Assess, Evaluate and
Communicate Student Learning

Assessment and
evaluation

Assessment is the gathering of information about what students know
and can do in order to make decisions that will improve teaching and
learning. Assessment and evaluation are necessary and important
elements of the instructional cycle.

Evaluation is a judgement regarding the quality, value or worth of a
response, product or performance, based on established criteriaand
curriculum standards. Evaluation gives students a clear indication of
how well they are performing based on the learner outcomes of the
curriculum. The payoff of effective evaluation is that students learn
how they can improve their performance. Assessment and evaluation
always go together.22

With information from assessment and eval uation, teachers can make
decisions about what to focus on in the curriculum and when to focus
onit. Assessment identifies who needs extra support, who needs
greater challenge, who needs extra practise and who is ready to move
on. Theprimary goal of assessment isto provide ongoing feedback to
teachers, students and parents, in order to enhance teaching and
learning.

Principles of assessment

Assessing, evaluating and communicating student achievement and

growth areintegral parts of schooling. They should be positive

experiences for students, should support continuous learning and

growth, and should be congruent with the following principles.23

»  Assessment, evaluation and communication of student growth are
based on the curriculum and are in line with the school’ s
philosophy and programming principles.

* Information about methods of assessment and results of evaluation
is available to students, parents and the community.

e Student growth is assessed, evaluated and communicated for all
outcomes.

» Evauation and communication of student growth are ongoing and
are used to plan effective programming.

e Student growth is demonstrated through a variety of performances
evaluated by teachers.

e Student growth is enhanced when students participate in the
assessment, evaluation and communication processes.

e Student growth is enhanced when students view assessment,
evaluation and communication positively.

* Methods of communicating student growth vary depending on
audience and purpose.
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* Methods of assessment and evaluation of student growth are
developmentally appropriate and vary depending on student
learning patterns.

These principles represent a shared commitment to quality assessment
among the members of the Alberta Assessment Consortium.

There are many potential sources of information about student growth
Assessr_nent and achievement within the health and life skills program. Different
strateg 1es assessment strategies can provide different kinds of information about

student achievement. The most accurate profile of student growth is
based on the findings gathered from assessing student performance in
avariety of ways. The key isto match the specific learner outcomes
with appropriate assessment tasks. Teachers need to use awide range
of assessment strategies and tools to get a balanced view of student
achievement.

Observation

Observing students as they solve problems, model skills to others,
think aloud during a sequence of activities or interact with peersin
different learning situations provides insight into student learning and
growth. The teacher finds out under what conditions success is most
likely, what individual students do when they encounter difficulty,
how interaction with others affects their learning and concentration,
and what students need to learn next. Observations may be informal
or highly structured, and incidental or scheduled over different periods
of timein different learning contexts.

Use the following tips to gather assessment information through

observation.

»  Determine specific outcomes to observe and assess.

» Decidewhat to look for. Write down criteria or evidence that
indicates the student is demonstrating the outcome.

»  Ensure students know and understand what the criteria are.

» Target your observation by selecting four to five students per class
and one or two specific outcomes to observe.

» Develop adata gathering system, such as a clipboard for anecdotal
notes, a checklist or rubric, or avideo or audio recorder.

» Collect observations over anumber of classes during a reporting
period and look for patterns of performance.

» Dateall observations.

»  Share observations with students, both individually and in a
group. Make the observations specific and describe how this
demonstrates or promotes thinking and learning. For example;
“Eric, you contributed several ideasto your group’s Top Ten list.
Y ou really helped your group finish their task within the time
limit.”

* Usetheinformation gathered from observation to enhance or
modify future instruction.
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Self-reflection and self-assessment
Many students are unsure how they are performing in different

academic areas. They often lac

k the language to reflect on and

communicate information in a clear and concise manner. These
students need frameworks that outline goals and encourage self-

reflection and self-assessment.

These frameworks include sentence

starters and rating scales, such as the following samples.

