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A 
Aboriginal parents 

resources for, 25 
academic skills, 96–109 

age-appropriate expectations, 21, 97 
difficulties for students, 11, 15–16, 96–97 
reading skills, 91, 94, 106–7 
study skills, 99–103 
See also homework; language and communication; 

math skills 
activity areas 

uses for, 29 
activity levels. See movement needs 
adaptive behaviours. See life skills 
ADD/ADHD. See attention and focus 
adolescents with FASD 

age-appropriate expectations (chart), 21 
collaborative team involvement, 23–24 
explaining FASD to, 120–21 
interpreting behaviour of (charts), 16, 51–52 
primary disabilities, 10–13 
strengths, 14, 20–22 
transition plan involvement, 46 

age-appropriate expectations (chart), 21 
alcohol exposure in utero. See FAS 
American Sign Language, as supplemental 

strategy, 96 
anxiety management, 102–3 
ARBD (Alcohol-related Birth Defects), 3–4 

See also FASD (Fetal Alcohol Spectrum Disorder) 
ARND (Alcohol-related Neurodevelopmental 

Disorder), 3–4 
See also FASD (Fetal Alcohol Spectrum Disorder) 

assertiveness training. See self-advocacy skills 
assessments 

explaining results to students, 66 
for FAS, 6–9 
of learning challenges (self-assessment inventory), 

122–23 
of life skills, 37 
of motor skills, 79 
of physical environment (inventory), 28, 116–17 
for program planning, 20–22 
of social skills, 37, 38, 118–19 

assistive technology for communication, 80, 98, 
108 

athletic skills as talents, 14 
attention, getting a person’s (sample social story), 

41, 129 
 
attention and focus, 86–89 

ADD/ADHD, 12 

age-appropriate expectations (chart), 21 
assessment of physical environment (inventory), 

28, 116–17 
difficulties for students, 12, 33–34, 86 
how to develop, 34–35, 86–89 
interpreting behaviour (charts), 16, 52 
self-assessment by students (inventory), 122–23 
self-talk (sample visual), 135 
students working (sample visuals), 133–34 
See also movement needs 

audiotapes 
uses for, 54, 68, 87, 95, 98, 106 

auditory cues 
for attention and focus, 34, 87–89 
for transitions in activities, 57 

auditory stimuli 
assessment checklist, 28, 116–17 
difficulties for students, 27, 73–74 
strategies, 28, 74–76 
 

B 
ball skills, 79 
behaviour management 

behavioural regulation, 12, 81–82 
correction or consequences, 53, 60, 70 
difficulties for students, 12, 51–53 
formal behavioural plans, 69–71 
interpreting behaviour (charts), 16, 52 
lying and stealing, 53–55 
management of environment, 55–59 
student behaviour as communication, 62–63 
See also positive feedback; self-management of 

behaviour 
belongings, organizing. See personal belongings 
binder organization skills, 92, 103 
books, communication, 25, 98, 115 
books, how to select, 106–7 
boot room, checklist, 116 
brain damage (central nervous system 

dysfunction) in FAS, 3, 8 
breast-feeding as FAS factor, 17 
bullyproofing skills, 41–42 
 

C 
calendars, 33, 90, 105 

See also time concepts 
caregivers. See parents 
carrels 

uses for, 28, 29, 77, 86 
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central nervous system (CNS) features in FAS, 
3, 8 

children. See adolescents; infants and preschoolers; 
students 

choice, student, 66 
chores. See life skills 
chronological and developmental age-appropriate 

expectations (chart), 21 
classrooms. See physical learning environment 
classroom climate, 51–71 

communication strategies, 59–61 
interpreting behaviour (charts), 16, 51–52 
student behaviour as communication, 62–63 
teacher-student relationships, 61–69 
See also behaviour management; positive 

feedback; self-management of behaviour 
classroom jobs (sample visual), 132 
classroom routines. See routines and schedules 
classroom supplies 

organization, 30, 92, 116 
CNS (central nervous system) features in FAS, 

3, 8 
cognitive functioning in FASD, 12 
collaborative teams for planning and 

programming, 22–24 
communication books, 25, 98, 115 
communication strategies. See language and 

communication 
computer skills 

general uses for, 80, 98, 108, 109 
for home-school communication, 105–6 

consequences. See behaviour management 
cooperative learning, 38, 64 
correction of behaviour, 53, 60, 70 

