Appendix 1

High School Flexibility Enhancement Pilot Project 2008/2009 Year at a Glance

The table below provides key milestones accomplished throughout the 2008/09 school year:

Date Event

July 31, 2008 Project Charter established

November 12, 2008 Terms of Reference for Internal and External Advisory Committees
finalized

November 14, 2008 Deputy Minister e-mails sent:

e To nine jurisdiction inviting a specific school to participate
e To all non-participating jurisdictions, education
Stakeholders and Education Staff with information of the

project
November 25, 2008 First meeting of nine originally selected pilot schools
January 12, 2009 Seconded Project Manager commences work on the project
January 21, 2009 First meeting of the External Advisory Committee
February 6, 2009 Project Manager completes schools visits with all original nine
schools
February 23, 2009 Internal Advisory Committee accepted recommendations arising

from first school visits:

e |nstitute a two-phase process for
submitted proposals to the project

¢ Increase the number of pilot high schools
in the project

e Establish an application process for new
schools to apply for involvement in the
project

e Secure funding to host a Spring
Symposium of all pilot high schools

e Secure funding to host two meetings per
year of the pilot school principals or

delegates
February 24, 2009 First meeting of Education Managers working with pilot jurisdictions
February 29, 2009 Susan Schroeder from Learning Cultures Consulting Inc. contracted

to complete the Literature Review for the project

March 3, 2009 External Advisory Committee meeting — established the evaluation
rubric for the phase | proposals from original schools and new
applicants

March 9, 2009 Fort McMurray Composite withdraws from participation in the

project




March 17, 2009

Final copy of the Literature Review posted on the Department
website

March 17, 2009

E-mail from the Deputy Minister to non-participating jurisdictions
inviting them to apply for participation in the project

March 23, 2009

Phase | proposals from original schools received

April 8, 2009 Submissions (twelve in total) received from jurisdictions in response
to the Invitation to Participate

April 13, 2009 Evaluations of school proposals from External Advisory Committee
members received by the Project Manager

April 14, 2009 Internal Advisory Committee meeting

e Recommendations of new schools arising from the External
Advisory evaluation discussed

e Final list of participating pilot schools established

e Draft of the evaluation plan for the project accepted by the
Internal Advisory Committee — awaiting input from
participating schools before plan is finalized

April 23/24, 2009

April Symposium held for all participating pilot schools

May 8, 2009

Project Manager completes visits with all new participating pilot
schools

June 24, 2009

All participating pilot schools received at least one school visit from
the project manager (completion date)




Appendix 2

Participating Pilot High Schools in the High School Flexibility Enhancement Project

Below is a table of the final list of sixteen participating pilot schools:

School District

Grand Prairie Composite Grande Prairie Public School District

Bellerose Composite St. Albert Public Separate School District #6

Olds High School Chinook's Edge School Division #73

JC Charyk School Prairie Land Regional Division #25

Bishop McNally High School Calgary Roman Catholic Separate School District #1

Holy Trinity Academy Christ the Redeemer Catholic Separate Regional
Division #3

Catholic Central High School Holy Spirit Roman Catholic Separate Regional
Division #4

M.E. Lazerte High School Edmonton School District #7

Spruce Grove Composite Parkland School Division #70

Wm E Hay Composite Clearview School Division #71

Peace Wapiti Academy Peace Wapiti School Division #76

Edwin Parr Composite Aspen View Schools Regional Division #19

St. Mary of the Lake Catholic School Living Waters Catholic Schools Regional Division #42

James Fowler High School Calgary School District #19

Ecole St. Marguerite-Bourgeoys Conseil Scolaire Catholique et Francophone du Sud
de I'Alberta

Archbishop O'Leary High School Edmonton Catholic Separate School District #7




Appendix 3

Key Communications for the High School Flexibility Enhancement Pilot Project
2008/2009 School Year

The chart below outlines the key communications that took place over the 2008/09 school year:

Date Communication

November 14, 2008 Deputy Minister e-mail sent to jurisdictions identified to participate
inviting them to become involved.

November 14, 2008 Deputy Minister e-mail sent to all non participating jurisdictions informing
them of the project

January 26, 2009 Information sheet for public developed for general distribution

February 9, 10, 2009 | Project manager attends AISI Showcase and is present at the Alberta
Education booth to provide information to delegates about the project.

February 24, 2009 Project Manager met with Field Services Education Managers working
with participating jurisdictions
March 17, 2009 Deputy Minister e-mail sent out to all non-participating jurisdictions

informing them of the opportunity to become involved in the project due
to the expansion of the project

June 3, 2009 High School Flexibility Enhancement Project article in the June In the
Loop — Education Monthly newsletter

June 24, 2009 Project Manager met with Department Education Managers working with
participating jurisdictions

July 217, 2009 Letter from the Minister to MLAs, with a participating school in their

constituency, informing them of the project.




Appendix 4

First Edition of the High School Flexibility Enhancement Pilot Project Newsletter

May 27, 2009

Volume 1 Number 1

Flecks

High School Flexibility Enhancement Project
E-Mail Newsletter

Welcome to the first edition of Flecks

The Flecks newsletter is the first step in establishing an on-going conversation among

News from the participating schools and jurisdictions of the High School Flexibility Enhancement Project. It is
Road (p.2) hoped that this newsletter, along with other collaborative technology tools that are yet to be

developed, will help to keep the community of participating schools in the project connected.

