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Thejourney for children who are gifted and
talented can be exciting and challenging. There
are so many twists and turns, detours, and
confusing signs that many parents feel they need
some sort of road map to guide their children on
thisjourney. Because each child is different,
there is no one road map to follow. What this
handbook can offer istravelling tips that parents
can use to help their children get a good start on
their educational road, so they have the best
opportunities possible to develop the skills and
attitudes they need to live a satisfying and happy
life.

This handbook represents a synthesis of current
research and effective practices for supporting
children who are gifted and talented at home and
at school. Because parents know best what
makes a difference in their children’ s happiness
and success, Alberta Learning collaborated with
the Alberta Associations for Bright Children
(AABC) in the development of this resource.

If you are the parent of a school-aged child who
has been, or may be, identified as being gifted
and having exceptional learning needs, this
handbook will offer information and strategies
you can use to nurture your child's growth and
development. School-aged children who are
gifted may have different strengths and needs,
and may be very different from one another.
The sample strategies in this handbook will not
be effective or appropriate for all children who

©Alberta Learning, Alberta, Canada
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are gifted and talented. As parents, itisupto
you to consider what will work best for your
child and for your family. For those children
who are extraordinarily gifted (less than onein
10,000 children), these strategies may have
limited application and parents will need to
search out highly individuaized solutions for
these children. Throughout the resource the
term “ gifted and talented” will be shortened to
“gifted.”

This handbook is a compilation of information
and sample strategies for parents. Informationis
aligned with current legislation, Alberta
Learning policies and the Sandards for Special
Education (2003). For more detailed
information on topicsin this handbook, refer to
the Web site addresses and document titles listed
in the appendices.

This handbook is a companion to Teaching
Sudents who are Gifted and Talented (2000),
Book 7 in the Programming for Students with
Soecial Needs series. It also complements The
Learning Team: A Handbook for Parents of
Children with Special Needs (2003). Both of
these resources are published by Alberta
Learning and are available for purchase from the
Learning Resources Centre or can be
downloaded as afree PDF file from the Alberta
Learning Web site at www.learning.gov.ab.ca.
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CHAPTER 1

Otarting,
o Joumeg

Sharing their stories

We asked a number of individuas (including some
who are now adults and may now be parents of a
gifted child) to share examples of how their
families nurtured and supported their giftedness.
Here are some of the stories they shared.

Ulgsscs’s story

“My parents always encouraged me to experience
new things and challenge myself. They also
taught me how to question things, and through
their guidance, | learned how to become an
independent thinker. | think understanding and
encouragement are the most important qualities
that parents of gifted kids can have.”

A S;Lng girl)s story

“ After kindergarten, my parents put mein the
Academic Challenge program for gifted students,
despite my teacher’ s warning that | was too shy.
Am | ever grateful that my mom and dad made
that choice though! Four years of an extremely
challenging school life gave me a head start on
skillsthat | am ever-thankful for.”

CHILDREN SHARE STORIES ABOUT THE MOST
IMPORTANT PEOPLE IN THEIR LIVES—THEIR PARENTS

Cinc}g’s story

“Asmy sistersand | became teenagers, my father
taught us how to make our own decisions. When
faced with adecision, my father would point out
the consequences of each of the choices, and
suggest the choice that he felt was most
appropriate. Then he would leave the decision
entirely in our hands.

This approach gave me the toolsto look at a
situation from all angles and make informed
choices for myself even if it meant going against
my father’ s wishes from time to time. All children
need guidance to learn how to make educated
decisions and to understand that taking time to
consider al of the possibilities can save you from
painful mistakes.”

©Alberta Learning, Alberta, Canada
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CHAPTER 1

Starting the Journey

~ D]
Mcga n's Storg

“As | look back on my childhood | am constantly
amazed at how my parents put up with me. Now
that | live away from home | can barely put up
with my own insatiable curiosity for everything.
‘I’'m bored Mom,’ | used to say, probably twice a
day between age 6 and age 12, and quadruple that
during the summer. My mother always replied,
‘Well what are you going to do about that? |
know now that my parents could not have survived
if they’ d had to occupy my mind all of the time,
but learning to occupy myself helped me
throughout my schooling and | am an expert at
multitasking because of it.

Neither of my parents ever refused to discuss or
explain or demonstrate anything | was curious
about. | remember hours spent in the garage with
my dad changing tires, or when | was very small
watching as he changed the oil by hand. Imagine
explaining how an engine worked to afour year
old! 1 am now passionate about cars, and shock
my male friends all the time with my collection of
knowledge on various models, and the mechanics
about them.

When | asked my mother to teach me how to sew
when | was eight, we picked a project | could do (a
patchwork quilt, which is still a popular item with
guests to my apartment today) and she patiently
sat with me as | learned to work the machine. |
know now that it was a very daunting project for
her at the time, but today she admiresall of the
finely tailored clothes | can make myself when |
have thetime. | thank my parents every day for
the exhausting hours they put in answering all my
guestions, even the onesthey really didn't know
how to answer, or didn’t want to answer.

| think the most valuable thing my parents ever did
for me was backing me up. It may sound strange
to say that this had a profound effect on my life,
but to have reinforcements when | stood up for
myself helped me become a stronger person.
Development of self-confidence, particularly in
academic pursuits, is difficult as a gifted child,

THE JOURNEY

especially since we are often working at different
levels than our peers, and often different from our
teachers. Over the course of my academic career
there have been severa timesthat | have had cause
to stand up for myself in a classroom, perhaps over
an assignment, a question that the teacher didn’t
realize could be interpreted in more than one way,
or depth that caught ateacher off guard because it
was beyond that expected in an assignment or
exam. In some cases | was judtified, in others
perhaps not as much, but having the support of my
parents, whenever | needed it, was essential to the
growth of my confidencein my abilities.
Navigating the world of science at the university
level | have run into my share of narrow-
mindedness and if | had not been supported asa
child, | am fairly confident that | would not have
made it to where | am today.”

—Megan Smith 3" year BSc with Specialization in
Biochemistry

©Alberta Learning, Alberta, Canada



CHAPTER 2
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Deﬁm’ng giFtedness

Trying to define giftednessis like trying to define
other complex human characteristics such as
intelligence, creativity, love, beauty or justice.
How do we measure, develop and evaluate these
elusive human traits? Current literature contains a
multitude of synonyms for giftedness, including
bright, talented, high 1Q, advanced, prodigy,
precocious, exceptional, superior, cregtive, rapid
learner, brilliant, genius, and so on. The existence
of so many descriptive terms, with so many
different shades of meaning, demonstrates how
elusive and wide-ranging the concept of giftedness
realy is.

(eneral characteristics

Characteristics associated with giftedness become
apparent early in life. Each child who is gifted has
an individual profile of abilities, needs,
intelligences and learning styles.

Asagroup, children who are gifted tend to:

e remember with little practice

o work quickly

e see abstract relationships, patterns, aternative
views

e generate explanations, theories, ideas and
solutions

e show curiosity and/or strong interests.

These children may also tend to:
e revea unusual or unigque responses

SIGNS OF GIFTEDNESS

be highly self-directed and independent

e beunusually perceptive of or sensitiveto
feelings and expectations of others

e seemintensein expression or feelings of

justice and/or empathy

demonstrate perfectionism

e seem out of synch with age-mates or prefer the
company of adults.

Some of these general characteristics appear in al
children, but are more prevalent in children who
are gifted. For instance, many children
demonstrate sensitivity and/or perfectionism, but
in children who are gifted, these tendencies are
more predominant and appear at a more extreme
level.

Signs of ghctedn ess

Children who are gifted may be different from
other children in a number of ways. As parents,
you need to be aware of these differencesin order
to help recognize and nurture the specia gifts and
talents your child has. Generally, the
characteristics of children who are gifted can be
categorized into three broad areas. advanced
intellectual ability, abundant creativity, and
heightened emotions and sensitivities. Some
sampl e attributes in each of these categories are
described below. Y ou may see many of these
attributes in your child; however, no child will
demonstrate al of the characteristics described.

©Alberta Learning, Alberta, Canada
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CHAPTER 2

|
Signposts Along the Way

Advanced intellectual abi!itg

This category of traits deals with academic skills
that are typically emphasized in school, such as
abilities in language arts, mathematics and science.
It includes arange of skills and ways of thinking
that may include the ability to learn and analyze
new information quickly, and the use of logic and
critical thinking. Children with advanced
intellectual ability tend to be curious and
constantly ask questions. They seek to understand
the “why” of how thingswork. They may also
demonstrate unusual memories, read voraciously
and surprise you with their mature thinking.

,A\})u ndant creativitg

Throughout history, a common characteristic of
people who have made outstanding social,
scientific and artistic contributions has been their
creativity. Recent work by E. Paul Torrance and
Mihay Csikszentmihalyi has given us new tools
and strategies for ng and teaching
creativity.

Children who are creatively gifted often ook for
the unusual and may take a different path to
solving problems and compl eting assignments or
projects at school. They may be more interested in
guestions and processes than in answers and
solutions. Test taking can be a challenge to
children who are creative because they tend to see
many possibilities. They may be reluctant to
identify a single right answer on tests designed
with only one acceptable answer in mind.

rﬂeightened emotions and
sensitivities

Children who are gifted may feel things more
deeply and react to situations more emotionally
than other children. Empathic responses, such as
offering friendship to certain peers and showing
concern about world problems such as poverty and
war, are examples of traitsin this category.

THE JOURNEY

Another sensitivity achild who is gifted may
experienceisintuition. Thistype of exceptiona
insight into situations and people may be useful in
problem solving. These children often have
hunches that turn out to be correct. They may
demonstrate empathetic understanding well
beyond what is expected of children their age.

(hecklist of traits

The checklist on the following two pagesis
adapted from Joan Franklin Smutny’s Stand Up
for Your Gifted Child. The sampletraitsin the
checklist are clustered into the three broad
categories. advanced intellectual ability, abundant
creativity, and heightened emotions and
sengitivities. Use the checklist to identify traits
that your child usually or often demonstrates. You
can use thisinformation to gain a better
understanding of your child’ s giftedness. It may
also provide valuable information to discuss with
your child’s teachers.

©Alberta Learning, Alberta, Canada



CHAPTER 2

|
Signposts Along the Way

Checklist of Traits Associated with Giftedness

Use this checklist to better understand your child’s giftedness. Check any items that usually or often
apply to your child.

o0 OO0 oo

oo O

1
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10.
11.

12.

13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.

Enjoys or prefersto work and play independently.

. Can concentrate on two or three activities at once.

. Prefersthe company of older children and adults.

. Reads books and magazines geared for older children and adults.
. Shows interest in cause-and-effect relationships.

. Learns quickly and applies knowledge easily.

Shows an unusual grasp of logic.

Has an advanced vocabulary for his or her age.

. Enjoys making discoveries on his or her own and solving problemsin his or her own

way.
Likesto play with words.

Shows uneven development. (For example: A six year old who understands and can
avidly explain the role of chlorophyll in the process of photosynthesis, but struggles
with getting dressed every morning and tying his shoes.)

L oves math games, playing with number concepts and figuring out how to solve math
problems in unique ways.

Wants to know the reasons for rules—and the reasons behind the reasons.
Discusses or elaborates on ideas in complex, unusua ways.

Sees many possible answers to questions or solutions to problems.

Is extremely curious, asks lots of questions, and questions the answers.
Shows leadership in organizing games and activities, and in resolving disputes.
Has along attention span for things that he or sheisinterested in.
Becomes so involved that he or sheis not aware of anything else.

Has many unusual hobbies or interests.

Has elaborate collections and is passionate about them.

Demonstrates a vivid imagination.

Invents games, toys and other devices.

Thinks of new ways to do things.

Likes to create by drawing, painting, writing, building, experimenting, storytelling or
inventing.
(continued)

©Alberta Learning, Alberta, Canada THE JOURNEY
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|
Signposts Along the Way

Checklist of Traits Associated with Giftedness (continued)

26. Enjoys singing, playing an instrument, dancing or moving rhythmically, or pantomime.
27. Respondsto music and is able to compase songs or improvise tunes and rhythms.

28. Sees patterns and connections that others don’t see, even among things that are
apparently unrelated.

29. Argues or debates about logic of ideas, rules or actions.
30. Tendsto rebel against what is routine or predictable.
31. Has awell-developed sense of humour.

32. Absorbs the speech patterns and vocabulary of different people, and imitatesthemin
stories, music, skits, comedy routines or games.

33. Isvery active and has trouble sitting still.
34. Likesto discuss abstract ideas such as God, love, justice and equality.
35. Expresses unusual sensitivity to what is seen, heard, touched, tasted and smelled.

36. Shows sensitivity to the feelings of others and empathy in response to other people's
troubles.

37. Expresses concern about world problems, such as endangered animals, racism,
pollution and poverty.

38. Shows awillingnessto follow intuitive hunches even if they can't immediately be
jutified.

39. Demonsgtrates high energy, focus and intensity.

40. Isfrustrated by own imperfection and imperfection in others.

41. |sextrasensitiveto criticism.

oo O 0 0000 o000 OO

42. Shows intuitive sensitivity to spiritual values and beliefs and ponders philosophical
issues.
Adapted from Sand Up for Your Gifted Child: How to Make the Most of Kids' Strengths at School and at Home (pp. 21-23) by

Joan Franklin Smutny © 2001. Used with permission from Free Spirit Publishing Inc., Minneapolis, MN; 1-866—-703—7322;
www.freespirit.com. All rights reserved.

This checklist reflects traits in the three broad categories:
1-10 advanced intellectua ability
11-34 creativetraits
35-42 heightened emotional and sensitivity characteristics.

Completing this checklist may give you clues asto where your child shows the greatest strengths.
Typicaly, children who are gifted do not show strengths in all three areas.

THE JOURNEY ©Alberta Learning, Alberta, Canada



CHAPTER 2
|
Signposts Along the Way

The two sides oﬂgi&cdness

Giftedness can have two very different sides. At different timesin your child slife, one side may be
more evident than the other. Knowing what the not-so-positive side can be for your child will help you
support him or her through those difficulties. Individual children will not demonstrate all of these sample
behaviours, and those behaviours that do occur will not occur al the time or in all contexts.