Volunteerism means

What I believe about volunteering

The personal skitls 1 have that would make me a good volunteer are:

Three volunteer opportunities in my community that I'd like to try &

are:

These would be a good match for my skills and interests because:

Providing service to others in the community is important because:

(See Student activity master 42:
page 43 of Appendix C.)

What | believe about volunteering on

Self-assessment

Today—

1. 1listened carefully.

2. |followed directions.

3. | asked myself, “‘What do | need to do?”
4. | got started right away.

5. | tried my best.

6. | worked on each task until it was finished.
7. | checked over my finished work.

8. | told myself, “Good job.”

Manual (Edmonton, AB: Alberta Education. 1989), p. 102.

How am | working on my own?

Colour the appropriate star as the teacher reads each question.

Adapted from Curriculum Support Branch, Alberta Education, Social Studies, Grades i-3: Teacher Resource

Yes  Sometimes No

X5 X 5 X 5 08 5

Xp 2 5 X X X 56 5
Xp 2 X X X X 25 5

(See Sudent activity master 21.:

Self-assessment: How am | working

on my own? on page 22 of Appendix C.)

Health and Life Skills Guide to Implementation (K-9)
©Alberta Learning, Alberta, Canada

Assess, Evaluate and Communicate /117
2002



Assessing their own thinking and learning provides students with

valuabletraining in self-monitoring. They can record their learning

by completing sentence stems such as the following.

* Thispiece of work demonstratesthat | can ...

e | canimprove my work by ...

» After reviewing this assessment, | would like to set a new goal
to ...

* | would like to do this because ...

Response journals, learning logs, end-of-the-class drawings and
partner talk are other ways for students to reflect on their learning in
the health and life skills classroom.

Self-assessments have the most impact on learning when teachers
follow through on student reflections by using this data to help
individual students set goals, or to compare and discuss teacher
observations.

Thiskind of authentic student—teacher interaction during the
assessment process encourages students to honestly and thoughtfully
evaluate their own work and take ownership of their own learning.

Tooals, such as response journals and learning logs, can become even
more effective when accompanied by the use of probes or specific
guestions. In Assessing Student Outcomes, Marzano, Pickering and
McTighe offer journal writing probes that help students reflect on
their own learning.

*  Probe for reflecting on content
Describe the extent to which you understand the information
discussed in class. What are you confident about? What are you
confused about? What do you find particularly interesting and
thought provoking?

*  Probe for reflecting on information processing
Describe how effective you were in gathering information for
your project.

* Probe for reflecting on communication
Describe how effective you were in communicating your
conclusions to your discussion group.

» Probe for reflecting on collaboration and cooperation
Describe how well you worked with your group throughout your
project.

Students can assume more responsibility in the learning process by
evaluating their own assignments or projects prior to teacher or peer
evaluations. Students can also write their own progress report
comments and summary-of-learning letters to teachers and parents.
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The Pause and Think strategy is another way to help students
self-reflect. This structured activity, adapted from How to Develop
and Use Performance Assessments in the Classroom, has students
pause and think about their work and what they learned. Students
record their reflectionsin aresponse journal, share with a partner or
discussin asmall group. During each short Pause and Think time,
teachers direct students to use a specific prompt, such as the ones
below.

Pause, think and share. Turn to a partner and describe what you
learned.

Look for proof. Select and comment on awork sample that
demonstrates an aspect of your learning.

Connect to criteria. Revisit the criteriaor rubric and explain how
your work is meeting the criteria.

Relate the learning. Connect current concepts to past learning or find
examples of the concept in other contexts.24

Rubrics, checklists or rating scales are also effective tools for self-
reflection. Students highlight the descriptors they believe describe
their product or performance. The teacher uses a different colour to
indicate his or her assessment.

Assessments that directly involve students help them learn important
skills that they will be able to use aslifelong learners. They learnto
be reflective and responsive, to think about their own efforts, to be
constructive in self-assessment and peer assessment, and to provide
specific information that makes a difference.