In this edition

From the

Bookshelf (p-4) Why “Flecks”? And why the picture of a piece of granite on the banner? One might feel that

Important Dates using a rock as an image for this project is a little counterintuitive — but let me explain...
and Reminders
(p.5) My wife and | are planning a kitchen renovation. Call us slaves to fashion but granite countertops
have caught our fancy. We went to a granite shop in town and checked out the inventory. We
were both quite overwhelmed by the selection and the choices that were available. However, we

had a question: Why was there a difference in pricing? Was the quality of the granite “better” for

Last Words (p.6)

the higher priced product? The answer we were given was that the higher price had nothing to do
with quality but was a matter of aesthetics. It was explained that the higher priced granite had
more “interesting” patterns in it. The bits (or flecks) of different rock in the granite forms organic
patterns. The more intriguing the patterns the more expensive. Or to put it another way, the more
uniform the look the cheaper the product. The overall strength and structure was essentially the
"The overall same from piece to piece but it was the flecks that added to the value of the granite.

strength and

structure was — The complexity of the granite made me think of our project. Not so much the obvious play on
essentially the  yords (“flex” vs “flecks”) but that the secret in finding the value in what we are doing together as
same fron7 a community of sixteen schools throughout the province will come from the individual bits of
piece to piece innovation that each school brings over the next four years. It is these “flecks of flexibility” that

but it was the : - - I ;
flecks that will capture the interest of the broader educational community in the province.

added to the
value of the
granite.”

This is what | would like this newsletter to become. A rendering of the “bits of innovation” - the
“flecks of flexibility” - that are incorporated into the practices of the participating school
communities to which we can all pay attention. And, in doing so, potentially add value to the
whole.


http://images.google.ca/imgres?imgurl=http://www.daviddarling.info/images/granite.jpg&imgrefurl=http://www.daviddarling.info/encyclopedia/G/granite.html&usg=__c9Aw35P4kEjyWlGho5SeES2USyk=&h=300&w=400&sz=62&hl=en&start=174&tbnid=sNXR65G97E4dzM:&tbnh=93&tbnw=124&prev=/images?q=granite&gbv=2&ndsp=21&hl=en&sa=N&start=168

“For change to
occur heat and
pressure are
requirements.
Not for the
faint of heart

- but the
outcome has
great value.”

Highlights
from
participatin
g schools

If I remember my earth science lessons from Grade 8, granite is an igneous rock formed with
feldspar, quartz and basalt. A strong substance formed from three individual parts fused in the
heat and pressure of the earth’s crust. The natural process of creating granite — of changing the
component parts into an aesthetically pleasing object — might be a good metaphor for our work.
For change to occur heat and pressure are requirements. Not for the faint of heart — but the
outcome has great value!

And judging from the cheque that we have to write for our new kitchen countertops, granite IS
very valuable!

News from the Road

Since the Symposium in Olds, | have been on the road visiting a few of the
participating schools. Below is a brief highlight of activities with some interesting
ideas that you may want to follow up on by contacting the principal.

May 1 * i Bishop McNally High School (Calgary) : 1 did a presentation at a PD Day

to the full staff. After the presentation departments gathered to share ideas about

how they could use increased flexibility brought about by the project. Contact: Marc
Renaud.

May 6 " i Bellerose Com  posite High School (St. Albert) . | presented to the full
staff at their monthly staff meeting. Some very interesting questions came up about

the idea of structure and compliance that lead to some good discussion. Contact:
George Mentz
May 7 " 7 Edwin Parr  School (Athabasca) : I met with the principal Mark

Karasinski and an assistant superintendent. Mark is focusing his staff on
Assessment for Learning in this school year and is very interested in linking his
project with Assessment for Learning over the next four years.

May 7 ™ - St. Mary of the Lake School (Slave Lake) :Imetwith Trevor Mitchell
(principal) and his vice -principal. As a K -12 school with a small humber of high

school students there are great challenges in providing a full high school program. He

is looking at using the flexibility in the project to explore innovative ways of

combining course outcomes into interdisciplinary projects.

May 8 " 7 Spruce Grove Composite (Spruce Grove): I met with the planning team,
David Pysyk (principal) and an assistant superintendent. The planning team has



devised an alternative timetable that will be put into place next school year. This
alternative timetable is built from the existing timetable but opens the door to student
independence as well as time for teacher planning and collaborative delivery. These
are eleme nts that the planning team wants to build on for the next four years of the
project.