Children who demonstrate only the not-so-positive side and seldom, if ever, demonstrate the positive
characteristics, may have behavioura social difficulties, rather than giftedness.

1 1 .
/\dv;mccd mt:e“ectual (EC,!WKG\'GI’IK?HJ(Z

Positives: Not-so-positives:
e easily grasps new ideas and concepts, and e appears easily bored
understands them more deeply than same-aged e  acts like a show-off or know-it-all
peers e wantsto know the reason for everything, which
e comes up with new ideas and concepts on his may create problems getting along with others
or her own, and applies them in creative and e isimpatient with slowness of others
interesting ways e iscritical or intolerant of views of others
o easily memorizesfacts, lists, datesand names o  doesinaccurate or sloppy work because his or
* enjoys playing challenging games and making her hands can not keep up with his or her
elaborate plans thoughts

Verbal propicicncg

Positives: Not-so-positives:

o talksearly and pronounces words correctly o difficulty talking with and being understood by
from the start same-age peers

o developsalarge and advanced vocabulary, and e  useswordsto manipulate others
uses complex sentence structures e talksincessantly

o makes up elaborate stories
enjoys memorizing and reciting poems and
rhymes

e teaches himself or herself to read

e easily and spontaneously describes new
experiences and explainsideasin complex and

unusua ways
(;uriosit\(,j
Positives: Not-so-positives:
e asksalot of questions—one after another e may irritate others with never-ending questions
e wantsto know about abstract ideas like love, e moves quickly from one activity and interest to
relationships and the universe another
e askstough questions such as “Why are there
wars?’

e enjoystrying and doing many new things

©Alberta Learning, Alberta, Canada THE JOURNEY
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C;reati\’itg

Positives: Not-so-positives:
e uses materialsin new and unusual ways e escapesinto fantasy
e haslotsof ideasto share e appearsto have trouble separating what’ s real
e adds new details and twiststo stories, songs, from what’ s not

movies and games e goes off in own direction rather than following
e respondsto questions with alist of possible instructions

answers e spendsalot of time daydreaming or thinking,
e creates complicated play and games which may be perceived aswasting time

e makes up elaborate excuses or finds loopholes
to evade responsibility for own behaviours

— 1
} ‘l 15}1 energy

Positives: Not-so-positives:
e staysactive e needs constant stimulation
e eager to try new things e movesaround alot
e can do morethan onething at atime o appearsrestlessin mind and body
e getseadly frustrated and may act out
e hasdifficulty paying attention
e hasdifficulty falling asleep or may appear to

hardly ever fall asleep

]n’(icnsittj

Positives: Not-so-positives:
e setsgoals and worksto achieve them e seems stubborn
e collectsthings e demonstrates tunnel vision
e goes further than most children would to e seemsto ignore family and school
pursue an interest, solve a problem, find the responsibilities
answer to a question, or reach a goal ¢ haslimited attention span for things that don't
e isvery observant interest him or her
isvery persistent o isfrustrated when his or her fine motor skills

don’t match his or her intellectual skills

Lﬂogical thinker
Positives: Not-so-positives:
e enjoys counting, weighing, measuring and e cantak peopleinto amost anything
categorizing objects can manipulate others
e loves maps, globes, charts, calendars and clocks needs help with social skills
o prefershisor her environment to be organized demands constant explanations for everything
and orderly complains loudly if he or she perceives
e giveslogical, reasonable explanations for something as unfair or illogical
events and occurrences
e comes up with powerful, persuasive arguments
for amost anything
e wantsto know reason for rules

THE JOURNEY ©Alberta Learning, Alberta, Canada
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\Semsiti\'it})
Positives: Not-so-positives:
e demonstrates at an early age an understanding  ®  takesthings personally
and awareness of other people's fedlings, e worries about things that are too much for him
thoughts and experiences or her to handle

can become fearful, anxious, sad, even

. icks up on other people' semotionsand is
b b Peop depressed

aware of problems that others don’'t notice

. : : e hastrouble handling criticism or regjection

e has strong_emotl onal co_nnechon§ to animals e canbeupset by othgr people’s stro%g amotions
° a_sks guestions about pain, suffering and o criesor excites easily

violence _ e isoverselective about food and clothing
e responds emotionally to photographs, art and choices

music
e sharesfeelings and ideas through one or more

of the arts

‘SGHS@ O{: }WUI’H()UF

Positives: Not-so-positives:
o makes up riddles and jokes with double e playstheclassclown

meaning e canbedisruptive
¢ makes up puns and enjoys al kinds of e getsfrustrated when othersdon’t “get it”

wordplay e irritates or bothers others with use of puns and

pranks
e does not understand or seem to appreciate the
humour of other children

AS(jﬂChI’OHOUS C}CVCIOPHYCHJC

Asynchronous development can be a characteristic of giftedness. Asynchrony is uneven development in

the rates of intellectual, emotional and physical development. This can mean that children who are gifted

may be significantly out of developmental step with their same-age peers. Children with asynchronous

devel opment:

e may be more complex and intense than same-aged peers

o may feel out of synch with other children their age and within learning and recreationa activities
designed for their age group

e appear to be different agesin different situations, which could result in internal turmoil and external
adjustment difficulties.

These tendencies increase with the child’ s degree of giftedness, and can make children vulnerable. To

guote one researcher: “To have the intelligence of an adult and emotions of achild combined in achild’s

body is to encounter certain difficulties.”

Children who experience asynchronous development will need a sensitive and flexible approach to

parenting and teaching in order for them to develop to their full potential. The greatest need of these
children is an environment where it is safe to be different.

©Alberta Learning, Alberta, Canada THE JOURNEY



CHAPTER 2

Signposts Along the Way

Do children who are })rig}wt have different needs than children
who are ghcted?

There is a difference between being bright and being gifted, and it has to do with the degree of achild’s
ability and talent. Consider the profileillustrated on the following chart.

The child who is ;{Jl‘l/ght tends to ... The child whois gi{ted' tends to ...

e know the answers e ask the questions

e beinterested e beextremely curious

e pay attention e getinvolved physically and mentally

e work hard e earn high grades and test scores without
apparent effort

e answer questions e (uestion the answers

® enjoy same-age peers o prefer adults or older children

e learneasily e aready knows the answers

o listen well e show strong feelings and opinions

o readily takeininformation e processinformation and apply it more
broadly, with greater complexity, or in
unique ways

o seek clear, fast solution e explore problemsin depth

o liketo finish aproject e enjoy the process more than the end
product

e besdf-satisfied e behighly critical of self (perfectionist)

e beinsightful e beextraordinarily intuitive

Adapted from Janet Szabos Robbins, “The Gifted and Talented” (Silver Spring, MD: Maryland Council
for Gifted and Talented, Inc.).

Children who are bright tend to enjoy and do well in school. These students will often be high achieving
and crave chalenge, advanced pace and in-depth exploration of the curriculum. Children who are gifted
often have exceptional needs beyond what the regular classroom programming offers, and require specia
accommodations and learning opportunities in order to reach their full potential. These students often
face specia challenges due to the different way they look at the world, and because their needs are so
different educationally from their peers.

Gifted education has the potential to significantly improve learning experiences for many studentsin
regular stream classrooms. Many instructiona strategies that have been developed for students who are
gifted are now incorporated into regular education programming and are improving the quality of learning
opportunities for all children. Samples of these cross-over strategies include project work, self-directed
learning, literature-based studies, issue-based inquiries, and providing meaningful choice for students.

THE JOURNEY ©Alberta Learning, Alberta, Canada



CHAPTER 2

\ \Strategics for
nu rturing gilctedm ess
e Feed your child’ shungry mind. Makelots
of books and magazines available. Find

family-friendly Web sites to surf together.
Talk and talk and talk with your child.

e Bealearner yoursaf. Show by example
that learning is something that people can
and should do every day of their lives, not
just when they arein school.

e \When your child asks a question that you
can not answer, say so. By admitting you
do not know everything, you are setting a
good example. Then try to find the answer
together by going to the library, searching
the Internet, making phone calls and asking
experts on the subject.

e Encourage and support your child's
creativity. Provide him or her with art
materials and other creative playthings, such
as Lego, games and costumes. Expose your
child to many types of cultural eventsin
your community.

e Learn more about giftedness, multiple
intelligences and emotional intelligences.
See the bibliography on pages 105-108 for
titles on giftedness. Check out books by
Howard Gardner, Thomas Armstrong or
Daniel Goleman to read about different
theories of intelligences. Contact the
Alberta Associations of Bright Children
(AABC) to seeif thereisalocal chapter in
your area.

¢ \When you and your child disagree, take time
to hear your child out and consider his or
her point-of-view. Keep an open mind, but
stand your ground when you are right, even
if your child triesto “out-logic” you.

e Maintain your sense of humour. When
things get difficult try to see the lighter side.

e Allow children to leave some projects
unfinished. For some children, the process
is more important than the product.

©Alberta Learning, Alberta, Canada
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e Let your child follow his or her passion.
Some children’ sintensity may lead to
immersion in a passion to the exclusion of
al else.

e Don't block your child’slearning. Other
people may advise you hot to teach your
children things they aren’'t expected to learn
until they are older. “Don’'t push her to read
now. She'll havetimeto do that in
Grade 1.” But parents of achild whois
gifted might be thinking, “Push her? Not
likely. She'sthe one pulling me along, and
sometimes | can hardly keep up!”

A teenage boy who did everything he could
to learn to read when he was a preschooler
offersthisadvice: “Don't try to stop akid
from learning just to make them normal.”

e Consider your child'sneedto just be. Even
the advanced reader, or the child who tends
to be intensely focused, may also want and
need time to play, do nothing, and be silly.
It they want to act their age—Iet them!

Early identification

Research suggests that parents are the best
identifiers of young children who are gifted.

Y oung children who are gifted often exhibit
precocious development; they learn quickly,
have superior memories and vocabularies,
exhibit curiosity, energy and sensitivity. These
children may talk, walk and read at much earlier
ages than their peers. (Absence of early speech
or reading does not mean a child is not gifted.
Einstein did not talk until three years of agel) A
young child who is gifted is able to acquire a
large store of information about the world
through advanced mobility, speech and reading.
The child has access to an “information bank”
different from his or her peers, and this may
have a lasting effect on values, attitudes,
interests.
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Teachers of young students who exhibit these
characteristics are frequently surprised at the
depth of understanding, the vocabulary and
conversation of these students. It iseasy to
conclude that parents have coached this
precocious development. In fact, typically these
children drive the process, asking questions,
seeking experiences, and often leading parents to
guestions where they should “hold the line” on
this precocious development. Teachers may not
be aware that the child is often the onewho is
pushing, not the parent.

Research suggests that the more highly gifted
the child is, the greater the social pressure to
moderate achievements. Thisis particularly true
for young girls who are gifted.

broacienin% the uncierstanciin%
) (& (&
of g;gteciness

There are elements of both mystery and
scientific measurement involved in
understanding the concept of giftedness. Like
thelittle boy who mused, “Mom, | looked at all
the books and watched a TV special and asked
my teacher and | still can’t figure out where God
lives,” we do not have adl the answers.

Giftedness can only be inferred from
observation, testing, and the perceptions and
intuitions of others. Theseindirect measures
approximate what we call intelligence or gifted
behaviours and characteristics. From all of this,
researchers have produced and developed more
direct measures—intelligence tests, creativity
tests, achievement tests, behavioura checklists
and interest inventories—that are our best
general indicators of giftedness. These measures
and observable behaviours give us awindow to
achild s potential ability to learn new things and
solve problems. However, behavioural science
has no thermometer that precisely measures how
much intelligence, creativity and giftedness an
individual possesses.

THE JOURNEY

Traditionaly, giftedness has been equated with
high 1Q scores. Over the last fifty years,
increased interest and research in multiple
intelligences, talent development and the
connection between emotion and learning has
broadened what we know and think about
giftedness. We are shifting to amore fluid,
multidimensional and process-orientated concept
of giftedness.

A core belief that transcends all the multiple
definitionsis that in order for most children to
develop and express their giftedness and talent
to itsfull potential, they will need special
intervention and opportunities at home and at
school. As parents, you want to ensure that your
children have these necessary interventions at
home, at school and in the community, as they
make their way on their journey through life.
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FU FPOSC O]C assessment

Children who are gifted have exceptional learning
needs at schooal, in the community and at home.
Children who may be gifted are assessed in order
to gain a better understanding of their learning and
social and emotiona needs. Schools require
evidence of achild's specia needs (either learning
difficulties or exceptional learning abilities) in
order to provide appropriate programming.
Assessment provides such evidence and
information to assist in planning for programming.

To assess or not to assess

Parents need to decide a variety of factorsin
deciding whether or not to have their child
assessed for giftedness.

Parents typically choose not to have their children

assessed for the following reasons:

o they may fedl that identification as gifted or
receiving special programming could create
social barriers between their child and his or
her peers

o they may feel that specia programming will
be an extra pressure for their already sensitive
child

e they may decide that their children are happy
in their current classroom situation, and are
receiving appropriate academic challenge and
intellectual stimulation and are not in need of
special programming.

ASSESSMENT AND IDENTIFICATION OF GIFTEDNESS

Parents typically decide to have their children

assessed for three major reasons:

e tolearn more about their children’slearning
needs

e to help diagnose the cause of emotional or
behavioural problems

e asané€ligibility requirement for special
programming options.

Beginning the process

The assessment process often begins with the
classroom teacher. Throughout the course of the
school year, teachers have many opportunities to
observe and identify individual children who
appear to have exceptiona learning needs. Parents
are then contacted to provide further information
and to give consent for formal testing.

In other cases, parents may take the initiative and
approach the school to begin the assessment
process. They may feel that their children need
greater challenge and instructional and content
adaptationsin their current programming.