By integrating self-reflection activities, time for goal setting and peer
evaluations into routine classroom activities, assessment shifts from
the teacher as judge and evaluator, to the teacher as coach and
facilitator.

To increase student involvement in the assessment process:

» explain scoring criteriafor performance-based tests prior to the
tests

» show exemplars of what excellent work looks like whenever
possible

» uselanguage students understand

» develop rubrics collaboratively with students

* involve studentsin the learning conference

» develop self-monitoring and self-reflection tools for different
tasks and assignments

* usegoa setting

* use home response journals or weekly reports.
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Checklists

To assess content-rich items, curriculum checklists are helpful.
Attach a curriculum checklist to a student’ s assignment to highlight
outcomes students successfully demonstrate. Checklists outline
criteriafor specific performance tasks or identify specific behaviours
related to a skill or skill area. Generally, checklists have only two
points—yes and not yet. Thereisatemplate for developing thiskind
of assessment tool in Teacher planning tool 9: Checklist on page 11
of Appendix A.

Sample checklist

Grade 4
LL-3: The student will demonstrate effective decision making, focusing on careful
information gathering.

Finding and using information

can: Yes  Not yet

O

« recall information from past learning
« identify why information is needed
« select types of information needed

» identify the scope of information gathering appropriate to the
situation

« organize information

« assess the quality of information

» assess sufficiency of information

» select information that meets purposes and needs

« evaluate process used to gather and assess information

O0oOo0O0OO0O0 OooOooao
OoooooOo ooao

« apply selected information.
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Rating scales

Teachers can use rating scalesto record observations and students can
use scales as self-assessment tools. Teaching students to use
descriptive words, such as always, usually, sometimes and never helps
them pinpoint specific strengths and needs. Rating scales also give
students information for setting goals and improving performance. In
arating scale, the descriptive word is more important than the rel ated
number. The more precise and descriptive the words for each scale
point, the more reliable the tool.

Effective rating scales use descriptors with clearly understood
measures, such as frequency. Scalesthat rely on subjective
descriptors of quality, such asfair, good or excellent, are less effective
because the single adjective does not contain enough information on
what criteria are indicated at each of these points on the scale. There
isatemplate for developing this type of assessment tool in Teacher
planning tool 10: Rating scale on page 12 of Appendix A.

Sample rating scale

Grade2 R-6 The student will develop strategies to show respect for others.

Grade3 R-8 The student will develop skills to work cooperatively in a group.

Grade5 R-9 The student will explore respectful communication strategies that foster
team/group development.

1 2 3 4
never sometimes usually always
| encourage others:

« by smiling

« by looking at them L4 * * °

« by sitting quietly o ¢  ————

« by nodding 4 * * o

« by saying words like, “Good idea.” &—————@&————@——9®

« by asking them questions & ———»
« by saying thank you. L4 * - °
Added value

Increase the assessment value of a checklist or rating scale by adding

two or three additional steps that give students an opportunity to

identify skillsthey would like to improve or the skill they feel is most

important.

For example:

e put astar beside the skill you think is the most important for
encouraging others

» circlethe skill you would most like to improve

e underline the skill that is the most challenging for you.

Health and Life Skills Guide to Implementation (K-9) Assess, Evaluate and Communicate /121

©Alberta Learning, Alberta, Canada

2002



Rubrics

A rubricisachart of criteria, of “what counts,” arranged according to
ameasure of quality. The criteria describe what a successfully
completed piece of work looks like. In essence, it is ascoring guide.
While rubrics can be simple in appearance, they can provide concise
information for both students and teacher. Depending on the contexts
for which they are used, rubrics can be detailed and content-specific
or generic and holistic, asillustrated in the examples below.