May8" i Ar chbi shop OéLeary High Sclpesehtedtofhdfulb nt or

staff at their monthly staff meeting. The superintendent was present at the meeting
as well an other member of the central office support team to listen to the
presentation. The presentation helped both school and central office staff establish a

common understanding of the project as they begin their planning. Contact: Mary
Lou Forest

May 15 " - Ste -Marguerite - Bourgeoys (Calgary): | presented to the full school

staff and division administration at a PD Day. Ste -Marguerite -Bourgeoys is in a unique

position asitisa K -12 francophone school and, thus, has many programs and

supports to develop. There is an interest in looking at how this project can influence

the delivery of program from grades 7 T 12 to support transitions and develop

independent learning behaviors before graduation. Contact: Janet Grenier

On a final noteét he WmlIEdayn iCanpositedSietiier)a t have been

working with Jennifer Keller of the Speak Out initiative and have developed a local
student engagement initiative to be used at the school as part of their engagement
and planning process for the project. Contact: Norbert Baharally

From the Bookshelf

g F/

Results
LEADING
Cange Douglas B. Reeves
ASCD 2009

There is a common message that | am getting from the reading that | have done
lately. It goes something like this: change for change sake is of no value. Or, to
situate the message more solidly for our project: flexibility for flexibility sake is of no

vusnssncevis | Leading Change in your School: How to
Conquer Myths, Build Commitment, and Get

val ue. This book by Douglas Reeves is a ho -nonsense look at leading a school through
change. Written in his ussumdotriefgd® srhd mmeri,stRe

some persistent myths about change that exist in our profession. He advocates
strongly for any change initiative to keep student achievement as a central focus of
efforts.

One of his most compelling arguments deals with the role of strategic planning. That
is, he contends that the complexity of strategic plans for change is inversely

proportion al to gains in student achievement. In other words, the more complex the
plan the | ower the outcomes in student
plano that wildl inspire a professional

a cagee v
| earni


http://www.librarything.com/work/8225746

"Teaching is
the first and
most
important
element of
progress.
Neither
programs
nor curricula
nor
assessments
nor
administrativ
€ mandates
will replace
the primacy
of teaching
effectiveness
as the
number one
impact on
student
achievement

”

students. Conside r this passage below where Reeves outlines the four key elements
that any one -page plan should contain:

Educational leaders confront a bewildering array of recommendations, programs, and
alternatives. We know that the least effective response is the simultaneous
implementation of many different initiatives. But as bad as “initiative fatigue” may be at
one extreme, the other extreme - analysis paralysis — is no better. So where do we
start? What are the most important issues that educational leaders must address?
Research and practicality lead to these four keys: teaching, leadership, time, and
feedback. Teaching is the first and most important element of progress. Neither
programs nor curricula nor assessments nor administrative mandates will replace the
primacy of teaching effectiveness as the number one impact on student achievement.
When schools claim that they are committed to achievement but systematically deny
their most needy students their most effective teachers, then their claims of
commitment are undermined by their policies.

Second, leadership matters. As important as teaching is to the improvement of student
results, too many teachers operate as islands of excellence, persevering heroically
against extraordinary odds. Their exceptional nature suggests that, by definition, they
cannot become the norm and are therefore not a sustainable model for improvement.
One of the most important tasks of leadership is to make what is extraordinary today
become merely superior and brilliant tomorrow. Note that I do not suggest that we take
the extraordinary and render it ordinary - that model, too, is not sustainable, as our
colleagues in the classroom will not be emotionally sustained by a steady diet of "Good
Morning! I'm pleased to notice how ORDINARY you are today!” Wise leaders must
identify, document, and replicate great practice, making wonderful practice more
common, without diminishing it as commonplace.

Third, teachers require time. This is, as logicians would say, an a priori condition. No
matter how great the curriculum, program, assessment, or other intervention, when
teachers lack the time to implement great ideas, then those ideas remain figments of a
central office fantasy rather than daily realities in the classroom. The research in this
book and elsewhere is clear: if we expect teachers to excel in literacy, math, data
analysis, assessment, or any other endeavor, then the commitment of administrators to
those goals is directly proportionate to their willingness to adjust the schedule and
support those commitments with time.

The fourth and final essential is feedback. Marzano (200, 2007) reminds us that
feedback can be one of the most powerful tools for improving student results if and only
if the feedback is accurate, timely, and effective. School leaders should evaluate every
teacher-student interaction, from daily conversation to final exams to report cards as
subsets of the large umbrella of feedback. If any of those elements lack the essential
characteristics of accuracy, timeliness, and effectiveness, then we have acquiesced in
undermining one of the most important contributions leaders and teachers can make to
improve student achievement. (pp 107 - 108)

Sage advice from a gentleman who has been paying attention to school change for

many years. As we work together to bring about change in our sch
into the trap of assuming that changing the way we organize the school will somehow

magically lead to enhanced achievement and engagement. Reeves focuses our minds

on the elements that should remain in our project s: teaching, leadership, time and
feedback. Letds begin our thinking t-drganizeouand
structures to better honor these four key elements.



Important Dates and Reminders

e June 15" Phase II Proposals Due Please be sure to include any samples of
student, teacher and master bell times and timetable changes that you are
making for the 2009/10 Transitional Year. Due to Gerry Fijal by e -mail at
Gerry.Fijal@gov.ab.ca

e June 28" Input of DRAFT Evaluation Plan Due On May 19 a DRAFT of the
project evaluation plan was sent out to all principals along with a feedback
template. Please meet with your planning teams and send feedback to Gerry Fijal
by e -mail.

e October, 2009 Meeting of lead contacts We will hold our first of two meetings
for key contacts of participating schools at a central location early in the fall. |
will send out additional information about the date and location prior to the end
of the school year.