Some parents may choose to have their children
assessed privately by a psychologist or non-school
agency who is familiar with the needs of children
who are gifted. Thereisusually acost to this
service, but that cost may be covered by some
insurance and employee assistance plans.

©Alberta Learning, Alberta, Canada
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Giving Parental consent

The school will contact you for your permission to
begin your child' s formal assessment process. To
make an informed decision, you need to consider:
e purpose of assessment

e nature of assessment

e intended use of results

e who has accessto results.

fﬂow are children assessed for
ghctedm ess”?

Alberta Learning recognizes different types of
giftedness, including:

general intellectual ability

specific academic aptitude

creative thinking ability

social ability

artigtic ability

musical ability

e Kkinesthetic ability.

Giftedness can occur in one or more areas.
Children who are gifted and talented require
differentiated programming to realize their
potential.

Alberta Learning requires school districtsto
implement a planning process that ensures
appropriate educational programming for students
who are gifted. Jurisdictions use this process to
develop a definition that reflectsthe district’s
beliefs and values about giftedness. Each school
jurisdiction also establishes its own assessment
process for identifying giftedness.

A fair and effective assessment process makes a

deliberate effort to search for and identify the

individual needs of children, based on their

strengths, talents and interests. The data gathered

should address fundamental questions, such asthe

following.

e What strengths or talents does this child
demonstrate?

e What is happening now in the child’'s
program?

THE JOURNEY

e What adaptations, if any, are necessary or
desirable?

e What datagivesus afull picture of thischild's
academic, social and emotional needs?
What additional data do we need?

e What particular interests and accomplishments
tell us about this child’ s learning needs?

e How doesinformation about the child's
ability, interests and motivation guide usin
instructional planning?

An assessment for giftedness needsto be a

comprehensive package of multiple sources of

information that includes some or all of the

following:

e achievement testing

intellectual testing

creativity assessments

student attitude and interest surveys

parent observations

developmental history

teacher observations

marks on classroom assignments, performance

tasks, and tests

work samples

o gpecialized assessment or performance tasksin
talent areas, such as music, dance or sports.

Although 1Q tests can provide useful information
for making decisions for participation in gifted
programming, they are less useful for identifying
the most appropriate educational experience for
individual children.

To find out more about what specific assessment
data can tell you about your child’slearning you
will need to talk to the person administering the
assessment (who will have graduate or post-
graduate training in thisarea). Thisis especially
important because standardized assessments are
being constantly updated.

If the school screens all children at a particular
grade level, the process will usually begin with a
group-administered test. Some jurisdictionsrely
on teacher nominations to begin the screening
process.
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Many jurisdictions have devel oped behavioural
checklists that the classroom teacher and parent
complete. [SeeIndividual Rating Scale for
Students Who Are Gifted on page 16]

For older children, there may also be a self-
assessment form that examines and identifies
personal interests. [See Interest Inventory for
Elementary/Middle School-aged Students on

page 17]

In addition to performance on paper and pencil
standardized achievement tests, information on
students’ achievement can come from compiling
and assessing samples of students’ work. The
main advantage of using work samplesisthat the
completed products reflect actual mastery of
learner outcomes in the province' s programs of
study. Comparing a student’ s accomplishments
against the curriculum can determine the extent to
which the curriculum objectives are being met,
and whether or not enrichment of the regular class
environment is needed. The assessment of work
samples is enhanced when more than one teacher
evaluates the samples by using scoring rubrics that
outline and describe criteriafor different aspects
of the work sample.

It isimportant that, as much as possible, your child
has opportunities to be involved in the assessment
process so they can better see and understand their
own strengths and sustained interests.

It is also important that the assessment process is
broad enough to identify not only academic needs,
but also, socia, emotional and psychological
needs.

> . .
rarcnt involvement in assessment

As parents, you can provide valuable information
about your child, including a devel opmental
history of your child’s motor, language, cognitive
and social skills. You can help identify your
child’s strengths and needs.

©Alberta Learning, Alberta, Canada
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Y our own documentation can be agreat help. For
example, when one family’ s Kindergarten child's
teacher suggested an educational assessment for
him, the mother realized that she had a ready-
made set of observationsto compare her son’'s
devel opment against standard devel opment
milestones. Like many mothers, she had kept a
dated baby book of things her son did and said
from babyhood on into the preschool years. These
journal entries provided the psychologist who did
the assessment with helpful background
information. For example, the child was reading
signs and using sounding out to spell basic words
at an age when children are typically not yet
speaking in compl ete sentences.

Parental knowledge can also be helpful in
generating areas for further exploration in the
child’s Individualized Program Plan (IPP). [See
Parent Identification Form on pages 18 and 19]

Teachcrs’ contribution to

assessment

Classroom teachers can provide valuable insight
into achild slearning process. They can
document the particular academic skillsthat a
child has mastered. Teachers can make
observations to determine the learning conditions
in which a child learns best and can also provide
insight regarding peer relations in the classroom
context.

In some school jurisdictions, teachers are the
primary source for identifying students who may
be gifted and need special accommodationsin
their education. It isimportant that all classroom
teachers have a basic understanding of
characteristics of students who are gifted.

THE JOURNEY
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Individual Rating Scale for Students Who Are Gifted

Student’s Name:

Date:

Year Level:

Age:

Check the box that best describes 1 | Does not demonstrate this trait
the frequency of the following 2 | Demonstrates this trait less than the typical child
characteristics and behaviours. 3 | Compares with the typical child
4 | Demonstrates this trait more than the typical child
5 | Demonstrates this trait to a high degree
3 4 5
1 | superior powers of reasoning
2 | intellectual curiosity
3 | learns easily
4 | wide range of interests
5 | broad attention span
6 | superior vocabulary
7 | independent worker
8 | early reader
9 | keen powers of observation
10 | shows initiative and originality
11 | is alert
12 | memorizes quickly and easily
13 | interest in humanity
14 | unusual imagination
15 | ability to follow complex directions
16 | reads rapidly
17 | has several hobbies
18 | reads a wide range of subjects
19 | uses the library frequently and effectively
20 | superior mathematic skills
Look for patterns of Has this trait to a high degree.
Adapted from Alberta Learning, Teaching Sudents who are Gifted and Talented (Edmonton, AB:
Alberta Learning, 2000), p. 225.
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Interest Inventory for Elementary/Middle School-aged Students

Student’s Name: Year Level:

Date: Age:

When assigning a topic for a report, suggesting a good book or selecting meaningful examples, it can
be helpful to know students’ preferences and interests. Use this interest inventory during the first
week of school.

1 | Outside of school, my favourite activity is

2 | My responsibilities at home are

3 | The sport | like to watch best is

4 | The sport | like to play best is

5 | After high school, | plan to

6 | The job | want to be doing as an adult is

7 | In school, my favourite subject is

8 | The subject | do best in is

9 | I would like to learn more about

10 | In my free time | like to

11 | For pleasure, | read

12 | I spend about hours or minutes a week reading for fun.

13 | The best book | have ever read was

14 | The book | am reading now is

15 | The kinds of books or stories | like to read are

16 | My favourite magazine is

17 | My favourite TV show is

18 | | use the computer to

19 | The part of the world that interests me the most is

20 | When | am finished with school, | hope to live in

Adapted from Alberta Learning, Teaching Students who are Gifted and Talented (Edmonton, AB: Alberta Learning, 2000),

p. GT.238.
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Parent Identification Form

Student’s Name:

Date:

Section A

Consider your child in relation to other
children of the same age and check

the box corresponding to the number that
best describes your child for each item.

Year Level:

Age:

Does not demonstrate this trait

Demonstrates this trait less than the typical child

Compares with the typical child

Demonstrates this trait more than the typical child

b WNPR

Demonstrates this trait to a high degree

1 2 3 4 5

1 | Has advanced vocabulary; expresses himself or herself
fluently and clearly.
2 | Thinks quickly.
3 | Wants to know how things work.
4 | Is an avid reader.
5 | Puts unrelated ideas together in new and different ways.
6 | Asks for reasons “why”—questions almost everything.
7 | Likes grown-up things and to be with older people.
8 | Has a great deal of curiosity.
9 | Is adventurous.
10 | Has a good sense of humour.
11 | Is impulsive.
12 | Tends to dominate others if given the chance.
13 | Is persistent—sticks to the task.
14 | Has good physical co-ordination and body control.
15 | Is independent and self-sufficient.
16 | Reasons well.
17 | Has a wide range of interests.
18 | Has a broad attention span that allows him or her to
persevere in problem solving and pursuing interests.
19 | Shows initiative.
20 | Seeks his or her own answers and solutions to problems.
21 | Has a great interest in the future and/or world problems.
22 | Follows complex directions.
23 | Is prepared to take some social risks.
24 | Is a leader.
25 | Enjoys complicated games.
26 | Sets high goals for himself or herself.
27 | Continually questions the status quo.

Reprinted from the Department of Education, Employment and Training, Victoria, Australia from Bright futures resource book:
education of gifted students (pp. 65-67), by Department of Education, State of Victoria, 1996, Melbourne, Australiaz Department
of Education, State of Victoria. Adapted from Education of the gifted and talented (pp. 77, 86), by G. A. Davis& S. B. Rimm,
1985, NJ: Prentice-Hall Inc.
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Parent Identification Form ... continued

Section B
1| pid your child read before he or she went to school? d ves d no
If the answer is YES, did your child teach himself or [ ves d no
herself to read?
2 | Does your child play a musical instrument? d ves d no
If YES, which?

3 | In what outside activities does your child participate?

4 | What are your child’s special interests or hobbies?

5 | What recent books has he or she read and enjoyed?

6 | Please comment, where appropriate, on any of the following:

Your child’s ...

unusual accomplishments or special talents
preferred activities when alone

expression of boredom

special problems and needs.

©Alberta Learning, Alberta, Canada
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Eos:txve exPerience

or HOUI' Cl’“l ld

o Below-key and positive with your child
about the assessment experience. Tak
about “ helping the teacher to find out how
you learn best.”

o Discuss the types of questions your child
might be asked. Discuss the kinds of
activities he or she might do, such aswriting
astory or putting together apuzzle. Explain
that some tasks will be easier than others,
but information from al of the tasks will
help everyone understand how your child
learns best so they can plan for the kinds of
experiences that will make learning and
school more interesting and more
meaningful.

e Get your child off to a good start. Ensure
your child has agood seep the night before
the test and leaves home with a healthy
breakfast.

e Ensurethat the timing of the assessment is
optimal for getting accurate results and
causing minimal stress for your child. If

your child isill on the day of the assessment,

request that the session be reschedul ed.

fﬁ\ccessmg assessment

information

When the assessment is complete, the school
will arrange a meeting with parents, the
classroom teacher, other school staff and the
psychologist conducting the assessments. It is
preferable that the same person who conducted
the assessment should interpret specific subtest
resultsin the context of the child's background.
The goal of this meeting will be to discuss the
results of the assessments and what these results

THE JOURNEY

mean for your child’ s learning needs and
programming options. All test results should be
shared with parents.

Y ou al'so have access to your child’ s cumulative
record. The cumulative record contains
information about your child' s attendance,
school-awarded marks, results of standardized
tests and other information. Asa parent, you
have the right to request to review thefile. If
you wish to do this, contact the principal to
arrange for a convenient time. When you review
thefile, the principal or other school staff, such
as the counsellor, can discuss test results or other
information that is documented. If you fedl the
file contains outdated or non-essential
information, you can request that the school
remove this information from thefile.

\ fjtrate%ies for
(&
@05 accessing and using
(&
information from

assessments

¢ \When the assessment report is available,
meet with the person who did the assessment
and other school staff who are working with
your child. Theteam will review the written
report and answer your questions.

e Askfor an explanation of any subtest scores
ontests. They indicate areas of relative
strength and weakness, and this information
can be helpful in planning for programming.

e Make arrangements to have future questions
addressed. Theinformation from the
assessment may take time to digest and you
may want to make arrangements for
contacting the person who did the
assessment if you have additional questions
at alater date. Ask for acopy of the report
to review at home.
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e Consider how the assessment meeting might
be an opportunity for your child tolearn
about their giftedness. Participating in part
of this discussion could help your child
better understand his or her strengths and
learning needs.

e Acknowledge that your child may learn
differently than his or her peers. Most
children who are gifted already fed this, and
because no one talks about it, they may
decide that different means something
negative. Talking openly and honestly
about your child' s different ways of thinking
and advanced abilities may bring relief.

e Helpyour child find the words to explain his
or her feelings of differentness. Even a
young child may need to know, “I learn
things differently than some of my friends
do. Sometimes| don’t need as much time or
practice to learn something new.”

e Create a context for understanding. Discuss
giftedness within the context of other
differences that children have, such as eye
colour, how fast you can run or what kind of
books you like to read.

e Consider how much specific assessment
information to share. Many school
psychologists believe that a child needs to
know the results of testing, including
individual intelligence and achievement
measures. How much specific information
you choose to share with your child depends
on hisor her maturity level.

e Consider using a visual. Some parents find
the normal curve can be a useful visual aid
for explaining the overall 1Q scoreon a
standardized test to older children.
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1 Q scores and per centage of students at each
level

55 70 85 100 115 130 145

Be sure that your child understands that
these assessment measures identify potential
only. Discuss how commitment, motivation
and effort will result in accomplishment and
achievement of potential, and that these
gualities cannot be measured.

Have a family discussion. If siblingsare
curious about the assessment process,
discuss how each person learns differently
and how this assessment will help identify
how their brother or sister learns best.

W}ﬂan children tend to get
misseci I tlnca id@ntncicatlon 1Co;
speoal Prom dmmind 1Co; a;ﬁed

ec}ucatioxﬁ

Certain populations of children tend to be under-
identified in special programs for the gifted.
They include the following groups of children.