See also behaviour management 
counselling approaches, 71, 81 
criminal justice system partnerships, 26 
curriculum matrix for generalization of learning, 

47–48 
 

D 
daily living skills. See life skills 
desks 

assessment checklist, 116–17 
uses for, 34, 77, 86 

developmental levels 
age-appropriate expectations (chart), 21 
identification for program planning, 20–22 
in SCORES planning model, 48–49 

diagnosis of FAS. See FAS (fetal alcohol syndrome) 
4-Digit Diagnostic Code for FAS, 6–9 
directions and instructions 

how to give oral instructions, 34–35, 60, 95 
interpreting behaviour (chart), 52 
strategies, 86–87, 89, 90, 94–96, 99 

disabilities of FASD. See FASD 
drug exposure in utero, 17 
 

E 
ear features in FAS, 7–8 
early intervention and program planning, 19–20 
efforts and success, 65 
e-mail. See computer skills 
emergency plans 

communication difficulties in, 94 
for nonclassroom settings, 44 
routines in, 31 
for self-management of overstimulation, 82 
See also routines and schedules 

Enhancing Parent Involvement in the 
Individualized Program Plan (IPP) Process, 
112 

Environmental Scan of the Classroom, 28, 116–17 
examination skills, 100–103 
executive functioning in FASD, 12 
expectations, age-appropriate (chart), 21 
Explaining FASD to Your Child, 120–21 
exploitation of students, 85 
eye contact, cultural values, 35–36, 38 
eye features in FAS, 7 
 

F 
facial features in FAS, 3, 7, 9 
FAE (Fetal Alcohol Effects) 

defined, 3 
prevalence, 5 
See also FASD (Fetal Alcohol Spectrum Disorder) 

fantasy and fact, student concepts, 53–54, 85 
FAS (Fetal Alcohol Syndrome) 

defined, FAS and FASD, 3–4 
as diagnosis of mother, 5–6 
diagnostic process with 4-digit code, 6–9 
historical background, 3, 4–5 
prevalence, 5 
teacher's role in diagnostic process, 9, 18–19 
See also FASD (Fetal Alcohol Spectrum Disorder) 

FASD (Fetal Alcohol Spectrum Disorder), 3–14 
defined, FAS and FASD, 3–4 
chronological and developmental age-appropriate 

expectations (chart), 21 
early intervention, 19–20 
explaining FASD to children, 120–21 
family and community support, 17–18 
historical background, 3, 4–5 
interpreting behaviour (charts), 16, 51–52 
IQ and, 5, 12 
other prenatal factors, 17 
prevalence of FAS and FAE, 5 
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primary disabilities, 10–13 
secondary disabilities, 13 
strengths of FASD individuals, 14, 20–22 
teacher's role in FAS diagnosis, 9, 18–19 
See also FAS (fetal alcohol syndrome) 

fiction and nonfiction, student concepts, 53–54 
fidgeting. See movement needs 
fine motor skills, 78–81 
fire drills, 76, 84 
First Nations parents, resources for, 25 
flashcards 

uses for, 101, 107 
focus. See attention and focus 
foster parents. See parents 
Fragile X syndrome, 8 
functional life skills. See life skills 
 

G 
games 

in physical education, 78–79 
for social skills, 84 

generalization of learning 
curriculum matrix, 47–48 
difficulties for students, 46, 53, 55 
in role-playing, 39 
strategies, 47–48, 84 

Getting a Person’s Attention (social script), 129 
Getting Along with Others Inventory, 38, 118–19 