Sample content-specific rubric

Assignment: Cause and effect chart

Grade 6 Wellness
W-6.9: The student will evaluate the impact of personal behaviour on the safety of self and

others.
4 3 2 1
Excellent Proficient Acceptable Limited

provides detailed and
interesting examples
that illustrate
understanding of the
ways positive
behaviours are part of
risk management;

provides detailed
examples that
illustrate
understanding of the
relationship between
positive behaviours
and the safety of self

provides basic
examples of positive
behaviours and
shows how they can
affect the safety of
self and others

provides general
examples of positive
behaviours with little
attempt to show how
these can affect the
safety of self and
others

makes the link and others
between positive
behaviours as a way
of dealing with risks

for self and others

Sample holistic rubric

Role-play rubric

4 « demonstrates purposeful, detailed and insighiful portrayal of the issue
demonstrates gestures, facial expressions, body language and words
that enhance the communication of the intention of the role-play

* totally engages audience’s interest and attention

¢ audience gains new understanding of issue

Excellent

3 « demonstrates an accurate portrayal of the issue

e demonstrates some gestures, facial expressions, body language and
words that communicate the intention of the role-play

e engages audience’s interest and attention

e audience’s understanding of issue is reinforced

Proficient

2 * demonstrates a basic portrayal of the issue
* beginning to demonstrate gestures, facial expressions, body language

Acceptabl b .
ceeptable and words that match the intention of the role-play
e attempts to engage audience’s interest
* audience receives basic outline of issue
1 e portrayal is inaccurate
Limited * uses limited or no gestures, facial expressions or body language to

communicate the intention of the role-play
* demonstrates limited attempts to communicate with audience
« audience’s understanding of issue is sketchy or confused

Insufficient e no score is earned because there is insufficient evidence of student

performance based on the requirements of the assessment task.

122/ Assess, Evaluate and Communicate
2002

Health and Life Skills Guide to Implementation (K-9)
©Alberta Learning, Alberta, Canada



Rubrics are a user-friendly way for teachers and students to identify
characteristics of student work. They are particularly helpful in
assessing skill development, such as communication skills or
participation in group work. They provide clear directions and give
students a framework for more thoughtful judgement of their own
work. Also, by providing an explicit statement of what quality looks
like, rubrics allow two or more evaluators to view the performance in
asimilar way, increasing rating reliability.

Developing and evaluating rubrics

To develop arubric, consider the following.

*  What are the specific health curriculum outcomes in the task?

* Do the students have some experience with this or a similar task?

*  What does an excellent performance look like? What are the
qualities that distinguish an excellent response from other levels?

* What do other responses along the performance quality continuum
look like?

» Iseach description qualitatively different from the others? Are
there an equal number of descriptors at each level of quality? Are
the differences clear and understandable to students and others?

Begin by developing criteriato describe the Acceptable level. Then
use Bloom’ s taxonomy to identify differentiating criteria as you move
up the scale. The criteria should not go beyond the original
performance task, but reflect higher thinking skills that students could
demonstrate within the parameters of the initial task.

When devel oping the scoring criteria and quality levels of arubric,

consider the following guidelines.2>

* Leve 4isthe Standard of excellence level (or A, 80—-100%).
Descriptions should indicate that all aspects of work exceed grade
level expectations and show exemplary performance or
understanding. Thisisa“Wow!”

* Level 3isthe Approaching standard of excellence or Proficient
level (or B, 65—79%). Descriptions should indicate some aspects
of work that exceed grade level expectations and demonstrate
solid performance or understanding. Thisisa*“Yes!”

* Level 2isthe Meets grade level expectations or Adequate level
(or C, 50-64%). Thislevel should indicate minimal competencies
acceptable to meet grade level expectations. Performance and
understanding are emerging or devel oping but there are some
errors and mastery is not thorough. Thisisa®On theright track,
but ...”.

* Level 1 Doesnot meet grade level standards. Thislevel indicates
what is not adequate for grade level expectations and indicates
that the student has serious errors, omissions or misconceptions.
Thisisa“No, but ...”. The teacher needs to make decisions about
appropriate intervention to help the student improve.
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Teachers may evaluate rubrics by asking these questions.

* Isit clear? Isthe language easily understood by students who will
useit?