Children from cultural and ethnic minorities
Children who have English as a second
language may have high verbal ability, but
in their native language. They may not be
identified as gifted learners until they have
learned enough English to cope with school
programs and demonstrate their academic
potential. Standardized tests are often
biased towards majority (white middle- to
upper-socioeconomic class) students. Also,
children from cultural and ethnic minorities
may have gifts and talents that are not
understood or valued by mainstream society.
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e  Children who have specific learning
disabilities or academic difficultiesin
certain areas
A specific learning difficulty may mask
giftedness. Not al children who are gifted
excel in all areas of the school curriculum.
Some may have an inordinate strength in
particul ar subject areas, such as mathematics
or science, and may in fact have some
learning difficulties in other subjects, such
asreading or writing. The academic
difficulty may need special instructional
accommodations, as do the areas of strength.

e Children who appear to be underachieving
An underachiever is one who has the
potential for greater accomplishment than is
actually demonstrated at school. Often these
students are perceived as unmotivated and
are sometimes only identified as gifted when
referred for assessment for other reasons.

o Girls
Girls are often under-represented in
programs for the gifted. Twice as many
boys as girls are identified at the elementary
level. Differing societal expectationstoward
girlsis one possible reason. Some girls may
learn to cover up or deny their abilitiesin
order to be popular or feel “normal.” Or, if
they areidentified as gifted, they may
choose not to participate in the gifted
program due to social pressures.

e Children who are perceived as having
behaviour problems
Children who are gifted and exhibit irritating
behaviours are often overlooked as
candidates for special program options. The
problem behaviours may mask the gifted
potential of these students.

e Children who are poor test takers
Some children who are gifted have difficulty
with traditional types of testsand, asa
result, score poorly and are not identified as
gifted. Thisunderscores the need for
multiple criteriato identify gifted potential,
such as parent and teacher nominations and
work samples.

THE JOURNEY

W}wat to do if you have

concerns about the assessment
|
mc your child

If the schoal is reluctant to initiate testing, or
school staff do not recognize giftednessin your
child, request information from the principal on
the school jurisdiction’s policy for gifted
education. Review the criteriaand, if you still
fedl your child demonstrates signs of giftedness
and has exceptional learning needs, discuss your
concerns with the school principal or staff in the
jurisdiction office. Bring evidence of your
child’ s giftedness, such as behaviour checklists
or work samples, to share at the meeting.

USing assessment results for

long~ra nge Pla N ﬂiﬂg

Parents can use the information from
assessments to communicate with teachers,
participate in PP conferences, build on their
child’s strengths and needs at home, and help
their child plan for the future.

Assessment results give school jurisdictions
valuable information that they can use to

devel op programming options and to create
professional development opportunities for
teachers and other staff. Knowing the number of
students who are gifted, aswell as the ages of
these children and the types of giftedness they
demonstrate, can help jurisdictions with
comprehensive long-range planning.
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Students with special needs

Under Alberta’ s School Act, children who are
gifted and talented are considered students with
special needs because they require specia
programming and accommodations to meet their
exceptional learning needs. Funding for students
who are gifted and talented isincluded in the per
student grant that isintended for all students. Itis
the responsibility of each local school jurisdiction
to identify and determine the specia needs of
students and then provide appropriate educational
programming to meet those needs.

Farent roles

It isimportant that parents be involved and

informed partnersin their child’s education.

Being an involved member of your child’s learning

team means:

e participating in decisions that affect your
child’s education

e giving your written and informed consent for
any specialized assessments

e knowing your child'steachers and keeping
them informed about important information
that could affect your child’'slearning

e working with school staff to develop and
implement appropriate programming for your
child

e receiving information on your child’slearning
and progress from teachers

e discussing decisions that you do not think will
best serve your child’s learning needs.

MAKING THE MOST OF THE SCHOOL EXPERIENCE

Being an informed member of your child's

learning team means knowing:

e your district and school’ s philosophy and
beliefs about programming for children who
are gifted

e what enrichment and programming options are
available for children who are gifted, both in
the school and in the community at large

e how children are identified and selected for
gifted education

e everything that you can about both your
child’ s gifts and talents, and his or her specific
learning needs.

Sources of information

Y our child’steacher can be a good starting point
for learning more about gifted education.
Information sessions offered by school digtricts, as
well as one-on-one meetings with classroom
teachers or resource personnel, can also provide a
wealth of information about gifted education and
available programming options.

Other parents with children who are gifted can
often provide information about strategies that
have worked for their children. Professionalscan
sometimes link up parents with common concerns.
Through various organizations, there are also
parents who can informally mentor others facing
similar challenges. Although not all strategies will
work for al students, knowing what has worked
for others may be helpful as you consider options
and make decisions about your own child’s

education.
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THE JOURNEY



CHAPTER 4

Journey through School

Qucstions to ask

Parents need information to assist them in making
decisions about their children’s programming.
Here are some sampl e questions that might be
helpful for finding out more about your child’s
current or potential school placement and
programming.

o \What isthe school’ s mission or focus
statement and accompanying goals, and how
do staff and administrators reflect these goals
in their daily practice?

e How do the school’ s goals and mission
statement highlight the importance of
academic disciplines—mathematics, language
arts, history, science and second languages?

¢ How do the school’ s goals and mission
statement highlight the importance of
character, citizenship and academic
achievement?

e Arethere opportunities for students to advance
at their own pace through the academic
programs?

¢ How does the schoaol honour its high achieving
students?

e How does the school honour students who
contribute to the betterment of the school
community?

e |f ahigh school, does the school provide
Advanced Placement or International
Baccalaureate courses?

o Aretherereadily available textbooks that are
sufficiently demanding for students with high
ability?

e How does the school provide opportunities for
enrichment?

e What courses are available in the arts?

THE JOURNEY

e Doesthe school facilitate opportunities for
students to take courses from other
educational institutions such as local colleges
or universities?

e |f achild hasalearning disability, what
resources and services are available for
assessment, diagnosis and programming?

e How does the school program encourage
individual accountability?

e How doesthe school create and maintain a
safe and caring environment that supports
learning?

e How does the school provide in-service
training and education to its staff? What isthe
professional development focus for the
upcoming school year?

¢ How are expectations in each subject area
communicated to students?

¢ How does the school encourage the active
involvement of parentsin supporting their
children’ s academic achievement?

e Inwhat ways are parents involved in the
school ?

e How does the school or district provide
opportunities for parents to learn more about
gifted education?

¢ How isthe school using technology to help
students learn?

Fla nning for progra mming

Students who are gifted require differentiated
instruction to improve their opportunities to learn.
Differentiated instruction includes the thoughtful
manipulation of four key learning elements,
including content, process, product and
environment. These four elements are interrelated
and affect one another.
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C;c)ntent\~~-—whzat children

are lcaming

All studentsin Albertafollow a standard
curriculum. To become familiar with what your
child islearning in school, see the Curriculum
Handbooks for Parents available for each grade
level. They can be purchased from the Learning
Resources Centre or downloaded at no charge
from the Alberta Learning Web site at
www.learning.gov.ab.ca/parents/handbooks/.

Children who demonstrate that they already know
some content, or can learn required content in
much less time than their classmates, will benefit
from content differentiation. There are a number
of ways content can be differentiated. For
example, children can use more advanced texts
and resource materia s that go beyond the specific
learner outcomes in the curriculum and introduce
new concepts or explore the topic in more depth
and breadth.

Froccssw—how children

are lcamimg

The processis how children make sense of
concepts, generalizations and learner outcomes. It
is how the teacher adapts the instructional strategy
and what type of learning strategies the children
use. Differentiated process focuses on such things
as higher order thinking skills, open-ended and
problem-solving tasks and learning at more
complex levels. Process can be differentiated in a
variety of ways, including creating opportunities
for meaningful research. Curriculum compacting,
guestioning techniques, independent projects, and
acceleration are all effective strategies for
differentiating process.

e Curriculumcompacting: This strategy either
eliminates learning activities for skills and
information that has been previously mastered
or streamlines work to match the student’s
ability. The advantage of this strategy is that
students can use the classtime freed up by
compacting to pursue enrichment activities
that align with their individual learning needs
and interests.
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e Questioning techniques: Questions that draw
on advanced levels of information require
leaps of understanding and challenge students
thinking. Open-ended questions invite critical
and creative thinking, and nurture the
development of students’ capacities to frame
their own questions.

e Independent projects: Independent projects let
students identify issues or topics of interest,
plan an investigation and synthesize the
findings. Projects offer enrichment and
meaningful study for students who can
demonstrate mastery with required work.

e Acceleration: Acceleration means permitting
students to master content material at afaster
pace. This can be achieved in avariety of
ways such asidentifying appropriate starting
points based on pretesting, streamlining the
regular curriculum to eliminate repetition of
previoudy learned materials, and taking
advanced subject matter courses.

Frociuctw—what children are (Joing

The products of learning are the waysin which
students explore and demonstrate their
understanding of content and process. Students
who are gifted often need to produce what

Dr. Joseph Renzulli calls “real-life products’ for
real audiences. These go beyond the typical
research paper or report to alternatives that
develop individual students' talents and curiosities
and can be shared and used by others.

For example, conventional writing assignments
may not be the best way for some students to show
their learning. Often their brains think quicker
than their hands can write. An action product,
such as a PowerPoint slide show or a performance,
can be a better learning experience.
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Environment—_where children

are lcaming

The environment refersto the actual physical and
social setting where learning takes place, as well
as the conditions under which a child is working.
The learning environment can be differentiated by
changing the actual place where students work,
altering the teacher’ s expectations, alowing
flexible time limits, providing opportunities for
in-depth research and giving students
opportunities to work with mentors.

For some students, this enrichment can be
provided in aregular classroom. To do this
effectively, teachers need to offer content that is
broader in concept, deeper in understanding and
relevant to the student’s needs and abilities.
Independent study projects are often used because
they can alow students to explore content areasin
more depth. Enrichment replaces or extends the
regular curriculum with activities that foster higher
level thinking skills and problem solving.
Enrichment may mean taking field trips, doing
special projects or working with mentors or
professionalsin areas of interest.

Some children who are gifted receive
individualized programming in the regular
classroom in such away that it addresses their
learning needs without drawing undue attention to
differences. Many instructional strategies and
learning activities used with students who are
gifted are effective to use with al students. For
example, activities such as debates, which involve
students in creative and challenging learning, may
be connected directly to curriculum outcomesin a
variety of subjects.

Other learning settings could include the
following. All settings may not be availablein all
digtricts. Some children will benefit from
programming that uses a combination of one or
more of these approaches.

e Cluster grouping: small groups of students
receive advanced instruction in reading,
mathematics and other content, or work on
alternate assignments.
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Pull-out classes: separate classes focused on
special areas of emphasis for students with
similar interests or abilities.

Out-of-grade placement: students are placed
with a higher grade for certain subjects such as
language arts, mathematics and/or science.

Online or distance education courses:
students can access electronic classrooms via
the computer, using e-mail, conferencing and
direct linkage with teachers.

Seminars and special projects. projects may
include interdisciplinary studies and specia
interest groups.

Mentor ships/Apprenticeships: students work
with aresource teacher, media speciai<t,
parent volunteer or community member to
work on a project, develop skillsin a specific
field and build career awareness.

International Baccalaureate (IB): provides
academic programs that are internationally
devel oped and recognized for academic
rigour.

Advanced Placement courses (AP): senior
high school coursesthat follow the prescribed
AP program and allow students to earn
college/university credit through testing.

Full-time classes or schooling-within-schools:
students receive ingtruction full-time in specia
classes for students who are gifted, housed in
local schools or district Sites.

Schools for the gifted: serving students from
several local schools, or a charter or private
school dedicated to the gifted.

College courses/dual enrollment: students
take higher-level courses at a college or
university while attending high school.

Home schooling: parents serve as teachers
and children learn at home.
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Individualized Frogra m [lan ning

Each student identified as having specia needs
must have an individualized program plan (1PP).
Thisincludes students who are identified as gifted
and talented according to Alberta Learning
criteria. Identified gifted and talented students
receive a special education code for districtsto use
when reporting to Alberta Learning.

Generaly, students registered in alternative arts or
athletics programs, or academic programs, such as
the International Baccalaureate Program, are not
coded as gifted and talented unless they meet
AlbertaLearning’ s and the school district’s
specific criteria. If achild does not receive a
special education code, it is not mandatory to
develop an IPP for that child. However, some
school districts may choose to develop an IPP for
a student who does not receive a code, if
programming for that student is significantly
different from other students in the classroom.

An IPP isawritten commitment of intent by the
learning team to ensure appropriate planning for
students with special needs. AnIPPis:

e acollaborative team effort involving the
student, parents, teachers and resource
personnel—the individuals involved may
change over time, depending on the needs of
the student

o developed to address the specific educational
needs of individual learners

e aplanning document that helps monitor and
evaluate a student’ s education programming
and progress

e aprocess and document that evolves over
time.

Programming for students with special needs
builds on the provincia curriculum—the
knowledge, skills and attitudes that a student is
expected to learn in asubject area. However, the
content may need to be modified or the learning
activities and instruction adjusted to meet an
individual student’s ability level and exceptional
learning needs.
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Developing an IPP involves six interrel ated stages:
Identifying needs

Setting the direction

Creating aplan

Implementing the IPP

Reviewing and revising

Transition planning.

ouhrwNPE

These steps may occur in different sequences or be
worked on simultaneously depending on the
individual needs of students. As parents and
members of the learning team, you can be actively
involved in all stages of the IPP process.

Step 1. Identifying needs

Y ou are a source of valuable information in the
initial stages of developing and setting the
direction of the IPP.

Y ou can provide information about your child in

areas such as the following:

o personality traits

e dtrengths and needs

o family and educational history that impacts the
child’s present learning situation

e interests, talents and desires
aspirations and goals for your child

e assistancethat your family can provide at
home to reinforce and extend skills and
concepts

¢ information about community involvement,
such as music lessons, that could support and
enrich your child’s learning.

Alberta Learning requires that the following

essential information be included in the IPP:

assessment data

current level of performance and achievement

identification of strengths and areas of need

measurable goals and objectives

procedures for evaluating student progress

identification of coordinated support services

required, including health-related services

relevant medical information

e required classroom accommodations, such as
changesto instructional strategies, assessment
procedures, materials, resources, facilities or

equipment
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e transition plans

e formal review of progress at regularly
scheduled reporting periods

e year-end summary.