) Last Words
Gerry Fijal
Project e | have been acting as a note taker at the Inspiring Education: A Dialogue with
Manager . . .
Albertans over the last month. A very interesting video has been shown at the
?llg:ibsﬂ(i:thom sessions. It is now available on the Inspiring Education website. The first 4 %
Enhancgmem minutes or so is a perspective by Sharon Friesen from the University of Calgary. |
Project think tha t you will find it interesting and may want to show it to your staff to
Alberta provoke some thought. Give it a look see at:
Education http://www.inspiringeducation.alberta.ca/VideoPlayer/tabid/90/Default.aspx?vid=Per
Corry Fi spectivesVideo
erry.Fijal@gov.ab

ca
e High School Completion is a focus of our DRAFT Evaluation Plan. Below is a link

(403) 476 - 4758 to a website that will provide you and your planning team with some excellent
ideas and resources to increase completion rates. | think you will find the
referencesto personalized learning, successful transitions, collaborative
partnerships, positive connections and tracking progress will resonate well with
literature we have already looked at:
http://education.alberta.ca/department/news/2009/may/20090526.aspx



mailto:Gerry.Fijal@gov.ab.ca
mailto:Gerry.Fijal@gov.ab.ca
mailto:Gerry.Fijal@gov.ab.ca
http://www.inspiringeducation.alberta.ca/VideoPlayer/tabid/90/Default.aspx?vid=PerspectivesVideo
http://www.inspiringeducation.alberta.ca/VideoPlayer/tabid/90/Default.aspx?vid=PerspectivesVideo
http://education.alberta.ca/department/news/2009/may/20090526.aspx

Appendix 5

Summary of School Visits by Project Manager for the High School Flexibility
Enhancement Pilot Project 2008/2009 School Year

The table below summarizes the meetings that took place with each school:

School Dates Whom Meeting Purpose
Bellerose Jan. 22, 2009 | George Mentz (Principal) Discuss understanding of
Composite Cory Albrecht the project and supports
(St. Albert) (Vice Principal) available
May 6, 2009 | Full staff and administration Presentation to the full
staff at a monthly staff
meeting
June 22, Jyoti Magnat and Cory Collaboration among four
2009 Albrecht project schools to discuss
details regarding the
transitional year plans
(held at Archbishop
O’Leary
M.E. Lazerte Jan. 22, 2009 | Kathy Muhlethaler (Principal) | Discuss understanding of
(Edmonton) Judith Boyle the project and supports
(Vice-Principal) available
April 14, Kathy Muhlethaler Confirm participation in
2009 Ron MacNeil (Assistant the project and review
Superintendent) plans for the transitional
year
Olds Jan. 29, 2009 | Tom Christensen Discuss understanding of
Junior/Senior (Principal) the project and supports
High Steve Thompson (Assistant | available
(Olds) Superintendent)
Feb. 3, 2009 | Tom Christensen Review Phase |
submission
Feb. 18, Tom Christensen Review plans for the
2009 Jim Gibbons transitional year
(Superintendent)
Review Phase Il
May 13, 2009 | Tom Christensen submission
Holy Trinity Jan. 29, 2009 | Rob Allen Discuss understanding of
Academy (Principal) the project and supports
(Okotoks) Carmen Ostifichuk (Vice- available
Principal)
Scott Morrision (Assistant
Superintendent)




Grande Prairie Feb. 3, 2009 | Rick Gilson (Principal) Discuss understanding of
Composite the project and supports
(Grande Prairie) available
Feb. 20, Rick Gilson (Principal) School visit to Bishop
2009 Carroll High School in
Calgary as requested by
the principal
June 23, Rick Gilson with full admin Presentation on the aims
2009 team and full staff of the project with a focus
on the teacher advisory
role. Question and
answer period followed.
Bishop McNally | Jan. 9, 2009 Marc Renaud (Principal) Discuss understanding of
High School Mike Ross (Director) the project and supports
(Calgary) Judy MacKay available
Superintendent of
Instructional Services)
Marc Renaud Review plans for the
Helen Stewart (Vice- transitional year
Principal)
Feb. 4, 2009 | Jack Hill
(Vice-Principal)
May 1, 2009 | Full teaching staff and Presentation to the full
administration staff for professional
development day
Catholic Central | Feb. 5, 2009 | Greg Noyes (Principal) Discuss understanding of
(Lethbridge) Carol Koran the project and supports
(Vice-Principal) available
Michael Nightengale (Vice-
Principal)
J.C. Charyk Feb. 6, 2009 | Cam McKeaghe (Principal) Discuss understanding of
School Mel Lypka the project and supports
(Hanna) (Vice-Principal) available
Bob Smith (Assistant
Superintendent)
James Fowler Apr 27,2009 | Keith Jones (Principal) Confirm participation in
(Calgary) the project
June 26, Keith Jones Discuss details of the
2009 Michelle Howell (Ass’t plan for the transitional