* Doesit have an even number of levels of performance? (Four
levels work well and prevents the tendency to mark in the middle.)

* Isit consistent in the number of descriptors across the levels of
quality?

* Isit based on curriculum outcomes at grade level ?

* Doesit ensure success for students?

» Doesit provide challenge for students?

Creating rubricswith students

L earning increases when students are actively involved in the
assessment process. Students do better when they know the goal, see
models and know how their performance compares to learner
outcomes.

Learner outcomes are clarified when students assist in describing the
criteria used to evaluate performance. Use brainstorming and
discussion to help students analyze what acceptable, proficient and
excellent look like. Use student-friendly language and encourage
students to identify descriptors that are meaningful to them. For
example, a Grade 4 class might describe levels of quality with phrases
such as the following.

e Super!

e Going beyond

*  Meetsthe mark

*  Needs more work.

Use work samples to help students practise and analyze specific
criteriafor developing a critical elementslist. They can also use
samples to practise assigning performance levels and compare criteria
fromlevel to level.

For examples of rubrics for health and life skills curriculum
outcomes, see the Alberta Assessment Consortium Web site at
http://www.aac.ab.ca. See Teacher planning tool 11: Rubric on
page 13 of Appendix A for atemplate for developing rubrics.

Portfolio work samples

Portfolios are collections of student work that provide a visual
representation of students' learning. The samples of work in a
portfolio record growth and achievement in one or more subjects over
aperiod of time.26 A portfolio may be a systematic collection of work
across subject areas or may target a specific subject area, topic or
learning goal. In divisions three and four, portfolios are often focused
on career exploration and planning.
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An effective portfolio:2”

» isaplanned, organized collection of student work

» tellsdetailed stories about a variety of student outcomes that
would otherwise be difficult to document

» includes self-reflections that describe the student as both alearner
and an individual

» servesasaguidefor future learning by illustrating a student’s
present level of achievement

» includes aselection of itemsthat are representative of curriculum
outcomes, and what the student knows and can do

» includes the criteria against which the student work was eval uated

»  supports the assessment, evaluation and communication of student
learning

» documents learning in avariety of ways—process, product,
growth and achievement.

Work samples not only provide reliable information about student
achievement of the curriculum, but also provide students with context
for assessing their own work and setting meaningful goals for
learning. Displaying concrete samples of student work and sharing
assessments that illustrate grade level expectations of the curriculum
are key to winning the confidence and support of parents.

An essential requirement of portfoliosis that students include written
reflections that explain why each sample was selected. AsKay Burke
saysin How to Assess Authentic Learning, “A portfolio without
reflectionsis anotebook of stuff.” The power of the portfoliois
derived from the descriptions, reactions and metacognitive reflections
that help students achieve their goals. Conferencing with parents,
peers and/or teachers helps synthesize learning and celebrate
successes.28 Some students become adept at writing descriptions and
reflections of their work without any prompts. There are some
students, however, who have difficulty deciding what to write.
Statement stems can get them started. The following samples are
adapted from Kay Burke's How to Assess Authentic Learning.2°

» Thispiece shows| really understand the content because ...

* This piece showcases my intelligence
because ...

» |If I could show this piece to anyone—Iliving or dead—I would
show it to because ...

*  People who knew me last year would never believe this piece
because ...

» Thispiece was my greatest challenge because ...
* My (parents, friend, teacher) liked this piece because ...
* Onething | learned about myself is ...

The accompanying information should indicate whether the product
was the result of a specifically designed performance task or regular
learning activity. The level of assistance is also relevant—did the
student complete the work independently, with a partner, with
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intermittent guidance from the teacher or at home with parent
support? Dating the sample, providing a brief context and indicating
whether the work isin draft or completed formis also essential.

One characteristic that sets portfolios apart from more traditional
writing foldersisthat they contain a variety of works that reflects
different forms and different ways of learning and knowing. Students
should have more than worksheets or homework assignmentsin their
portfolios. They should collect audiotapes, videotapes, photos,
graphic organizers, first drafts, journals, artwork, computer discs and
assignments that feature work from all the multiple intelligences.