Step 2: Setting thedirection

Establishing priorities hel ps the learning team
focus on what is critical for your child to learn this
school year. The team establishes these priorities
based on al the information that has been gathered
to date and the availability of resources.

To determine the most important learning goals,

the team considers:

e priority areasto focuson

e possihilitiesfor using this new skill or
knowledge in other areas and settings

o related areas of strength
how this need affects overall learning and
achievement

e transferability to other subject areas

o how the skills and knowledge relate to your
child’ sfuture career goals.

Step 3: Creating a plan

As part of the PP team, you can offer ideas and
information in the creation of long-term goals for
your child. These goals are usually what the child
might accomplish in aspecific areain a
determined period of time, usually one school
year. It isimportant that the team identify what is
manageabl e for the child. Thisiswhere aparent’s
perspective can be especialy helpful.

Long-term goals are broad statements about

achievement, such as:

o complete Grade 8 math program with at least a
90 percent average by end of the first term

o engagein fiveformal debate activitiesto hone
logical thinking skills, including
— comparing
— finding assumptions
— interpreting evidence

e design and present ascience fair project to
extend and reinforce creative and critical
thinking skills.
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Short-term objectives are small measurable steps
that will lead from the child’ s present performance
to the long-term goal. For example, short-term
objectives for the last long-term goal above could
include:
e sciencefair project
— proposal mutually agreed upon by student
and teacher by October 1
— develop a scoring guide to assess project by
October 15
— project ready for fair by November 30
— project plan and fina product meet
“Awesome” level of scoring guide.

Understanding the long-term goals and short-term
objectives of your child's program plan will help
you decide how to best support your child at
home.

Step 4. Implementing the PP

In this phase of the process, the learning team
reviews the content of the IPP and how progress
will be measured. Teachers then put the
instructional and assessment strategies into
practice, and adjust short-term objectives as
needed. Look for ways your family can support
the IPP goals at home.

Step 5: Reviewing and revising

Review meetings are opportunities to discuss your
child’s program and consider possible revisions.
The year-end review is especialy important as the
team reviews the education plan and adds written
recommendationsto the IPP. Thisis particularly
true for children moving from one school to
another or making any kind of transition.

Y ou can aso contact the school to request a
review of the IPP at any time if you have concerns
about your child’s progress or if your child is
experiencing significant changes in achievement,
attitude or behaviour. The IPP can be adjusted or
changed at any time throughout the school year, as
the team deems necessary.

©Alberta Learning, Alberta, Canada



CHAPTER 4

&,

\Stratcgics for
efHective ]FF mcctings

Before the meeting

Discuss the positive e ements in the IPP with
your child.

Find out about your child’'sinvolvement and
rolein the meeting. Decideif your child will
benefit from participating in part or al of the
meeting.

Review the comments from your child's last
report card, and goals and objectives from the
last IPP. What progress have you seen? Note
any areas of concern.

Ask your child questions such asthe
following.

— What do you like best about school ?

— What are some changes that would help you
learn better at school ?

— Wheat goals do you have for yourself?

(If your child attends the meeting, he or she

may be able to give thisinput directly.)

If appropriate, gather samples of work your

child has done at home.

Be prepared. Write alist of questions and

concerns that you want to discuss. Prioritize

your concerns.

At the meeting

Ask questions to ensure that you have a clear
and accurate understanding of your child’s
progress and program.

Ask if there are any new assessments, reports
or observations.

Ask about your child’s strengths, interests,

areas of growth, areas of need and friendships.

Share your present and future goals for your
child.

Discuss any specific concerns you have about
your child.

Discuss whether or not the PP needs to
address specific social or emotional needs of
your child.
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Share any home conditions that may impact on
your child’s performance or behaviour at
school, and any recent documents or medical
updates.

Share samples of your child’s work completed
at home, if you think this can contribute to a
better understanding of your child. Teachers
usually have samples of student work to share,
but if not, ask to see samples.

At the close of the meeting

Establish mutually agreed upon goals and
strategies for your child.

Find out how you can support your child at
home.

Take notes on recommendations and
timelines, such as additional programming or
assessments.

Verbally summarize your understanding and
interpretation of the decisions made, actions to
be taken, timelines, and roles and
responsibilities of each participant.

Give feedback to the people working with
your child in areas where you noted positive
effort, growth or change. People who feel
valued and recognized are encouraged to
continue their efforts.

Sign the IPP to indicate your agreement with
the plan. Should you disagree with the IPP
and not wish to sign it, the school will
document the reasons for your decision you
have given and what actions are taken to
resolve theissue. For additional information
on resolving differences, see page 32.

Ask for a copy of the IPP to refer to at home.
Decide on the next meeting date.

After the meseting

Give your child feedback from the meeting.
Discuss what needs to happen in order to

reach the IPP goals. Discuss what your child’'s
roleis and also how the teachers and your
family will support the plan.

To review the effectiveness of your child’s IPP,
consider the following questions.

Does the | PP focus on the individual needs of

my child?
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e How doesthe IPP build on my child's
strengths?

e Doesthe IPP focus on key goals for my child?

e Does the IPP use more than one source of
assessment data to determine strengths and
needs?

o If there are severa teachers responsible for my
child’ s education program, are there
procedures for all of them to have access to
the IPP so they can use it to plan instruction,
monitor progress, and contribute to evaluating
and changing goals and objectives?

e Doesthe IPP use a number of strategiesto
measure and communicate my child’s
progress?

e |sprogresson |PP goas monitored
frequently? If objectives are met, are new
ones set? If my child is not demonstrating
progress, does the team review the program
and make changes?

Step 6: Transition planning

Transition planning involves identifying the kinds
of skillsthat need to be in place for students to be
successful in future placements and settings, and
developing a plan of action to ensure students
acquire these skills and attitudes. It may also
include specific plans for moving between
education placements and programs.

Builciing - artncrs%ips with
school staff

One of the keysto supporting your child’ sjourney
through schoal is establishing positive working
relationships with your child’ s teachers and other
school staff. There are a number of ways you can
help to achieve this goal.

Thefirst step in establishing effective home—
school partnershipsisto get to know staff early in
the school year and ensure there is ongoing
communication. Make an appointment with the
teacher to drop by the classroom before or after
school to introduce yourself. You can also do this
by telephone or e-mail. If you want to talk with
the teacher, call the school and find out the best
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time to do this. Welcome parent-teacher
conferences as important opportunities to
exchange information and work together. When
children observe parents and teachers working
collaboratively and treating each other with
respect, it sends a powerful message about the
value of partnerships and cooperation.

Part of working as a team means keeping teachers
informed about important information that could
affect your child' slearning. Sharing relevant
information can have a positive effect on your
child’ s learning experience because it allows
teachersto tailor learning opportunities and deal
knowledgeably with sensitive issues.

Information to share might include:

e successful learning and behaviour techniques
that you are using at home

e changes in the home setting—such as a death,
divorce, unemployment or loss of a pet—that
might cause emotional reactions

e your child’'s past school experiences

e ongoing goalsfor your child that you are
supporting at home.

Under the Standards for Special Education, the
principal isresponsible for special education
programming in the school. Get to know your
school principal. He or she can be a source of
information and is an important member of your
child'slearning team.

be Part of the school communitq

There are many ways you can participate in your
child’s school community, ranging from providing
input to serving on school councilsto volunteering
in the school. Y ou need to decide on the degree
and nature of involvement after considering your
skills, interests, family needs, work commitments
and other obligations.

It isimportant to provide your input at available

opportunities. Teachers seek parental opinions,

comments, feedback and suggestions in many

ways. Some ways you can provide input include:

e writing comments and completing feedback
sheets attached to school newsletters
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e completing interest and academic inventories
about your child

e commenting on projects and accomplishments.

Participating in parent-teacher conferences and

attending school council meetings are also

opportunities to provide input to the school

community.

Participating in school councils or serving on
school committees can be opportunitiesto gain
knowledge about educational issues, build
relationships with other parents and school staff,
and work together to ensure that all childrenin the
school are getting a quality education. Schaool
councils provide advice to the principal on school-
related issues, such as policies, program priorities,
budget, special needs, school climate and events
planning.

'\/oluntcering

For some parents, volunteering in their children’s
school can be ahands-on way to show their
children that they value education and support the
work of teachers and other staff. This, inturn, can
increase all children’s learning opportunities.
Parent volunteers can aso be powerful supporters
of the school and public education, and provide
valuable links to the wider community.

Volunteers can offer to:

e share expertise on a particular career, theme,
skill, interest or custom

e work one-on-one with achild who is
experiencing academic difficultiesina
specific area such as reading

e serve asamentor to anindividua child

e complete administrative tasks at home, such as
preparing materials or phoning other parents
about field trips and specia events
assist in the school library

e assist in the classroom under the direction of
the teacher.
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fjtrategies for
building effective
Par‘mcrshi s with

&

Know what you want to accomplish and keep
your goalsin mind, but remember that there
are many routesto your destination. Be
prepared to be flexible and to make
compromises along the way.

SCI"IOO! sta 1(

Work cooperatively. Listen to and consider
the perspectives of others. Most of the people
you negotiate with have good intentions, even
if their opinions may differ from yours.
Concentrate on concerns, not emotions. Find
areas where you agree and build on those.

Expect courtesy and respect from school staff.
Meaningful parent involvement is a core value
of the education system in this province.

Be respectful of those who are working on
behalf of your child. Go out of your way to be
polite and diplomatic and always keep your
child’s needs in the forefront of the discussion.

Be patient and persistent. Change may
happen slowly; finding the information or
assistance you require may be atime-
consuming process of trial and error. Keep
moving toward your goals step-by-step.

Be a good communicator. The old adage “it's
not what you say but how you say it” is so true
when working with others. Clear and regular
communication among all membersiskey to
the success of the learning team.

Ask for clarification if there is anything you
are unsure of. You may hear termsyou are
not familiar with, such as IPPs (individualized
program plans) or outcomes. If at any time
you are unsure about specific information, ask.
To communicate effectively, everyone on the
team must speak and understand the same

language.

THE JOURNEY



CHAPTER 4

|
Journey through School

e Enlist the support of like-minded parents,
teachers, administrators and community
members. The best advocates work with
others. By working in collaboration with
teachers and other parents, seeking family
support and accessing assi stance through
community agencies, you can create win-win
solutions that work for everyone.

¢ Recognize and cherish your accomplishments.
Celebrate the positive impact they have on
your child’s learning, and emotional and social
life.

e Understand that communication and
collaboration take time. You may beinvited
to participate in avariety of meetings over the
course of the school year. These may include
in-school team meetings aswell as
consultations with other support personnel, in
addition to regular parent—teacher conferences.

e Givechangeachance. Change takestime.
Y our child may require a period of adjustment
to anew setting before positive change is
evident. Clear, open communication among
learning team members will go along way to
ensuring expectations are reasonable.

f”low do ] know if my child’s
Programming is the rig!ﬂt

~Ogre ing?
programming

Talking to children about experiences at school
and observing their behaviour toward school are
keys to ensuring that they are on theright track. If
your child is excited about learning, talks openly
about his or her classes, and is eager to go to
school, he or sheis most likely being appropriately
challenged and supported.

If you feel your child may not be receiving the
right programming, or you have any other
concerns, talk to your child’ steacher. Alwaystry
to resolve issues with the people who are working
with your child. This means meeting with the
learning team and looking for win-win solutions.
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For example, if your child isfrustrated by the lack
of challenge in the current learning situations,
meet with his or her teachers to review the current
program and discuss potential changes that could
be made. If your child has mastered the skillsin a
particular subject and finds the work boring or
repetitive, a pretest of the unit could help to
determine his or her level of skill; if your child
does demonstrate mastery of the learning
outcomes currently under study, the teacher might
consider different options such as accelerating
learning or arranging for your child to use the time
to do an independent study project.

If you cannot resolve the issue with your child’'s
teacher, the next step is to request a meeting with
the school principal. Let the principal know your
concerns. Also let the principa know that you
have discussed thisissue with the teacher and have
not been able to come to a satisfactory agreement.
The teacher should participate in the meeting with
the principal. Thiswill ensure al partners can
contribute information, perspectives and possible
solutions.

Resolving differences

School boards are required to make every
reasonable effort at the school and district level to
resolve concerns collaboratively with parents.
Despite these efforts, there may be differences of
opinion between parents (or in some cases, an
older student) and the school about the education
of achild with special needs. When this happens,
there are anumber of strategies for successfully
resolving these differences.

&,

e Begin by requesting a meeting with your
child’ steachers. Indicate what the topic will
be. Thisinformation alows teachersto
schedule an appropriate amount of time, and
be better prepared to answer your questions
and address particular concerns.

\Strategies for

resolving differences
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e Beprepared. Write down questions and
concerns you want to address and bring this
list to the meeting.

e Focusyour concernson your child' slearning
needs. Decide what is most important and
focus your energy on that.

e Consider what you would like the outcome of
the meeting to be. Thiswill help you focus
your discussion and problem solving.

e If possible, involve your child infinding a
solution.

e Askquestions. Ensure you have aclear
understanding of your child’s progress and
programming by asking as many questions as
you need to.

e Take notes, especially with respect to
recommendations and timelines. Confirm
those commitments at the end of the meeting.

o If you fedl that additional informationis
necessary, schedule another conference at the
conclusion of your meeting.

e If you cometo an agreement that a certain
change will be made, establish how you will
know if this change is happening and that it is
working. Discuss the outcomes that have been
agreed upon and decide when progress on
these outcomes will be reviewed.

e Giveteachersand the school timeto
implement changes.

District level aPPeals

If the issue cannot be resolved at the school level,
the Alberta School Act, Section 123, states that
school boards must have a process for appealing
school district decisionsthat significantly affect a
child’ s education, such as disagreements over
identification of a special need or program
placement. The school principal can provide
information on the appeal procedure in your
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district. Typicaly, parents and school staff prefer
to work out agreements collaboratively at the
school level, but in some instances the next step is
an appeal at the district level.