Principal)

year




Wm E Hay Apr 28, 2009 | Norbert Baharally (Principal) | Review plans for
(Stettler) Myranda Shepard transitional year
(Counselor)
Warren Aspenses (Teacher)
Cindy Lovell (Office Staff)
June 1, 2009 | Full teaching staff and Presentation to the full
administration staff at a monthly staff
meeting
June 22, Norbert Baharaly and Collaboration among four
2009 Myranda Shepherd project schools to discuss
details regarding the
transitional year plans
(held at Archbishop
O’Leary)
Edwin Parr May 7, 2009 | Mark Karasinski (Principal) Review plans for
(Athabasca) Brian Lemessurier transitional year
(Associate Superintendent)
St. Mary of the May 7, 2009 | Trevor Mitchell (Principal) Review plans for
Lake Kara Block (Vice-Principal) transitional year
(Slave Lake)
Spruce Grove May 8, 2009 David Pysyk (Principal) Review plans for
Composite Analee McAllister (Teacher) | transitional year
(Spruce Grove) Bill Forester (Vice-Principal)
Don Lorerke (Vice-Principal)
Mike Partington (Teacher)
Chris Shaw (Teacher)
Kelly Wilkins (Associate
Superintendent)
June 22, David Pysyk Collaboration among four
2009 Darlene Marcinkevics project schools to discuss
Mike Partington details regarding the
Chris Shaw transitional year plans
(held at Archbishop
O’Leary)
Archbishop May 8, 2009 | Mary Lou Forest (Principal) Presentation to the full
O’Leary Joan Carr (Superintendent) staff at a monthly staff
(Edmonton) Jerry Tymkow (District meeting
Principal)
Full teaching staff
June 22, Mary Lou Forest and Collaboration among four
2009 planning team project schools to discuss

details regarding the
transitional year plans




Sainte- May 15, 2009 | Janet Grenier (Principal) Presentation to the full
Marguerite- Florent Bilodeau staff at professional
Bourgeoys (Superintendent) development day
(Calgary) Lorraine Robinson (Assistant
Superintendent)
Full teaching staff
June 26, Janet Grenier and full Presentation and
2009 secondary staff discussion regarding
teacher advisory
Peace Wapiti June 23, Wanda Gerard (Principal) Met with planning team to
Academy 2009 and planning team review Phase Il proposal,

(Grande Prairie)

discuss key outcomes
and support strategic
planning for the
transitional year.




Appendix 6

Executive Summary of the Literature Review for the High School Flexibility Enhancement
Pilot Project

The literature review entitled High School Flexibilignhancement: A Literature Reviewprovided as a
support resource for school administrators involved in! £ 6 S NIi I $iBhd3cHoal Rlexililiey a
Enhancement Projedt is intended to help informthe development and implementation of innovative,
educationally sound high school redesigns in Alberta; not necessarilyo prescribeany particular set of
foundational principles, high school redesign models or combination of supporting strategies.

PURPGE

The literature review provides support in the form of a brief historyof ! £ 6 S NI I 9HRYAAThodIA 2 Y Q &
Flexibility Enhancement Projeatdefinition and discussion of the Carnegie Unit; an overview of

foundational principles, supportive strategies, and evident benefits and challenges related to high

school redesign; and descriptions of several North American high school redesign models and

initiatives.

The following EXECUTIVE SUMMARYines the background of the High School Flexibility

Enhancement Bjectand highlights the key findings of the literature review. Links to additional

resources and suggestions for further reading can be found in the bibliography, list of relevant web

sites, appendices, and endnotes of the literature review.

BACKGROUND

Alberta Education initiated the High School Flexibility Enhancement Projec¢sponse to expressed
interests by education stakeholders to examine the time requirement attached to high school credits. It
is two-stage, four-year (2009-2013) pilot project involving one school in each of nine school
jurisdictions. The purpose of the pilot project is to

¢ determine whether the requirement of students to have access to 25 hours of face-to-face
instruction per high school course credit should be maintained;

o explore the relationship between hours of face-to-face instruction and student success;
and

e explore various innovative and educationally sound high school redesigns with the
purpose of benefiting students learning and success in high school.

THE CARNEGIE UN

An understanding of the history of the Carnegie Unit is important in discussions about enhancing high
school flexibility.



Established in 1906, the Carnegie Unit is defined" as a strictly time-based measure of educational

attainment. It was developed to measure the amount of time a student spent studying a subject (e.g.,
120 hours in one subject earns the student one "unit" of high school credit ). Fourteen units were
deemed to constitute the minimum requirement for four years of academic or high school preparation .

Researchers are questioning whether the longevity of Carnegie Unit is attributable to its adaptability or
whether it is a sign of the basic calcification of education (Hamilton, 1966; Maeroff, 1993; Noone and
Swenson, 2001; Shedd, 2003).

FOUNDATIONARRINCIPLESUIDING HIGH SCHOREDESIGN EFFOF

A review of the literature reveals several sets of foundational principles that are serving to guide high
school redesign efforts (e.g., Association for Supervision and Curriculum Development (ASCD), the
Canadian Coalition of Self-Directed Learning (CCSDL), the Coalition of Essential Schools (CES), the
Learning Environments Consortium International (LEC International), the Manpower Demonstration
Research Corporation (MRDC), the National Association for Secondary School Principals (NASSP), the
National Conference of State Legislatures (NCSL), the School Redesign Network (SRN), and the Office of
Vocational and Adult Education, U.S. Department of Education).