See also social skills 
gross motor skills, 78–79 
groups for instruction 

difficulties for students, 33–34 
self-assessment inventory, 118–19 
whole class strategies, 34–36 

growth deficiency in FAS, 3, 6–7, 9 
guided observations, 59 
 

H 
hallways. See nonclassroom settings; routines and 

schedules 
handwriting, 78–80 
headphones 

uses for, 75, 86 
health education, 42–43 
history of FAS and FASD, 3, 4–5 
home and school relationships. See parents 
Home-School Communication Book, 115 
homework 

communication books, 25, 98, 115 
interpreting behaviour (chart), 52 
strategies, 88, 103–6 

household routines. See life skills; routines and 
schedules 

hypersensitivity (oversensitive), 74 
See also sensory processing 

hyposensitivity (undersensitive), 74 
See also sensory processing 
 

I 
in-service training 

FASD overview (Jigsaw), 137–40 
resource overview (Quick Tour), 141–43 
strategies and ideas (Treasure Hunt), 144–47 

inattention. See attention and focus 
individualized program plan (IPP). See IPP 

(individualized program plan) 
infants and preschoolers with FASD, 10, 19 
instructional strategies 

age-appropriate expectations (chart), 21 
in SCORES planning model, 48–49 
See also academic skills; generalization of 

learning; language and communication; 
organizing for instruction; resources for 
teachers; routines and schedules; visual 
cues and supports 

instructions and directions. See directions and 
instructions 

interpreting behaviour (chart), 52 
IPP (individualized program plan) 

collaborative teams for, 23–24 
generalization of learning and IPP goals, 47 
parent involvement, 22–23, 112–13 
in SCORES planning model, 48–49 
transitions to new programs in, 46 

IQ research in FAS and FASD, 5, 12 
 

J 
jaws (facial features) in FAS, 7–8 
Jigsaw (in-service training), 137–40 
jobs, classroom (sample visual), 132 
judicial system, partnerships, 26 
 

K 
keyboarding skills, 80 
kinesthetic strategies. See movement needs 
 

L 
language and communication, 93–96 

age-appropriate expectations (chart), 21 
concrete and abstract words, 59–60 
difficulties for students, 11, 13, 59, 60, 93–94, 97 
general strategies, 94–96 
interpreting behaviour (charts), 16, 52 
nonverbal strategies, 60 
reading strategies, 91, 106–7 
in SCORES planning model, 48–49 
strengths of students, 14 
student behaviour as communication, 62–63 
See also visual cues and supports 
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lateness. See time concepts 
law enforcement partnerships, 26 
Learning Challenges Inventory, 122–23 
learning styles, 98 
library books for students, 106, 107 
life skills, 36–43 

defined, adaptive behaviours, 83 
age-appropriate expectations (chart), 21 
assessment of, 37 
bullyproofing skills, 41–42 
difficulties for students, 12, 36–37, 53–55, 78, 83 
fine motor skills, 81, 85 
general strategies, 37–38, 85, 93 
health and sexuality, 42–43 
interpreting behaviour (charts), 16, 52 
lying and stealing difficulties, 53–55 
personal belongings, organizing, 93 
resources for teachers, 36, 40, 85 
role-playing, 39–40 
self-advocacy, 23–24, 85, 124 
self-care, 85 
social stories, 40–41, 45, 129 
vocational skills, 85 
See also nonclassroom settings 

lights. See visual stimuli 
Likert scale for FAS diagnosis, 6–9 
lip features in FAS, 7 
listening skills 

difficulties for students, 35 
strategies for, 35–36, 87–88, 94–96 

lockers 
uses for, 30–31, 92, 105, 136 

lunch hour social skills, 44 
See also nonclassroom settings 

lying 
difficulties for students, 53–54, 85 
interpreting behaviour (charts), 16, 52 
strategies, 54, 85 
 

M 
management of behaviour. See behaviour 

management; self-management of behaviour 
math skills 

difficulties for students, 97 
strategies, 91, 92, 95, 108–9 
supplies (sample visual), 130 

matrix of curriculum for generalization of 
learning, 47–48 

media skills, 42, 85 
medical diagnosis of FAS. See FAS 
medication as FASD treatment, 12, 81 
memory, 89–93 

difficulties for students, 11, 13, 89 
interpreting behaviour (charts), 16, 52 
strategies, 90–93 
strengths of FASD students, 14 

mental retardation and FAS, 5 
misinterpretations of behaviour (chart), 51–52 
mnemonics, 91 
mothers of FASD children 