Appeal procedures vary from district to district but
all procedures should be built on the following
principles.

e Theappeal process should be fair, timely and
open. It should ensure that parents and district
staff know in advance how the appeal process
works, and have reasonable opportunity to
prepare and present their case.

e The process should have the flexibility to
accommodate different kinds of disputes.

e Parents, or students who are 16 or older,
should have the right to appeal at least one
level above the level of the employee who
made the decision being appealed. Whoever
hears the appeal should be the person who will
make the appeal decision. For example, if a
principal made the original decision that is
under appeal, a person in a supervisory
position over the principal should hear the
appeal and uphold or overturn the original
decision made by the principal.

e The person who hears the appeal should not
have been involved in the decision being
appealed.

School boards have an obligation to inform
parents of their right to appeal and must provide
written copies of the district’s process. The
district policy should be consistent with the
principles above, and should describe specifically
how the process works and how long it takes. If
the board itself does not hear the appeal, the policy
should clearly state who will assume this
responsibility.

KReview bg Minister

If an appeal to the school board is completed and
parents disagree with the decision and feel it does
not meet the learning needs of their child, they
may write to the Minister of Learning and ask for
areview of the board decision. School boards
have an abligation to advise parents of their right
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to request that the Minister review the board’s
decision if they are not satisfied with that decision.
A student who is 16 years of age or older may also
request areview. The Minister of Learning may
review aboard decision on some specific matters,
including the special education placement for a
student with special needs.

If the Minister does review the case, the review
will only assess the situation for one school year,
because that situation may change over time. For
example, the board may not offer a programin the
year of the review, but may develop an appropriate
program later. A student’slearning needs may
also change so that the program determined to be
appropriate at the review may no longer match the
student’ s learning needs.

There are very few reviews by the Minister each
year. |n most cases, parents and educators prefer
to resolve differences at the school and district
level.

THE JOURNEY
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The Familg
Joumcy

The parent Cxpcricnce

Giftednessis part nature—inherited from
parents—and part nurture—fostered by day-to-day
interactions with family and other people. You
cannot change nature, but you can enhance
nurturing.

Raising a child who is gifted can bring extra
challengesto parenting. For example, families
may need extratime and resources to nurture a
child’ s exceptional needs or parents may have
difficulty relating to some of the struggles their
children who are gifted face. These factors can
potentially add strain that would not be present if
there were no children with exceptiona needsin
the family.

Strategies fora
Positive Parenting

expeﬁence

o Setredidtic goalsfor both you and your child.

e Encourage more self-directed activities to
foster independence and free up time for you
as parents.

e Keep your sense of humour.

e Start anew activity or resume one you used to
enjoy.

HOW GIFTEDNESS CAN AFFECT FAMILY EXPERIENCES

e Maintain your friendships with other adults.

e Learnall you can about giftedness and
consider whether you might also be gifted.

e Tak to other parents of children who are
gifted to find out about successful strategies
and experiences they can share.

e Ask for help when you need it.

e Join aparent support group.

Talk with your Familg about

ghcteciness

When one sibling isidentified as gifted and
another is not, the whole family may be affected.

It may be difficult for the other child to understand
the difference, and resentment or rivalry can
sometimes result. Familieswill need to ook for
ways to maintain an equa and balanced family
environment that supports all family members.

Discuss with your children how labels are for
identifying programming requirements in school,
not for identifying people. If your child has a dual
exceptionality of giftedness and alearning
disability then this explanation will be even more
important. If your child is academically ahead of
older siblings, then it may be necessary totalk in
more depth about academic talent. A comparison
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to other exceptional talents, such asthe athletic
talent of a Wayne Gretzky or the figure skating of
Jamie Salé, may help other family membersto
understand your child’ s unique ability. Itiswell
accepted that an athletic, musical or artistic
protégé should be encouraged to progress at an
accelerated rate. Thisanalogy may help the older
children to understand that if younger siblings are
not allowed to progress at the rate of learning they
need, they would no longer be challenged and
would likely become bored and frustrated.

Focusing on the gifted label is no more appropriate
than it would be to focus on a child’ s identification
aslearning disabled. Use the term gifted sparingly
and only in contexts that require that descriptor.

In most cases, children identified as gifted do not
talk about their giftedness with other children.
Thisis especially true of teenagers, who often
consider it ‘uncool’ to refer to themselves as gifted
around their peers. However, within the context of
the family, children who are gifted, like all
children, may at times use whatever means
availableto tease their siblings. If your child is
using his or her giftedness to taunt other children
in the family and make them feel less adequate,
deal with thisteasing as you would with any other
kind of sibling squabbles. In some cases it may be
appropriate to let siblings resolve smaller issues on
their own. However, if thisis an ongoing issue, a
family discussion may be needed to make it clear
that this kind of behaviour is unacceptable.

Ensure that children are not receiving the message
from either parent that being gifted impliesa
superior standing to other siblings. All family
members must be given a chance to be respected
and valued for their unique abilities, whether they
are gifted or not. One child may be recognized for
athletic talent while another may display
intellectual or creative strengths.

Remember, too, that research on siblings suggests
that 1Qs of siblings are usually close, often within
10 points of each other. It may be that one child is
identified as gifted while another is not, even
though their 1Q scores vary only dlightly. Many
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factorsinfluence test performance at any given
time. If you have a child who seems as bright as
the one identified as gifted, but did not get
identified for programming, let him or her know
that in your eyesthey are equally able.

Share family decision making
with all the children

Children can contribute ideas to decisions that
affect the whole family. For example, you might
try holding family meetings on a designated day of
the week or whenever a decision needs making, or
problem needs solving. Consider reserving a day
or afternoon each month for afamily event
planned by your child (you may wish to set
geographical or financial boundaries for this event,
but let the child do whatever researching and
planning are necessary). Letting each of your
children participate in thiskind of decision making
shows them that each child is equal in the family,
and gives everyone a greater commitment to
family rules, routines and practices.

&

Clear communication about issues related to
giftednessisimportant in developing your child’'s
feelings of safety and security. Lawrence Greene,
Director of the Developmental Learning Center in
Cdlifornia, offers the following advice on
communicating effectively with your child.

fjtrategies for

commu micating with

[

your child

e Uselanguage that your child can understand.

¢ Recognize and appreciate your child’s point
of view.

o Beawareof your child’'sfears and anxieties.

e Bewillingto listen to what your child has
to say.

¢ Be sensitive to the hidden messages in your
child’ swords.
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e Recognize that, particularly with adolescents,
values, attitudes and perspectives are being
influenced by others outside the family.

\ fjtratcgics for
@‘5 supportimg children at

IHOFHC

e Allow friendships with older children to
develop, always keeping in mind physical
development and safety issues. Children who
are gifted often relate to the maturity level of
children older than themselves and can form
lasting friendships.

e Tryviewing the world through your child’s
lens of heightened sengitivity. Be
compassionate and patient while your child
devel ops the coping skillsto deal with the
sometimes harsh realities of the everyday
world.

e Evaluate what structureis essential and
non-negotiable and what can be done
differently to allow your child to spread his or
her wings. The demands of a structured
society may be out of sync with the way your
child thinks and operates.

¢ Make your home a safe retreat where your
children can be their “real” selves. Asthey
come to terms with their differences and
develop coping skills, thiswill at times
consume their energy. Let them recharge their
batteries at home. Be a sounding board as
they find their way in the outside world.

™ xtended fa mi19

Extended family can be a source of support for
you and your child. Often grandparents, uncles
and aunts can be advocates or mentors for children
who are gifted, providing them with valuable
opportunitiesto develop their skills and interests.

However, be sensitive to the fact that some
extended family members may not be comfortable
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acknowledging or discussing a child’ s giftedness,
particularly if they have asimilar-aged child. For
some people, theterm “gifted” connotes
superiority or elite status. People seem to
understand, accept and even respect the notion of a
gifted athlete, actor, artist or musician, but they
may feel threatened by the term gifted whenitis
applied to the intellectual realm.

Unguestionably, all children have specia gifts and
equally deserve to be loved and cherished as
individuals. However, not all children share the
cluster of emotiona and personal characteristics
(some positive, some challenging) described in
Chapter 2, nor do they have an 1Q in arange that
by definition is shared by only two to five percent
of the population. Asyou learn more about
giftedness, you will become better able to educate
some family and community members about your
child’s special needs and your special challenges
asaparent. It may take some time and much
patience to gain their support and understanding.

T‘}WC Chﬁ”ﬁﬂgﬁs O]C aclo]c—:scc—:ncc—:

Understandably, many parents of adolescents have
concerns about their children. It isnot unusua to
be concerned about school achievement, especially
when there are other ongoing issues such as peer
pressure, smoking, drugs, acohol and violence
affecting our children every day. Adolescents who
are gifted are not immune to such issues; in fact,
adolescence may be a particularly challenging
time for children who are gifted and for their
families. As adolescents search for their identity
and place in the world, the gifted label may
represent one more variable in this already-
complex search.

Many adolescents who are gifted both think and
feel differently than other adolescents. Gifted
individuals often have heightened emotions,
particularly in adolescence. In other words, they
may experience the world in extra sensitive, extra
intense ways. This heightened emotion can affect
adolescentsin both positive and negative ways.
Knowing about the social and emotional issues
particular to adolescents who are gifted will help
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you better deal with your child, the other members
of your family, and your child's schoal.

The heightened emotions often related to

adolescent giftedness can surface in a number of

positive ways. Y our adolescent may:

o take relationships seriously and be a loyal
friend to others

e have agreater awareness of the world, ask
more questions about the state of affairs, be
more critical about wrongdoings, or wish to
get involved in asocial-action group

o fed very strongly about such things as
smoking, drugs and drunk driving, and
become particular about the social group with
which he or she belongs as a result

e consider school atop priority in hisor her life.

‘SOCI'ZEI concerns

e Isolation: Adolescents may feel different
because of the gifted label. In order to
continue excelling in school and being
involved in certain activities, they may feel
isolated from friends. They may begin to form
negative opinions of themselves such as,
“Something is wrong with me, | just seem so
different from other kids.”

e Fitting in: Some adolescents may attempt to
reject their giftednessin order to fit in with
peers. During adolescence, girls particularly
tend to be more concerned about relationships
than school achievement or future careers, and
often show adrop in feelings of self-
confidence and positive self-worth.

o Shyness. Some students will shy away from
othersfor fear of not being accepted. They
may feel unable to communicate on non-
academic levels or with others who are not
gifted. Thismay be most evident when
attempting to talk to someone of the opposite
sex about issues other than school-related
topics.

I~ motional concerns

e Strong emotional attachments: Adolescents
who are gifted often form strong relationships
with fewer friends. They may internalize
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events more than others, and often react more
strongly than othersto loss (e.g., friends
moving away).

e Fear of the unknown: Individualswho are
gifted may fear death more than others, and
may also be more anxious about trying new
things.

o Anxiety: Some adolescents who are gifted
may experience intensified anxiety or even
depression, often because their heightened
sengitivity is making it difficult to cope with
some of life's challenges. These students may
exhibit behaviours such as refusing to go to
school or to take part in extra-curricular
activities.

e Feelings of frustration and inadequacy:
Gifted students who have learning disabilities
often feel that they don’t belong in the gifted
category. During e ementary school, projects
may be completed easily, but many gifted
students, especially those with learning
disabilities, find junior high more difficult.
These students may become frustrated because
they don’'t understand why they’ re having
problems.

]m'cuedrual concerns

e Perfectionism: Adolescents who are gifted
sometimes feel they need to be perfect in
everything they do. “Otherwise, why try at
all?’ they wonder. Thistendency can be
accompanied by feelings of failure when their
view of perfection is not achieved.

e Underachievement: Underachievement is
perhaps parents most common concern about
their adolescents who are gifted.

Adolescents who are gifted benefit from being in
an environment where both their social-emotional
and intellectual needs can be addressed. This
should be a consideration when working with
school staff to determine the best program for your
son or daughter.

The gifted label is not always a positive onein the
eyes of adolescents. Adolescents who are gifted
may be perceived by other students as “ geeks,”
“computer nerds’ or “loners.” Since adolescence
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is atime when peers have a great effect on how

adolescents see themselves, it isaparticularly \ Cjtratedies for dealing
critical time to assess the environment in which \‘, L EO Ll ](D
your children spend most of their socia life. with the challenges or

) _ adolescence
There are no easy solutions to theseissues. No

two children are completely alike. Understanding

Talk to your teen about the behaviours that

how your adolescent views his or her giftednessis you see, rather than making assumptions

an important way to gain insight into these about what he or she might be feeling or

difficult questions. thinking. Y ou may be surprised by the
awareness your child will demonstrate

F"a mil y pressures regarding his or her own situation. Avoid

- overly negative or accusatory talk about the

During adolescence, the usual challenges may be behaviours: the way you speak to your

compounded. There are a number of scenarios children will affect the way they view

that may affect afamily. themselves.

For example, other siblings may start to feel more 4 Focus on your teen's strengths. Encourage
competitive toward their sibling who is gifted. He him or her to find activitiesin or out of school
or she may then start to fight back, either verbally that will build self-confidence and a sense of
or in other ways. belonging.

As parents, you may have higher expectations of
your adolescent who is gifted than of your other
children, making it difficult to balance the unique

If your teen seems overwhelmed at times, help
him or her to break down problems or tasks

needs of the child who is gifted with the needs of into small chunks. Work together to

your other children. determine the pros and cons for decision-
making processes. Even older teens need this

Adolescents may question the overall fairness of type of help oncein awhile.

parental decisions; they may find it hard to back

down when involved in an argument. e Talkto other parents of teens who are gifted.
Taking about your issueswill help you redlize

Parents may wonder why their teen is acting so that you are not alone in your experiences.

immaturely when hisor her 1Q is so high; there

may be a discrepancy between the teen’s social— e Support your teen in meeting hisor her own

emotional devel opment and hls or her intellectual standards. Teenswho are gifted do not want

development. This also applies equally to younger or need their parentsto set all the standards for

children. them. For example, parents might know a

teen is academically gifted in math and expect
that teen to devote time and energy earning
higher math marks and winning competitions
when thisteen is more interested in devoting
himself to excellence in another area such as
sports or the arts.