An analysis of these sets of principles reveals some common underlying themes. Organizations that are
striving to support meaningful high school redesign are focusing on the following:

e Mastery Learning

e Rigorous and Relevant Curriculum

e Personalization

e Flexible Learning Environments

e Educator Roles and Professional Development
e Meaningful Relationships

e Home and Community Involvement

HIGH SCHOOL REDESEKHRORTS IN NORTH ANEA

Several high school redesign models and initiatives have evolved from these sets of foundational

principles, many of which have been implemented in one form or another across North America over

the past few decades. Some of the more intensively studied models and initiatives include the! Y S NA OF Q&
Choice Modelthe Breaking Ran& Modej the CareerAcademiedModel the Early College High School

Model the First Things Firdflodel several Smal Schoolsnodels; the TalentDevelopment High School

Model, the High Schools That Work (HSTW) School Improvement Initiigvdodel Schools Project

and several Rigor, Relevance and Relationshiptatives each of which is described in detail in the

literature review. Case studies and other supporting information related to the implementations of

these models and initiatives are provided in Appendices A, B,dnd F

1 The Carnegie Foundation currently holds no position on the unit system. See The Carnegie Foundation for the Advancement of
Teaching; http://www.carnegiefoundation.org/about/sub.asp?key=17&subkey=1874; Retrieved February 2009



http://www.carnegiefoundation.org/about/sub.asp?key=17&subkey=1874

In addition, organizations have been established in Canada and the U.S. to support those schools and
districts engaged in these various initiatives (e.g., the Canadian Coalition of Self-Directed Learning, the
Coalition of Essential Schools, the School Redesign Network, and the Learning Environments Consortium
International).2

Collectively, these models, initiatives, and support activities illustrate some of the promising practices in
high school redesign. A review of these promising practices reveals several common characteristics that
can be linked to the foundational principles of high school redesign. For example, most models or
initiatives
o establish high expectations for all students with respect to their preparedness for post-
secondary education and/or careers;

e integrate, to varying degrees, rigorous standards-based core academic curricula with
career/technical curricula;

e provide extensive student supports;

e are structured around a small learning community;

e support teacher professional growth;

o actively promote meaningful and sustained student-adult relationships; and
e nurture home-school-community alliances.

STRATEGIES THAT SORP THE FOUNDATIONARINCIPLES OF HIG!

SCHOOL REDESIGN

According to the literature, many effective strategies exist to make high schools more supportive, more

rigorous I YR Y2NB 2 NRA Sy i SR hdiCaltiondEsseatial SzRoSlySéhdod  F dzii dzNB &
Benchmarks ¢ Classroom Practices, 2009; Nair, 2003; MRDC, 2008). These strategies include but are not

limited to addressing 21% century learning, assessment for learning strategies, career awareness and

work internships, catch-up courses, cohort or other forms of flexible scheduling, data-based decision

making, differentiating instruction, faculty advisory systems, heterogeneous grouping, inter-disciplinary

and thematic instruction, professional learning communities, project-based learning, safety-net

programs, universal design for learning, and using technology to personalize learning.

It is beyond the scope of the literature review to elaborate on all of these strategies however the
following strategies are described in more detail® in the document:

e Assessment for Learning Strategies

e Authentic Curriculum and Pedagogy (Addressing 21% Century Skills and Providing
Career Awareness and Work Internships)

e Personalization (Differentiating Instruction, Flexible Scheduling and Heterogeneous
Grouping, and Using Technology to Personalize Learning)

? See the section in the literature review entitled High School Redesign Support Activiiiesnore information about these
organizations.

® Where available, resources that are specific to the Alberta context have been identified to support the implementation of
these strategies. Additional information related to classroom practices are provided in Appendices C and E



e Using Data as a Lever for Change

According to the MRDC (2008), regardless of which combination of strategies are employed school
district leaders stressed that

o the “key” strategies most likely to affect systemic change must be identified and used;

e structural change and instructional improvement were seen to be the twin pillars of
effective high school redesign;

e sustained transformation requires concurrent implementation of multiple strategies; and
o redesign efforts were most effective when they were coordinated and comprehensive.

BENEFITS OF HIGH S5CH REDESIGN

Literature on educational reform provides evidence that sustained efforts to transform high schools can

KSf LI LINBLI NB &aiddzRSyida F2N dKS RSYFyRa 2F | adSoO
OKI y3aS | yR dzy LINBOS RSy (i iGeRiroRmed hat Bethainds iadividuals waoRdnt | &
Gdzy RSNEGIF YR YdzZ GARAYSyaAirzylf LINRofSYax RSairdly a
g2N] O22LISNI (A GSt W0LEGtINK2002; WENSINBOE; and arkin® amriokd,

2002). These authors state that by focusing on teaching and learning to close the achievement gap, by

enhancing the capacity of teachers to alter and personalize class time and instruction, and by

empowering school boards and other stakeholders to reorganize and redesign the structure of their

schools and classes, meaningful changes can be made to better prepare all students for engagement in

college and careers in the 21° century.

