet.pdf
http://www.betterhighschools.org/docs/NHSC_TransitionsReport.pdf
http://betterhighschools.org/docs/ResearchBrief_ImpactofInterventions_073108.pdf
http://www.access.resources.ldao.ca/main/documents/TransitionPlanningResourceGuide4.pdf
http://www.access.resources.ldao.ca/main/documents/TransitionPlanningResourceGuide4.pdf
http://www.schools.nsw.edu.au/gotoschool/highschool/transitions/developing/index.php
http://www.schools.nsw.edu.au/gotoschool/highschool/transitions/developing/index.php
http://www.kidsource.com/kidsource/content5/trans.2.mid.school.html#middle
http://www.nmsa.org/portals/0/pdf/research/Research_Summaries/Transition_from_MStoHS.pdf
http://www.nmsa.org/portals/0/pdf/research/Research_Summaries/Transition_from_MStoHS.pdf
http://betterhighschools.org/docs/NHSC_Snapshot_EdisonAcademy.pdf



http://www.sreb.org/programs/hstw/publications/2005Pubs/05V66w_mgtohstransitionobjective6.pdf
http://www.sreb.org/programs/hstw/publications/2005Pubs/05V66w_mgtohstransitionobjective6.pdf
http://www.edu.gov.on.ca/eng/research/tilleczek.pdf
http://www.edu.gov.on.ca/eng/teachers/studentsuccess/TransitionLiterature.pdf



http://www.edu.gov.on.ca/eng/research/tilleczek.pdf






http://www.seniors.gov.ab.ca/DisabilitySupports/documents/TransitionPlanningProtocol.pdf
http://www.seniors.gov.ab.ca/DisabilitySupports/documents/TransitionPlanningProtocol.pdf
http://www.edu.gov.mb.ca/k12/docs/policy/transition/cover_toc_into.pdf
http://www.gov.mb.ca/fs/childcare/pubs/transition_protocol.pdf
http://www.edu.gov.mb.ca/k12/specedu/pdf/in_care.pdf
http://www.ldcsb.on.ca/board/learning/documents/early-school-trans2.pdf
http://www.edu.gov.mb.ca/k12/specedu/fas/
http://www.edu.gov.mb.ca/k12/specedu/fas/pdf/8.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/transiti/transition.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=247,238,140,107,81,1,Documents&MediaID=3524&Filename=Towards+Full+Engagement+of+FNIM+students.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=247,238,140,107,81,1,Documents&MediaID=3524&Filename=Towards+Full+Engagement+of+FNIM+students.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=247,238,140,107,81,1,Documents&MediaID=3524&Filename=Towards+Full+Engagement+of+FNIM+students.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=247,238,140,107,81,1,Documents&MediaID=3525&Filename=Towards+Full+Engagement+Research+Brief+and+Exec+Summary.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=247,238,140,107,81,1,Documents&MediaID=3525&Filename=Towards+Full+Engagement+Research+Brief+and+Exec+Summary.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=247,238,140,107,81,1,Documents&MediaID=3525&Filename=Towards+Full+Engagement+Research+Brief+and+Exec+Summary.pdf



http://www.seniors.gov.ab.ca/DisabilitySupports/documents/TransitionPlanningProtocol.pdf
http://www.seniors.gov.ab.ca/DisabilitySupports/documents/TransitionPlanningProtocol.pdf
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/15/fb/51.pdf
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/15/fb/51.pdf
http://smhp.psych.ucla.edu/



http://www.childtrends.org/Files/Child_Trends-2009_01_01_PI_NewMexicoServices.pdf
http://www.cpstoolkit.com/StrategyPage.aspx?id=61
http://www.ed.gov/pubs/SER/SchoolWork/index.html
http://www.chapters.indigo.ca/books/search?keywords=Summarization%20in%20Any%20Subject&pageSize=10
http://www.chapters.indigo.ca/books/search?keywords=Summarization%20in%20Any%20Subject&pageSize=10
http://www.chapters.indigo.ca/books/Reclaiming-Youth-Risk-Our-Hope-Brendtro-Vanbockern-Brokenleg/9781879639867-item.html
http://www.chapters.indigo.ca/books/Reclaiming-Youth-Risk-Our-Hope-Brendtro-Vanbockern-Brokenleg/9781879639867-item.html