When your five-year-old speaks with the
vocabulary of anine-year-old, negotiates like a
lawyer, and then has a meltdown because
everyone expects him to act grown up but he's till
just achild, what is a parent to do? It'sal too
easy for parentsto fall into the habit of relating to
children who are gifted at their speaking level or

their reasoning level. Remember that right now *  Read about adolescence and giftedness,
they need your help at their emotional level— Consider attending workshops for parents on
which in this case is till that of afive-year-old. giftedness and gifted education.

Meet your child’s emotional needs first.
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o Bealert to extreme changesin your
adolescent’ s school performance, appearance,
friendships or behaviour. If necessary,
contact a professional: your school counsellor,
family doctor or a psychologist.

e Remember that there are many factors and
influences in your child’s life over which you
have no control. As he or she grows and
matures, your adolescent child will need you
to pull back and let him or her advocate for
him or herself.

¢ Have confidence in your teen’ s ability to
handle challenges. It isimportant to remind
yourself that, although gifted children’s
sensitivity can make them vulnerable to
difficult situations, they are also capable of
becoming stronger and more flexible as they
go aong. Itisyour job to betherefor your
child, but it is aso your job to give him or her
room to develop on his or her own. Children
who are constantly shielded and protected may
never gain the skills they need to cope with
challenging circumstances.

Maintainin% balance
<

Sometimes parents become so immersed in
helping their children that they forget their
children are watching and learning from them.
Parents' behaviours and attitudes teach children
how they should feel about learning, how they
should respond to challenges, how they should act
when things do not go their way, and how they
should value their own personal interests and
needs. Children who are gifted need to know that
the world will not come to an end if they are
having a problem. One of the ways they learn this
is by observing how their parents respond when a
problem surfaces. If children are too worried
about causing stress for their parents they may
react by becoming less communicative and not tell
their parents about difficulties they are having at
school or the community.

THE JOURNEY

What parents most need in their relationships with
their children isbalance. Parents are important to
their children, and children are important to their
parents, but both are individuals. Balance comes
through parents stepping back and freeing
themselves from over identifying with everything
their children experience and do.

Sometimes parents need to give themselves some
“freshair.” They may need support, peopleto talk
to, feedback and a sense of perspective. Parents
need to find some time in the day or week to do
something they love—rediscover a hobby or an
interest. Children also benefit from seeing their
parentsinvolved in things, interested in the world,
enjoying life. Nothing is so energizing to children
as a parent showing great interest in some activity
or pursuit—from martia artsto gardening to
politics to basketball. Instead of “hovering over
their child’s shoulder,” parents can let their
children hover over theirs and et them see what
they enjoy doing, what they love learning.

Tleac%ind your child

self-a C}vojc:a cy skills

Self-advocacy means speaking out and acting for
yourself. Children first learn self-advocacy skills
by observing how parents, teachers and others
advocate on their behalf.

Children who are gifted need to learn how to
advocate effectively for themselves. They need to
learn strategies for problem solving and setting
goas. They need to identify and understand their
strengths and needs, and take responsibility for
their own learning. This process heedsto begin
early and to be practised actively in the adolescent
years.

Some children may not self-advocate effectively

because they:

¢ lack knowledge of themselves as learners and
cannot clearly describe their abilities, their
needs or the conditions that best promote their
learning
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do not know who to talk to about making
changes or accommodations to promote their
learning, or they don’t know what to ask for
do not want to be thought of as different or
trouble makers

have encountered people at home, school or
the community who don’t understand why
differentiated education is appropriate and
important for students who are gifted.

fjtratcaics for Eelping

S
@@ your child devc!op

self-advoca cy skills

Talk to your child about the concept of
giftedness and about his or her particular
strengths and needs. Parents should explain
assessment results so that their children
understand their own abilities and learning
needs, and the implications for their schooling
and life.

Begin to involve your child in decision making
about hisor her own education. Encourage
participation in the IPP process. Children’s
input and involvement should increase as they
proceed through the grades.

Encourage your child to evaluate hisor her
own performance. Children can increase their
self-monitoring skills through goal -setting and
by working with parents and teachersto
identify criteriafor evaluating their own work.

Provide specific feedback and observations
that will help your child understand how he or
she learns best. For example, “You seemto

write better when you get a chance to share the

information with an audience.”

Help your child prepare for meetings or
discussions with teachers, or other situations
involving hisor her education. Model and
role-play appropriate interactions.
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Help your child be organized and prepared.
Self-advocates need to be informed and
organized in order to be effective.

Help your child to set appropriate and
realistic goalsfor learning and to review
successin achieving the goals. Teach your
child how to make goals tangible and realistic.
One strategy isto make goals SMART:
Specific, Measurable, Achievable, Redlistic
and Timely.

Recognize how difficult self-advocacy can be.
Support the attempts your child makes.

Understand that self-advocacy skills need to
be demongtrated, role-played, practised and
evaluated. Provide extensive guidance in the
middle and junior high years, with greater
expectations for independence in the high
school years.

Consult with your child’s teachers about

strategies and suggestions for teaching
self-advocacy skills.

THE JOURNEY
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Communitg involvement

Many students who are gifted have special
learning needs that can be met through
involvement in the community. Theterm
community encompasses a wide range of settings,
from the neighbour next door, to local clubs and
organizations, to the Internet with its global
information exchange. Specific examples of
different types of community involvement are
discussed below.

Mcntors

Isyour child passionately interested in a particular
subject or occupation? If so, consider arranging a
mentorship. Mentorships are more common for
middle and high school students. Although there
are exceptions, generally younger children who
are gifted tend to be interested in many things and
lessinclined to focus on one particular topic for an
extended period of time.

Whether your child has an interest in art, science,
technology, politics, nature or literary pursuits,
look for a person with special expertisein that
area, such asalocal taent or aretired speciaist.
A mentor needs to be sensitive to your child’s
abilities and learning style and enthusiastic about
the subject your daughter or son will be exploring.

SEEKING OPPORTUNITIES AND BUILDING SUPPORT

To find a mentor, talk to your friends, other
parents of children who are gifted, teachers,
universities, business people, members of
professional associations and peoplein locd arts
groups. Where you look depends on the subject
your childisinterested in. It is not always easy to
find a suitable mentor. Y ou may have to be
creative in your search. If your child’'s unique area
of interest just cannot be found within your local
community, try the Internet. International
Telementor programs are available to connect
children with mentors across the globe.

Parent and child must both feel comfortable with
the mentor. If you have misgivings, trust them. If
your child does not take to the mentor or if they
don’t seem to make a good match, do not try to
force the relationship. Keep looking.

The mentor must be willing to follow the child's
interests and support their talents. Thereis no set
seguence or program of study in a mentorship.
The goal isto support what the child wantsto
learn and do.

When you are considering this kind of one-on-one
arrangement, you, your child and the potential
mentor need to talk about how the two will work
together. Be sureto involve your child both in the
planning stages and after the mentorship gets
going. It isimportant that your child feel freeto
say, “1 don't want to go in thisdirection. I'm

more interested in this.”
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Once your daughter or son begins working with
the mentor, be flexible about how long the
arrangement may last. If your child is enjoying
the experience, keep the arrangement going for as
long as your child wants. Feel freeto end it
whenever your child loses interest or moves on to
another passion.

l_’OCG]”g SPOHSOFCA Programs

Many service organizations sponsor national and
international student exchanges, and awide
variety of other programs for youth. For example,
the Mr. Speakers Alberta Y outh forum sponsors
Grade 10 youth with an interest in politicsto
represent their constituencies in atwo-day youth
forum. Students representing MLASs from across
the province learn the basics of parliamentary
procedure and conduct a youth parliament session
at the Alberta Legidlature. Y our local Chamber of
Commerce will have adirectory of all service
clubsin your area.

(_ontests and competitions

Talented youth are often motivated to enter
contests sponsored by the local business
community, media, school or youth organizations.
Everyone needs aforum to showcase his or her
talent and alocally-sponsored contest can be a
source of motivation and inspiration.

There are a variety of sources for appropriate
contests. A few suggestions include:

e AlbertalLearning in partnership with the
National Geographic Society has recently
made the National Geographic Web site,
www.nati onal geographi c.com/education/,
availableto al Alberta schools. Included on
that site are numerous opportunities for
individual challenge activities, aswell as
parent and student resources and contests such
as the National Geographic Bee.

e TheMath Council of the Alberta Teachers

Association sponsors several mathematics
contests for students at various levels. Y our
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local school will have specific information on
academic contests.

o Alberta Children’s Services sponsors Great
Kids Awards for children and youth between
the ages of five and 18 who contributein a
positive way to their schools, communities and
families.

C;a mps

There are camps for children of al ages, focusing
on science, writing, art, sports, nature and just
about any other interest your child may have.
Each year the Alberta Associations for Bright
Children compiles information for interested
families regarding weekend and summer camps
for youth.

CIUL s

Becoming a member of any club with a special
focus not only develops your child s skillsin that
area of interest but may also let him or her build
lasting friendships. Through organizations such as
Guides and Scouts, 4H clubs, Junior Forest
Wardens and other community-oriented service
clubs, youth can learn the importance of
community service and develop leadership skills
that will serve them throughout their lives. Y outh
organizations also offer the opportunity for
children to engage in provincial, national and
international meetings.

If your child has an avid interest and thereis no
local organization available, encourage him or her
to start anew club or group. Often ateacher,
parent or community expert in the field may be
willing to help out. The possibilities are limited
only by achild’ simagination. Following are some
examples of student-initiated clubs:

Chess Club

Astronomy Club

Poetry Club

Art Club

Dinosaur Club

Antique Auto Club.
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Schooal is not the only venue for clubs—many
groups are community-based. Rock bands and
other musical groups are often the outcome of
like-minded youth who find one another through a
common passion for music.

(_ommun ity theatre

Opportunities to participate in community theatre
are avail able across the province from small rural
communitiesto large urban centres. Whether your
child dreams of starring on Broadway, writing the
next theatrical hit, or is more interested in the
technical aspects of theatre, community theatre
provides arange of opportunities. If your child
needs a mentor in the performing arts, community
theatre may be the venue where you will find one.
Community theatre relies on volunteering so it can
become a family affair with arole for every
member, either backstage or on the stage.

Athletics

If your child isinterested in joining a sports team,
amost every sport has alocal organization
available. Many talented athletes find the outlet
they need within the school as a member of ateam
sport. If your child has advanced skills and teams
are usually picked according to age, talk to the
coaches and see if your child can move up alevel.
Aswith any talent, supporting your child’s sport
may require substantial time associated with
individual or team practice, and may become a
long-term family commitment.

Work cxperiencc

Optional coursesin the senior high program
include Career and Technology Studies (CTS).
The CTS courses may be locally developed and
may include work experience and independent
study courses. Check with the school guidance
counsellor: this may be your child' s opportunity
to work for the local newspaper, architect or
veterinarian to see what it isreally like, while
earning required credits for senior high school
completion at the same time.
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Fa rent SUPPOFt groups

Find out if support groups for parents organize
special eventsfor children who are gifted in your
community. For example, somelocal
Associations for Bright Children (ABC) offer
Super Saturday programs for children.

F!ow much community
involvement is appropriate?

Most young children cannot handle more than one
or two outside commitments aweek. Older
children may be able to balance severa
community-oriented interests. However, as every
child isunique, thereis no standard rule that is
best for all. The child s age, parents’ ability to
allocate the time, financia considerations, and
other siblings' extra-curricular activities al impact
on the activity level and choices for children who
are gifted. Also, the interests of the child need to
be weighed with the best interest of all family
members.

Many children who are gifted become interested in
everything and want todo it all. In and out of
school, you may have a child whose interest is
piqued for the short term, only to find that halfway
through a project they no longer have the
motivation to continue. Y et, many parents believe
that the commitment to stay involved in an activity
for at least a school year isjust asimportant as
which specific activity the child chooses.

If you have achild who wantsto do it all, he or
she may need help in setting priorities and
committing to one or two activities over ayear.
The process of listing all possibilities, determining
what is reasonable and assisting your child in
making good choices while allowing him or her to
try avariety of activities will be asimportant as
what he or she choosesto do. Many children who
are gifted will try something different each year
before settling on alonger-term commitment to an
area of interest.

THE JOURNEY
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f“]ow can ] .HCIP to inform Parents
and others in the commum’tg
about gi?tec} education?

Talk to your child’ s teacher about offering
information sessions on gifted education for
parents. Some school divisions offer combined
events for parents and educators, either as evening,
weekend or summer sessions. Involving al
partners in education helpsto develop good
communication between home and school.

Ask your child'steacher or administrator who
might be available to speak on the topic of gifted
education, either within your school or in the
larger school community. For example, you may
wish to bring a speaker into a school council
meeting. Y ou might partner with a community
organization to sponsor a speaker on the topic of
gifted education for local parents, educators and
community members.

L ook for parent education opportunities with the
Alberta Regional Professional Development
Consortia. Visit www.arpdc.ab.cato link to
eventsin your region.

THE JOURNEY
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x COPING WITH UNDERACHIEVEMENT, PERFECTIONISM,
HEIGHTENED SENSITIVITY, DEPRESSION, FRUSTRATION
AND INTROVERSION

C;hauenges

Children who are gifted may have unique qualities
and unegual growth in many areas. They may also
experience heightened feelings. While these
special traits can be positive, they can also create
bumpsin theroad. Children who are gifted may
face avariety of challenges, including
underachievement, perfectionism, heightened
sensitivity, depression and frustration. Parents
need to understand these challenges so they can
work with school staff to find successful strategies
to help children over these bumps.

( Inderachievement

Theterm “underachieving,” in relation to
giftedness, describes the performance of children
who expresstheir giftedness in extra-curricular
activities or at home but their achievement level at
school falsfar below their actual cognitive ability.
This discrepancy is not caused by an underlying
learning disability, Attention Deficit/Hyperactivity
Disorder, or any other disorder that may be
affecting their achievement. The most common
complaint about underachieversis, “They won't
do their work.”