In particular, the researchers agree that the following benefits can be realized by enhancing flexibility in
high schools:

¢ Higher Student Achievement Levels (Quint, 2005; Kemple et al, 2005 and 2008; May et
al, 2004; Southern Regional Education Board, 2005; Lieberman, 2004)

¢ Higher Retention, Promotion, and Graduation Rates (MRDC, 2005; Lieberman, 2004)

e Improved Student Engagement/Participation (Klem and Connell, 2008; MRDC, 2008;
Kemple et al, 2008; Smith, 2007)

e Success for Disadvantaged Youth (Kemple et al, 2005 and 2008; May et al, 2004;
Martinez and Klophott, 2005)

e Smoother Transitions to Post-secondary Education and Careers (Kemple et al, 2008;
Lieberman, 2004)

e Safer and more Caring and Orderly Schools (Kemple et al, 2008)
e Schools as Professional Learning Communities (Kemple et al, 2008)

CHALLENGES ASSOCDAYHTH HIGH SCHOOEDESIGN

Although research indicates that high school redesign efforts are showing promise, Quint (2008),
Darling-Hammond (2002), Lieberman (2004), and Cotton (2001) identify challenges that must be



overcome in order for localized high school redesign efforts to succeed. Some of the key challenges that
have been identified include the following:

e Accurately estimating the required time and resources

e Localizing high school redesigns to the school and community

e Engaging stakeholders in the high school redesign process

¢ Implementing and sustaining the redesign effort over time

As Brand (2004) explains in a review of American high school transformations, successful redesign
requires the unity of plan, motivation, and effort from all stakeholders to overcome any challenges that
arise; it requires G K §nchironization of many discrete efforts® €



Appendix 7

Evaluation Form (with results) for the April 2009 Symposium of the High School

Flexibility Enhancement Pilot Project

Please indicate your agreement with each of the statements below:

1.

The April 2009 Symposium provided me with a good opportunity to meet with colleagues from
other pilot schools.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.88

| was able to gain a better understanding of the High School Flexibility Enhancement Project at
the April 2009 Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.88

The conversations provided me with a good opportunity to explore significant issues with
colleagues.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.88

The April 2009 Symposium provided me the opportunity to network and set up continued contact
with colleagues from other pilot schools.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.82

The “Conversation Starters” readings provoked thoughtful discussion about issues associated
with the High School Flexibility Enhancement Project.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.12

I left the April 2009 Symposium with a better idea of how | will approach the project at my school
over the next four years.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.53

| found the plenary presentation by Gerry Fijal appropriate for the Symposium.
Strongly Disagree Disagree Agree Strongly Agree
1 4

2 3
AVERAGE RESPONSE: 3.94



10.

11.

12.

13.

14.

| found the perspectives presentation by Al MacLeod appropriate for the Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.53

| found the perspectives presentation by Ed Wozniak and Dick McDougall appropriate for the
Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.65

| found the Thursday lunch presentation by Helene Fournier, Karen Shipka and Lynn Burgess
appropriate for the Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 2.82

| found the perspectives presentation by Jennifer Keller (Speak Out initiative) appropriate for the
Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.18

| found the Thursday Evening panel discussion on 21°* century learning appropriate for the
Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.06

| found the Olds presentation on Friday morning appropriate for the Symposium.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.59

The Symposium helped me to understand my “next steps” in the High School Flexibility
Enhancement Project.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
AVERAGE RESPONSE: 3.71



Appendix 8

High School Flexibility Enhancement Pilot Project i Minimum Funding Allocation

Minimum Funding Allocation = Frozen Funded Head count grades 10 to 12 X Average CEU count
X CEU Rate

Minimum Funding Allocation ¢ This allocation represents the minimum level of funding a school
jurisdiction will receive from Education in relation to any high school that is participating in the High
School Flexibility Enhancement Pilot Project.

Frozen Funded Head Count Grades 10t0 12¢¢ KA a @ NAl ot S gAff 6S o0l aSR 2y
Funded Student Count as of the count date as it stands on the last business day in May of that school
year calculated by the School Finance Branch in Education.

Average CEU count - This variable will be based on the 3 year average number of Credit Enrollment
Units (CEUs) earned in each school year, and will be calculated by dividing the total CEUs earned in a
school year by the Frozen Funded Head Count Grades 10 to 12 in that school year. The 3 school years
that will be used for this calculation will be the 2006/07, 2007/08, and 2008/09 school years. Once this
average is calculated it will not change during the course of the pilot project.

CEU Rate ¢ This variable will be the currentschoolyearQa / 9! NJ (S IFandihdodariudl 3 KSR Ay
for School Authorities

1. Schools will continue to be subject to the funding conditions set out in the Funding Manual for
School Authoritiewiith the exception of the time component as related to the pilot project
(hours of instruction criteria).

2. Funding provided will be the higher of actual CEU funding earned or the Minimum Funding
Allocation as defined above.

Note: All funding will be provided to school jurisdictions through the normal funding processes from
School Finance.