FAS as diagnosis of mother, 5–6 
See also parents 

motor skills, 10, 78–81 
movement needs 

difficulties for students, 73–74 
interpreting behaviour (charts), 16, 52 
listening skills and, 35–36 
strategies, 56–57, 76–77, 87, 91, 94 

multidisciplinary support teams, 18, 19 
multisensory strategies, 91, 94, 98–99 
music 

uses for, 76, 91 
 

N 
neurobehavioural disorder in FAS, 9 
neurological dysfunction in FAS, 8, 15–16 
noise. See auditory stimuli 
nonclassroom settings, 43–46 

difficulties for students, 43, 56, 83 
errands in community, 82 
generalization of skills, 47–48 
hallways, 76 
lunch hour, 44 
playgrounds and recess, 43–44, 77 
school bus, 45, 46 
self-advocacy skills, 85 

nonverbal communication. See auditory cues; 
visual cues and supports 

noon hour social skills, 44 
See also nonclassroom settings 

note-taking skills, 99–100 
 

O 
occurrence rate of FAS and FAE, 5 
oral instruction. See directions and instructions 
oral need for stimuli, 76 

See also sensory processing 
organizing for instruction, 27–49 

generalization of learning, 46–48 
learning environments, 27–31 
in SCORES planning model, 48–49 
social and life skills, 36–43 
whole class instruction, 33–36 
See also routines and schedules 

oversensitive students, 74 
See also sensory processing 

overstimulation. See sensory processing 
ownership concepts 

difficulties for students, 13, 54–55 
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P 
pain tolerance, 74 

See also sensory processing 
palpebral fissure (eye slit) features in FAS, 7 
Paradigm Shifts and FASD, interpreting 

behaviour (chart), 16 
Parent Participation in the IPP Process, 113 
parents 

behavioural plans for students, 69–71 
on collaborative teams, 22–24 
communication books, 25, 98, 115 
explaining FASD to children, 120–21 
generalization of student learning, 47–48 
interpreting child's behaviour (charts), 16, 52 
IPP involvement, 23–24, 112–13 
mothers in FAS diagnosis, 5–6 
parent-teacher meetings, questions for, 111 
strategies for life skills, 81 
support for parents, 17–20, 24–26, 114 
See also behaviour management; homework; 

resources for parents and community 
workers 

personal belongings 
classroom routines (sample visuals), 125, 128 
lockers, 30–31, 92, 105, 136 
ownership concepts, 13, 54–55 
strategies, 29–30, 92 

personal care. See life skills 
personal spaces and boundaries 

difficulties for students, 55, 84 
how to define, 77, 84 

personality strengths, 14 
pFAS (Partial Fetal Alcohol Syndrome) 

defined, 3–4 
See also FASD (Fetal Alcohol Spectrum Disorder) 

philtrum (upper lip) features in FAS, 7 
physical cues for attention and focus, 34, 35, 89 
physical education, 78–79 
physical learning environment 

assessment inventory, 28, 116–17 
difficulties for students, 27 
personal space and boundaries, 55, 77, 84 
strategies, 28–31 

planning. See organizing for instruction; program 
planning, key concepts 

playground social skills, 43–44, 77 
See also nonclassroom settings 

police services, partnerships, 26 
positive feedback 

choices and, 66 
strategies, 63–64, 70–71 
student need for, 60 
success and, 64–65 
teacher-student relationships, 61–62 
See also entries beginning with self 
 

preschool children with FASD, 10, 19 
pretend play, 54 
pretending, student concepts, 53–54 
prevalence of FAS and FAE, 5 
primary disabilities of FASD, 10–13 
program planning, key concepts, 15–26 

age-appropriate expectations (chart), 21 
collaborative teams, 22–24 
coordination of services, 26 
early intervention and support, 19–20 
home-school partnerships, 24–26 
identification of strengths and needs, 20–22 
interpreting behaviour (charts), 16, 52 
IPPs, 23–24 
medical diagnosis, 18–19 
prenatal and postnatal factors, 17–18 
variability in neurological impairments, 15–16 

prosocial skills, resources, 40 
See also social skills 

psychiatric medications, 81 
psychometrical assessments of FAS, 8 
 

Q 
Quick Tour (in-service training), 141–43 
 

R 
reading strategies, 91, 106–7 

See also language and communication 
reality and fantasy, student concepts, 54, 85 
recess social skills, 43–44, 77 