Work samples from the health and life skills program can be part of an
annual cross-curricular portfolio, a career planning portfolio or a
stand-alone health portfolio. Portfolios can be discussed with parents
at learning conferences, submitted to administrators for curriculum
alignment checks or used to gather datafor progress reports.
Portfolios may be passed on to receiving teachers as students move
through the grades.

For more ideas on using portfolios in the classroom, see Instructional
Strategies, pages 7680 of this guide.

Peer feedback

Providing feedback to peersis another way students can be
meaningfully involved in the assessment process. In Brain-based
Learning with Class, Politano and Paguin provide two frameworks
students can use to give others constructive feedback. Two Hurrahs
and a Hint and Two Stars and a Wish encourage students to identify
two strengths in a performance or assignment and offer one piece of
constructive criticism.30
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Criteria for evaluating assessments!

Use the following chart to reflect on current assessment strategies, consider new tools for possible use
and develop new tools.

Assessment task

Think about the following questions. To what extent does the task or strategy

address each specific concern?

not at all

partially

fully

1 Does it focus on high-priority specific outcomes?

2 Doesit establish a meaningful context based on issues or themes that
are authentic?

3 Doesit require arange of thinking skills?

4 Doesit contain grade-appropriate activities that are sufficiently
challenging?

5 Doesit provide for students of varying ability levelsto complete
tasks?

6 Doesit elicit responses that reveal levels of performance (rather than
simply correct or incorrect answers)?

7 Doesit allow for ease of implementation in the classroom?

8 Doesit establish clear criteria for assessing student learning (related
to specific learner outcomes)?

9 Doesit provide students with criteria and opportunities to reflect on,
self-evaluate and improve their performance?

10 | Doesit provide opportunity for student revision based on feedback?

11 | Doesit provide for purposeful integration of subject areas?

12 | Doesit allow for avariety of products or performances?

13 | Doesit require a demonstration/application of learning outcome(s) in
more than one way?

14 | Doesit provide clear directions for students?

15 | Doesit engage students so their interest and enthusiasm will be
sustained?

16 | Doesit merit the time and energy required to complete it?
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Calculating
achievement
marks

In The Mindful School: How to Grade for Learning, Ken O’ Connor
makes the foll owing suggestions on how to produce meaningful
achievement marks in any subject area.

*  Begin marking plans with specific outcomes and then develop
appropriate assessment strategies for each.

* Basethe mark onindividual achievements, not on group projects.

*  Usethe most recent results rather than early results or first
attempts. Students need opportunities to learn and practise new
skills before they are evaluated.

e Use summative evaluation in the achievement mark. Formative
assessment should be used and reported in other ways.

* Relate gradesdirectly to learning goals. Although skills and
activities beyond the curriculum may be part of classlearning,
only specific curriculum outcomes should be reflected in the
achievement mark.

» Usequality assessment strategies or tools that are based on
criterion-referenced standards that have been thoroughly
discussed with and understood by students.

e If necessary, do careful number crunching. O’ Connor suggests
using medians rather than averages, considering carefully how
scores and learning goals should be weighted and looking for
ways to include rubrics in the achievement mark. He also
cautions against overweighting single assignments, especialy by
awarding zeros for incompl ete assignments.

What to consider including in achievement

markss2

There are anumber of researchers who suggest that participation and
effort should not be factored into achievement marks. Marks need to
directly reflect mastery of specific learner outcomes, which may or
may not include elements related to effort, participation or attitude.
Although hard work (effort), frequent responses to teacher questions
and intense involvement in class activities (participation), and a
positive, encouraging, friendly and happy demeanor (attitude), are all
highly valued attributes, they should not be included directly in
achievement marks because they are difficult to define and even more
difficult to measure.