Funding Manual for School Authorities



http://education.alberta.ca/admin/funding/manual.aspx

Appendix 9

Summary of Transitional Year Plans from Pilot Schools of the High School Flexibility
Enhancement Pilot Project

The table below outlines the areas of focus of the transitional year plans in each of these

schools:

School

Lead Contact

Areas of Focus

St. Mary of the Lake
e Slave Lake
e K-12
e 260 students
e 25— 30 high school
students

Trevor Mitchell
Trevor.Mitchell@livingwaters.ab.ca

e Integrating Courses

e Team-teaching

e Creating Flexible
Schedules

e Personalizing
educational experience
for students
Student Portfolios
Communication with key
stakeholders

Holy Trinity Academy

e Okotoks

e 10-12

e 775 high school
students

Rob Allen
rallen@redeemer.ab.ca

e Curriculum compacting

e Honours/IB students

e Out-of-schedule
seminars

M.E. Lazerte High School
e Edmonton

e 10-12
e 2000 high school
students

Kathy Muhlethaler
Kathy.muhlethaler@epsb.ca

Judith Boyle
Judith.boyle@epsb.ca

e Self-directed learning

e Alternative blended
delivery

e Math 14/24

e Social 20-2/30-2

Olds Junior/Senior High
School

e Olds

e 0912

e 530 students

Tom Christensen
tchristensen@chinooksedge.ab.ca

e  “School-within-a-school”
organization (quads)

e Teacher-advisory

e Project-based learning

e E-portfolios and
technology integration

e College partnerships

e Self-directed study

e Blended program
delivery

e Collaborative team-
teaching

e Flexible scheduling



mailto:Trevor.Mitchell@livingwaters.ab.ca
mailto:rallen@redeemer.ab.ca
mailto:Kathy.muhlethaler@epsb.ca
mailto:Judith.boyle@epsb.ca
mailto:tchristensen@chinooksedge.ab.ca

Spruce Grove Composite
e Spruce Grove

e 10-12
e 950 high school
students

Dr. David Pysyk
dpysyk@psd70.ab.ca

Teacher Advisory
Flexible scheduling
Self-directed
opportunities
Project-based learning
Collaborative teacher
planning and
professional learning
communities

Archbi shop 061

e Edmonton

Mary Lou Forest
forest@ecsd.net

Service Learning
Learning outside of the

e 10-12 class
e 1450 high school e Personalized learning
students
Peace Wapiti Academy Wanda Gerard e Self-directed learning
e Grande Prairie wandagerard@pwsd76.ab.ca e Teacher Advisory
e 9-12 e Grade 10 cohort
e 468 students e Electronic portfolios
e 376 high school
students
Sainte-Marguerite- Janet Grenier e Collaborative
Bourgeoys janet.grenier@cscfsa.ab.ca relationships
e Calgary e Teacher Advisory
o K-12 e Tutorial periods
e 540 students
e 58 high school
students
Wm. E. Hay Composite Norbert Baharally e On-going collaboration
e Stettler nbaharally@clearview.ab.ca with key stakeholders
e 012 e Teacher Advisory
e 580 students e Flex Time and tutorial
e 470 high school e Teacher collaboration

students

and School Resource
Team (SRT)

Kand E

Self-directed
mathematics

Exam Center

Bellerose Composite

e St Albert

e 10-12

e 901 high school
students

George Mentz
George.Mentz@spschools.org

Continued collaboration
with potential
implementation in Sem
Il

Collaborative
professional
development

Catholic Central High
School
o Lethbridge
e 10-12
e 946 high school
students

Greg Noyes
Greg.noyes@holyspirit.ab.ca

Knowledge and
Employability

Math and Science 14/24
Blended course delivery
CTS



mailto:dpysyk@psd70.ab.ca
mailto:forest@ecsd.net
mailto:wandagerard@pwsd76.ab.ca
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James Fowler High School

Keith Johnson

Hybrid (face-to-face and

e Calgary kejohnson@cbe.ab.ca technology) model of
e 10-12 instruction
e 1450 high school Cathy Faber e Flexible scheduling
students cfaber@cbe.ab.ca e Balanced assessment
practices
Grande Prairie Composite | Rick Gilson e Continued consultation
e Grande Prairie rick.gilson@gppsd.ab.ca e Teacher Advisory
e 10-12 e Use of tutorials
e 1395 students e Use of quarters
e Math 14/24
e Science 14/24
e Learning Strategies

J.C. Charyk School
Hanna

4-12

410 student
140 high school
students

Cam McKeage
cam.mckeage@plrd.ab.ca

Flex Blocks

Humanities and
Math/Science “bundled”
programs

Grade 10

Collaborative planning
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Appendix 10

Governance Structure

The governance structure of the High School Flexibility Enhancement Pilot Project is outlined

below:

Committee
ATA, CASS, ASBA, ASBOA,
ASCA, FNMI, Business,
non-BEd post secondary
students (recent high
school grads), parents

QGerrv Fiial Glen Gamblej

f External Advisory \

Alberta Education
Executive Team

A

A 4

Project Sponsors
Wilma Haas and Michael Walter

A

A 4

Team Leads
Jeff Willan (Glen Gamble)
and
David Woloshyn (Marlene Lambe)

A

A 4

Project Manager
Gerald Fijal

A

\ 4

|
|
-
[

Pilot High Schools and Jurisdictions

|
|
L
|

/Internal Advisory Team\

Zone 5 Services,
Strategic Financial
Services, Zone 2/3

Services, Governance
and Program Delivery,
Curriculum,
Communications,
Distributed Learning,
FNMI Services,
Performance
Measurement and
Reporting, Special

k Programs Branch /