See also nonclassroom settings 
resources for parents and community workers 

on daily living skills, 85 
on FASD for police and judicial system workers, 

26 
on parenting, 25 
on special needs children, 25 

resources for teachers 
on binder organization skills, 103 
on instructional strategies, 27 
on IPPs, 24 
on life skills, 85 
on social and adaptive skills, 36, 40 
on study and organizational skills, 100 
on time management instruction, 92 

role-playing 
about, 39–40 
for self-management, 67, 68 
for social skills, 42, 85 
in teaching rules, 59–60 

routines and schedules 
checklists, 32, 58, 86 
checklists (sample visuals), 125–28, 131–32, 136 
difficulties for students, 31 
managing changes in, 33, 83–84 
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self-assessment by students (inventory), 122–23 
strategies, 31–32, 41, 56, 75–76, 92, 99 
See also time concepts 

rules 
in SCORES planning model, 48–49 
strategies, 59–60, 64 
 

S 
Sample Questions to Discuss During Meetings 

with Parents, 111 
schedules. See routines and schedules 
school administrators 

on collaborative teams, 23–24 
school bus social skills, 45 

See also nonclassroom settings 
SCORES model for program planning, 48–49 
seat selection for students, 77 
secondary disabilities of FASD 

overview, 13 
prevention of, 18–19 

Self-advocacy Checklist, 124 
self-advocacy skills 

checklist, 124 
in collaborative teams, 23–24 
strategies, 85 

self-care, 85 
See also life skills 

self-confidence and self-worth 
in SCORES planning model, 48–49 
strategies for building, 63–66, 84–85 

self-management of behaviour 
difficulties for students, 12, 53, 67, 81 
self-assessment tools, 67, 68, 122–23 
self-management strategies, 67–69, 82 
student behaviour as communication, 62–63 
See also behaviour management 

self-talk 
for classroom routines, 32 
for self-confidence, 64, 65, 84 
for self-management, 68 
for social skills, 84 
working in class (sample visual), 135 

sensitivity of students, 74 
See also sensory processing 

sensory processing, 73–77 
assessment of classroom environment, 28, 116–17 
difficulties for students, 10, 12, 27, 34, 60, 73–74, 

82 
interpreting behaviour (charts), 16, 52 
listening skills and, 35–36 
self-management of overstimulation, 82 
strategies, 28, 56, 74–77 

sentinel birth defects in FAS, 9 
sexual abuse signs, 43 
sexuality education, 42–43 

sign language as supplemental strategy, 96 
smoking during pregnancy, 17 
social skills, 36–43, 83–85 

defined, 83 
age-appropriate expectations (chart), 21 
assessment of, 37, 38, 118–19 
bullyproofing skills, 41–42 
classroom jobs (sample visual), 132 
communication development, 96 
difficulties for students, 12, 13, 36–37, 83 
general strategies to improve, 84–85 
health and sexuality education, 42–43 
interpreting behaviour (charts), 16, 52 
lying and stealing difficulties, 53–55 
raising your hand (sample visual), 131 
resources for teachers, 36, 40 
role-playing, 39–40 
in SCORES planning model, 48–49 
social stories, 40–41, 129 
strengths of FASD individuals, 14 
students working (sample visual), 133–34 
supportive environment for developing, 38 
transitions to new programs, 46 
See also life skills; nonclassroom settings 

social stories, 40–41, 45, 129 
sound. See auditory stimuli 
special needs resources. See resources 
static encephalopathy in FAS, 9 
stealing 

interpreting behaviour (chart), 52 
ownership concepts, 13, 54–55 
strategies for managing, 55 

story telling by students 
fact/fantasy concepts, 14, 54, 85 

strengths. See talents and strengths of students 
student support teams, 22–24 
students 

age-appropriate expectations (chart), 21 
collaborative team involvement, 23–24 
explaining assessment results to, 66 
explaining FASD to, 120–21 
interpreting behaviour of (charts), 16, 51–52 
primary disabilities, 10–13 
strengths, 14, 20–22 
students working (sample visual), 133–34 
transition plans involvement, 46 
See also entries beginning with self; teacher-

student relationships 
study carrels 

uses for, 28, 29, 77, 86 
study skills, 99–103 
supplies, classroom. See classroom supplies 
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T 
tables 