Although it is difficult, if not impossible, to reliably quantify these
behaviours and skills, they can be observed and described. O’ Connor
suggests that they should be reported separately through comments on
progress reports, checklists, rubrics and self-reflection in portfolios,
and through informal discussions and more formal conferences.

Definitions of effort vary greatly from teacher to teacher and so are an
unreliable source of datafor an objective achievement mark. Aswell,
participation is often a personality issue—some students are naturally
more assertive while others are naturally quiet. Thisis often related to
gender and/or ethnicity, and so teachers run the risk of these biases if
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they include effort and participation in grades. Another problemis
that factoring effort into the achievement mark may send the wrong
message to students. Inreal life, just trying hard to do agood job is
virtually never enough. If people don’t deliver relevant, practical
results, they will not be deemed successful, regardless of how hard

they try.

To aconsiderable extent, personal and social characteristics, including
a positive attitude, do contribute to achievement, but including a mark
for attitude as part of amark for a product may blur the assessment of
the product and affect the validity and meaning of the achievement
mark. Also, including amark for effort or any of these characteristics
can mean a double benefit for successful students and double jeopardy
for less successful students.
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Framework for achievement mark

A rubric outlining criteriafor overal learning can provide a useful
framework for assessing the level of student achievement in health
and life skills. The following rubric is adapted from O’ Connor.33 It
could be used alone to generate a term achievement mark or be used in
combination with a numerical marking scheme.

Sample descriptive criteria
for achievement mark in health

A

» Demonstrates interesting and creative ways to show learning.

» Enjoysthe challenge of and successfully completes open-
ended tasks with high-quality work.

» Test scoresindicate a high level of understanding of concepts
and skills.

» Assignments are complete, of high quality, well-organized and
show a high level of commitment.

* Almost all the learning goals are fully or consistently met and
extended.

B
»  Exhibits standard way to show learning.
* Enjoys open-ended tasks, but needs support in dealing with
ambiguity.
» Test scoresindicate agood grasp of concepts and skills.
* Assignments are generally complete, thorough and organized.
* Most of the learning goals are fully or consistently met.

C

*  Needs some encouragement to show learning.

* Needs support to complete open-ended tasks.

» Test scoresindicate satisfactory acquisition of skillsand
concepts.

» Assignments are generally complete, but quality,
thoroughness and organization vary.

* Morethan half of the learning goals are fully or consistently
met.

D
»  Showslearning only with considerable encouragement.
*  Needs support to begin and complete open-ended tasks.
» Test scoresindicate weak acquisition of skills and concepts.
» Assignments are inconsistent in quality, thoroughness and
organization.
* Only afew of the learning goals are fully or consistently met.
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Breakdown of marks

A mark breakdown could help teachers determine afair achievement
mark by matching specific learner outcomes with appropriate
assessment tasks. For example, weighting for aterm achievement
mark in health for a Grade 3 program, focusing on the first general
outcome, might look like:

Term 1. Making smart choices for a healthy life

Unit test 30%
(onetest item per outcome)

L earn-at-home project 10%*
(What to do in an emergency fridge magnet)
Role-play performance 10%*
(Waystosay “ no” )

Poster 10%*

(Be Safe)

Log book 10%*

(record of own eating and drinking for one week, comparison graphs
and statements)

Advertisement 10%*
(Ad encouraging children to choose arange of daily physical activities
to keep healthy and have fun)
Timeline 10%*
(How I’ ve changed)
Top 10 list 10%*
(About my body)
100%

(* class-developed or teacher-made rubric for these tasks)

Know the purpose of each assessment

When choosing assessment tools and strategies to determine an
achievement mark in the health and life skills program, it is important
to decide what the purpose of each assessment is. For example, if
students work in pairs on an activity identifying nutritious foods, the
assessment strategy should focus on how well students identify foods
rather than the quality of partner work.

Some assessment activities are diagnostic in nature and used to find
out what students know and can do in order to plan instruction to best
meet students' needs. These activities do not need to be used in the
calculation of the achievement mark.

Formative assessment is similar to diagnostic assessment but differsin
that it provides ongoing feedback to teachers about the effectiveness
of instruction. Once students have adequate practice with new skills
and concepts, summative assessment tasks can provide feedback about
progress and achievement to both students and parents. Summative
assessment provides a snapshot of student achievement at agiven
moment in a specific context. Some assessment tasks may do double
duty as both formative and summative.
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Communicating
student
learning

Communicating information about assessment and evaluation isan
essential step in theinstructional process. The purpose of
assessment—agathering information so that wise decisions about
further teaching and learning can be made—requires that information
be communicated to others.

Effective communication informs students, parents and others what
has been accomplished and what the next steps are in the learning
process. The communication process involves teachers, parents and
students. The greater the role students are given in this process, the
richer the information that is shared and the greater the impact on
further student learning.34

It isessential to use avariety of communication strategies to provide
the whole achievement story. A percentage mark on its own does not
provide enough data. Additional information needs to be shared:
curriculum information, portfolio products and student exemplars of
what acceptable and excellent work looks like.34

Communication of student learning should:
» bebased on specific outcomes and identified criteria

» focuson the positive and promote student feelings of success and
self-worth

e enhance the home and school partnership
e involveavariety of strategies
» reflect the school’ s philosophy about learning.

There are numerous ways to communicate student learning in health
and life skills, including:

e telephonecals

e e-mail messages

* notesfrom teachers

* home response journals

* newsletters

e work samples and student portfolios

» student self-reflections

e goal setting

e open houses and demonstrations of learning
* homework assignments

e progress report marks and comments

e learning conferences.

Progress reports

Progress reports provide parents with information about their
children’ s learning and growth in school, and are the primary source
for formal communication with parents and students.
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Qual ity progress reports should:
reflect what students know and can do relative to provincial
curriculum outcomes

* represent, through a number, letter or comment, how well the
student has performed, based on the prescribed outcomes

* useclearly defined criteria when assessing effort, attitude,
behaviour, participation and attendance

» communicate performance in relation to course expectations.

When devel oping comments, consider how to:

e identify curriculum outcomes addressed in that reporting period

» reflect student efforts and responsibilities

e identify units of study, and if required provide information about
the context in which learning took place

* identify the student’ s achievement based on specific outcomes and
criteria

e identify plansfor continued learning and suggest actions that can
be taken by partners in learning—students, parents and teachers.

Quality comments can be clearly understood by students and parents.
Quality comments encourage rather than discourage learners. They
reflect school beliefs and practice, and promote the belief that all
students can learn and be successful.

Learning conferences

Learning conferences improve communication among students,
parents and teachers. Conferencing providesinsight into teacher
evaluations, student progress and the grade level achieved.
Conferencing also gives parents an opportunity to share their
perspectives on their children’s performances, needs, interests and
concerns.

Formal conferences need to be planned and organized so there are no
surprises for any of the participants. The most effective conferences
actively involve students.

Students need opportunities to practise conferencing during classroom
activities so they are prepared to participate and demonstrate specific
learnings. Students may choose work samples from the health and life
skills program, talk about a class display or demonstrate a specific
skill to show their parents what and how well they are learning.

Parents must aso know what is expected of them during the
conferencing process and have opportunities to ask questions.
Through conferencing, the parental role in the educational process
becomes more clearly defined, making parents more likely to value
the process as ameans of finding out what their children know and
can do.
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Effective conferences;3>

Endnotes

23.

24.

25,
26.

27.
28.

22.

include students as active participants

use student products to demonstrate achievement and growth
focus clearly on individual student learning and include specific
strategies for improvement

expand upon information provided in report cards

engage al participants in discussing achievement and setting
goals

include a discussion of the successes and difficulties students are
experiencing

provide opportunities for open and relevant sharing of information
among participants

establish an atmosphere in which everyone feels welcome to
participate

provide information about curriculum

include an action plan that is supportive of student learning

end on a positive hote.
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