uses for, 29, 56 
tactile stimuli 

difficulties for students, 73–74 
strategies, 74–76 

talents and strengths of students 
encouragement of, 38, 46, 61, 64, 66 
identification of, 14, 20–22, 66 
in transition plans, 46 

talk therapy, 71, 81 
teacher education on FASD. See in-service training 
teacher-student relationships, 61–69 

building positive relationships, 61–63 
building self-confidence, 63–66 
student behaviour as communication, 62–63 
See also positive feedback 

teachers. See in-service training; resources for 
teachers; teacher-student relationships 

teams 
for behaviour modification, 69–71 
multidisciplinary support teams, 18, 19 
for planning and programming, 22–24 

tests 
support for students, 109 
test-taking skills, 100–103 

therapy and counselling, 71, 81 
time concepts 

calendars, 33, 90, 105 
difficulties for students, 32–33 
interpreting behaviour (chart), 52 
strategies, 32–33, 58, 61, 98, 109 
See also routines and schedules 

time-management skills, 33, 92, 105 
tobacco use during pregnancy, 17 
transference of learning. See generalization of 

learning 
transitions and changes 

difficulties for students, 57, 73–74, 81 
managing changes in activities, 34, 57–58, 76 
managing changes in routines, 33, 76, 83–84 
managing transitions to new programs, 19–20, 46 

Treasure Hunt (in-service training), 144–47 
truth and falsehood, student concepts, 53–54 
typing skills, 80 
 

U 
undersensitive students, 74 

See also sensory processing 
upper lip features in FAS, 7 

V 
videotapes of students 

uses for, 40, 46, 69, 84 
visual cues and supports 

in assessment results explanations, 66 
for attention and focus, 34, 35, 88–89 
classroom routines, 32, 61, 68, 75, 84, 92, 99, 

125–28 
as instructional support, 35, 92, 95, 109 
for memory aids, 91 
nonclassroom routines, 45 
organization of personal belongings, 29–30 
personal space, 77, 84 
self-management, 69, 82 
strengths of students, 14 
time concepts, 33 
for transitions in activities, 57–58, 84 

visual stimuli 
assessment checklist, 28, 116–17 
difficulties for students, 27, 73–74 
strategies, 28, 74–76 

vocational skills, 85 
See also life skills 
 

W 
webs as instructional strategy, 101 
whole class instruction 

assessment of social skills, 38, 118–19 
strategies, 33–36 
See also directions and instructions 

William’s syndrome, 8 
words 

uses of concrete and abstract, 59–60 
Working with Parents, 114 
workspaces 

assessment of, 116–17 
organization of, 29–30 
strategies for organizing, 77 

writing skills, 108 
See also handwriting 
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�����
�� Teaching Students with Fetal Alcohol 
Spectrum Disorder 

 
We hope Teaching Students 
with Fetal Alcohol Spectrum 
Disorder is helpful to you in 
your classroom.  Please 
indicate your level of 
agreement with the following 
statements about this teaching 
resource. 
 
 
Please return this page to: 
Alberta Learning,  
Learning and Teaching 
Resources Branch, 
8th Floor, 44 Capital Boulevard 
10044 – 108 Street N.W. 
Edmonton, AB  T5J 5E6 
Fax:  780–422–0576 
 

This document contains relevant information that I can use to provide 
programming for students with fetal alcohol spectrum disorder. 
�  strongly disagree �  disagree �  agree �  strongly agree 
COMMENTS 

  

  

  
 
This document is well-organized, and easy to read and use. 
�  strongly disagree �  disagree �  agree �  strongly agree 
COMMENTS 

  

  

  
 
The information, strategies and learning activities in this document are 
instructionally sound and represent best teaching practices. 
�  strongly disagree �  disagree �  agree �  strongly agree 
COMMENTS 

  

  

  
 
The information in this document enhanced my understanding of 
students with fetal alcohol spectrum disorder. 
�  strongly disagree �  disagree �  agree �  strongly agree 
COMMENTS 

  

  

  
 
We welcome your comments and suggestions for future Alberta 
Learning resources. 
COMMENTS 

  

  

  

 





 

 

 