If you are uncertain whether your childis

underachieving, talk with your child’ s teacher and

consider the following questions. Does you child

usually or often:

e |ovedoing projects at home, yet seem
apathetic about school ?
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o expresstheir giftedness in extra-curricular
activities and at home, but not in the
classroom?

e appear frustrated, unsure, complacent,
irresponsible, defensive, depressed, distracted
or bored?

e daydream, procrastinate or avoid taking risks?
appear disinterested in school and focus on the
negative aspects of learning?

e quit new activitiesif he or sheisn’t having
immediate success?

¢ havedifficulty accepting both criticism and
compliments from others?

¢ tendto beinflexible, avoiding new approaches
or ideas?

If the answer isyesto several of these questions,
underachieving may be an issue for your child.
However, it isimportant to ensure that your child
is not demonstrating characteristics of depression,
anxiety, or learning or attention disorders. If you
are unsure, consult with relevant school staff
and/or your physician.

Children underachieve in school for various
reasons—ypoor self-image, adesire to fit in with
others, learning disabilities, unusua or
unrecognized talents, stress or boredom. For
children who are underachieving, the motivation
to succeed may be compromised by any number of
factors, which can create the illusion that their
motivation issimply missing. Asaparent, itis
important to consider what factors may be
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influencing your child’s behaviour. Some specific
causes of underachievement in children who are

gifted include:
e |ack of afuture vision or dream to work
toward

e problemswithin the family that divert
children’ s thinking and effort

o thedesiretofit in with their peer group
the desire to rebel

o thedesireto avoid participating in specia
programming, such as the International
Baccaaureate

e fedlings of stress based on the need to please
others or their own unrealistic expectations

e disinterest in the curriculum topics and related
learning activities

e work that istoo easy or too difficult

¢ work that is meaningless and repetitive to the
child, resulting in little effort.

The most common assumption by parents is that
boredom with school work is the cause of
underachievement, and that school work, teachers
instructional styles, and the curriculum are al at
fault. This assumption can lead to the conclusion
that a quick solution to boredom isto increase the
difficulty and workload for the child. Thiscan be
counterproductive for children who are already
disengaged. While these can be contributing
factors, it isimportant to fully consider what other
factors might be at work.

Students who underachieve can be disruptive or
withdrawn in the classroom. They may engagein
power struggles with their teachers. Or they may
become apathetic, surrendering their passion for
learning and not completing tasks. The most
serious conseguence of underachievement is not
graduating from senior high school. It'simportant
that students have meaningful and challenging
work to do at school and receive appropriate
guidance and support at home.

\ fjtrategies for
ovcrcoming

|
undcrachlevcmcnt

Listen and respond to your child’s concerns.
Tak with your child about what, specificaly,
he or she finds difficult or uncomfortable
about school.

Think about your child’s strengths and
interests, comparing these with topics and
activities he or sheisdoing at school. Look
over assignments. What might be more
challenging or stimulating? Independent
projects? More choice of topics? More
hands-on activities? More opportunitiesto be
creative? Work with teachersto identify
appropriate ways that your child can enrich his
or her learning experience and demonstrate
knowledge without increasing the workload.

Talk to your child’ steachers about your
concerns. Explain what you have observed
about your child's preferred learning style,
interests and talents. Discuss ways to
encourage achievement. Be specific about
your child’slow level of performance and
look for possible solutions. For example, “I
think Mason will do better on hiswriting
assignments if he has an opportunity to share
the assignment with others.” Teachersare
usually open to suggestions and willing to
make adjustments.

Minimize anxiety about learning. Createa
non-threatening place for reading, studying
and taking learning risks at home.

Help your child be comfortable with both wins
and losses. Recognize improvement, and be
there in times of disappointment.

Provide interesting activities and experiences
outside of school. Look for opportunitiesto
link school-related topics to meaningful
experiences in the community. These kinds of
related experiences may stimulate your child's
interest in current school topics.

THE JOURNEY
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Spoeak positively about school and your child's
teachers. Listento your child’'s concerns
about school, but encourage him or her to see
the other point of view. Ask questionslike
“What do you think the teacher thought?’ or
“Why do you think the teacher may want you
to do that?’

Agree on and communicate expectations. Itis
important for children to get the same clear
message about school expectations from both
parents. If one parent shields the child from
the other’ s expectations, the child learnsto
play the two parents against each other.

Ensure your standards are appropriate for
your child’s abilities, neither too low nor too
high. If you need help identifying reasonable
academic expectations, consult your child's
teachers, the school counsellor or the district
psychologist.

Treat all of your child’s subjects as equally
important and relevant. Talk about limitations
as “things you are working on,” rather than
“things you are bad at.” “Working on”

implies that your child can and probably will
improve if he or she putsin some time and
effort. Although some talents and skills may
never be as strong as others, improvement is
always possible.

Allow your child to experience a fedling of
accomplishment for finding his or her way
through a difficult task. Children develop
feelings of confidence and competence when
they are able to overcome obstacles on their
own. If you rush to assist, instruct or direct
whenever things get difficult, you are sending
anegative message that your child isn’t smart
enough or competent enough to figure things
out for him or herself.
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If you feel that you need to assist with

homework, use questioning to encourage your

child to work more independently. Good

guestions can activate thinking, and help your

child feel more persona success. Consider

questions such as the following.

— Can you think of another way to do this?

— Can you show me how you got that answer?

— Where have you seen a problem like this
before?

— Wheat strategy could we use to solve this
problem?

— Where else can we ook to get the answer?

Provide support and encouragement. If your

child tries and still doesn’t understand, coach

him or her by talking through the problem,

concept or skill, but don’t do the problem for

your child. Psychologist Sylvia Rimm

suggests the following steps:

1. Modd thetask.

2. Your child doesit once as you watch.

3. Then encourage him or her to work
independently.

Help your child understand the connection
between effort and results. Does your child
understand that studying spelling words during
the week improves test results on Friday? Or
that proofreading an essay for English may
positively influence the final mark? Some
children seem to think that magic or luck,
rather than effort and hard work will remedy
an academic shortfall. When your child’s
effort shows improved results, call attention to
this positive change. Discuss examples of
how effort and results have worked in other
areas of your child’ slife, such as sports or
arts. For example, remind your child of how
practising the piano improved his or her skill
in playing a particular song, or how shooting
baskets at the park improved hisor her points
per game.
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e Encourage your child's commitment to
learning by requiring him or her to spend a
designated amount of time each day on
academic activities. Ten minutes of
homework per grade per day is a helpful
rule-of-thumb. For example, this would mean
20 minutes per day for achild in Grade 2.
These activities should include assigned
homework, as well as reading, reviewing notes
for classes or working on other projects.
Allow for some time to unwind after school,
but do not let studies wait until the late
evening hours. Some children must have the
freedom to work on their own schedule so
experiment to find out what works for your
child and your family.

Fcr{‘cctio nism

What is good and necessary for ultimate high
achievement—that is, setting high and demanding
(but not unattainable) goals for oneself—can be
either apositive or anegative force in aperson’s
life. Children who are gifted often pursue
excellence and are concerned about
accomplishment. This heightened perception may
also apply to failure and what it looks like. The
desire to achieve excellence may beintense. If the
high standards they set are not met students may
fed inferior or defeated. On the other hand, they
may feel unfulfilled if they do not strive for the
quality of which they are capable.

Students who are gifted may also strive for

excellence because they tend to:

e et standards according to their mental age
rather than their chronological age

e et standards appropriate for older friends or
adults that they tend to socialize with

e cometo expect success and fear the failures
they have had little experience with

o redize that with easy work the only chalenge
isdoing it perfectly.

The literature suggests that there are two types of
perfectionism. “Normal” perfectionists get a sense
of pleasure from labours of effort. Where asthere
are other individuals who suffer from damaging,
unrealistic perfectionism. These types of
perfectionists seem unable to feel satisfaction
because in their own eyes they never do things
well enough.

Five characteristics of perfectionists seemto

contribute to underachievement:

e procrastination (may be an avoidance tactic)

o fear of failure (may play out as apathy)

¢ anal-or-nothing mindset

e avoiding failure through complete inertia, or
by searching for a perfect solution rather than
choosing a“less perfect” possibility

e workaholism (self-identity istied to external
rewards, difficulty delegating or saying “no”).

In particular, young girls who are gifted may
believe that they must be perfect in everything
they attempt to do as a student, athlete, artist, child
and friend, as well as being attractive in
appearance. Thereisalso atendency for girlswho
are gifted to attribute their accomplishmentsto
external forces, to luck, or being in theright place
at the right time, not to their own efforts, resulting
in what some people call the “imposter
syndrome.” These girls may strive to become
even more perfect as they downplay their hard-
won achievements and impose impossibly high
standards on themselves.

Linda Silverman, aresearcher on social emotional
dimensions of individuals who are gifted, believes
that perfectionismis the least understood aspect of
giftedness. It is often perceived as a problem to be
fixed. Silverman suggests that perfectionismis
part of the experience of being gifted, andisa
two-edged sword with amazing potential to bring
an individual toward either achievement or

despair.

Perfectionism can become an issue for some
children who are gifted. Children may set
unrealistic standards for themselves based on their
advanced reasoning ability even though other skill
areas may not be as well-developed. These
individuals often believe that they are what they
do. Perfectionismisapattern of characteristics
and behaviours, including compulsiveness about
work habits, over-concern for details,
unrealistically high standards and rigid routines
(Kerr, 1991, p. 141). Asaparent, you may want
to ask yoursdlf: “Are these behaviours barriers for
my child?’ and, “ Do they prevent my child from
experiencing success and happiness?’

THE JOURNEY
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Use the following questions to identify signs of
perfectionism and determine if this may be an
issue for your child. It can sometimes be difficult
to distinguish between underachievement and
perfectionism. At times, a child can experience
both. Some of the questions you asked yourself to
decide whether your child is an underachiever also
apply to perfectionism.

Does your child usually or often:

e avoid trying new things for fear of failure?

e quit new activitiesif he or sheis not having
immediate success?

e avoid learning situations that may involve risk
and the possibility of low grades?

e procragtinate, fret over details and leave work
unfinished (or never start it) out of fear it
won't be good enough?

e seem less productive than classmates because
he or she overworks and overanalyzes
everything, and therefore getsless done?

e focus on mistakes, rather than on what was
done well?

e set unredigtic goals and then become self-
critical when they are not achieved?

e setintentionally low goals, so he or she knows
they will be achieved?

e havetrouble accepting criticism?
become discouraged with any mark below
anA?

o fed great when she or heisfirst or best at
something and feel terrible when not?

e punish him or hersalf for not being “the best?’

e fail to recognize improvement?

e have ahard time accepting compliments or
feedback from others?

e assume that others do not have the same high
standards?

e tend to beinflexible, avoiding new approaches
or ideas?

e tend to tightly control emotions, not wanting
othersto know how he or sheisfeeling?

o havedifficulty separating his or her sense of
self from what he or she has accomplished?

If you answered yes to several of these questions,
perfectionism may be an issue for your child.

©Alberta Learning, Alberta, Canada
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Perfectionism can develop at various stages for
various reasons, but for many children it isssimply
apart of their personality. Too often, parents are
blamed for causing their child’ s perfectionism.
It's assumed that they pressure their children with
their own unrealistic expectations. However,
many perfectionist children are the product of
relaxed, easy-going parents with realistic
expectations. It seems possible that certain
children are simply born with the type of
temperament that leads to perfectionism
tendencies.

It would be unwise to try to root out perfectionism
completely, for it can be used in a positive way to
achieve excellence. Without perfectionism, there
would be no Olympic champions, no great artists
or writers, no scientific breakthroughs and no great
moral |eaders.

However, some children may become debilitated
by their vision of what they can or should be.
These paralyzed perfectionists are so terrified of
doing something wrong, they actually accomplish
very little. Assignments do not get done and
papers do not get handed in. “What if | don’t do it
right?’ becomesareason nottotry at all. In
extreme cases, children may develop compulsive
behaviours that require professional medical or
psychological assistance. Some give up from
exhaustion or frustration. Some resort to angry
rebellion. Some settle into mediocre levels of
work that hide their earlier academic promise.

As parents, be vigilant that your children’s
perfectionism doesn't take over their lives or drive
them to underachieve. Use patience and
understanding to positively channel their
perfectionism.

THE JOURNEY
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Cjtrateowcs for Helpm&

&

Be aware of the expectations you may have
created for your child. Ask yourself: Aremy
expectations reasonable? Am | allowing my
child freedom to be an individual, express him
or herself, have fun, fool around, make
mistakes—be a child?

your an ld cope with

Pencectlomsm

Take a look at your own perfectionist
gualities. Areyou too hard on yourself? Are
you setting the example for your children that
you want to set—of someone who enjoys their
own accomplishments and doesn’t criticize
themselves all the time for not doing better?

Assist your child in setting reasonable and
reachable expectations. Help your child to
recognize that he or she has areas of greater
and lesser talents and interests. Itis
unreasonable for children to expect that they
will perform equally well in al subjects. If an
individual has high math ability, he or she can
work toward—and probably achieve—an A in
math. But he or she may not be ableto
perform at the same level in creative writing
or socia studiesclassesif hisor her talents
and interests do not liein these areas. These
children need help to recognize when they are
expecting too much of themselves, and to
choose what does and does not call for perfect
results. Which things require the greatest
investment of time and energy? Which things
simply need to be finished—to be “good
enough?’ Insist on adequate effort, and
reassure them that learning gaps can be
addressed, but let them know that it is okay to
get less than the best grades in some subjects.

Help your child develop a deeper

under standing of perfectionism and how it can
affect others. Help your child distinguish
between perfectionistic attitudes toward self
and others. It isadmirableto maintain high

standards for yourself, but it is unfair to expect
others to conform to these standards.

Help your child devel op time management
skills. Many children need help with skills
such as planning and time management.
Children may set standards for themselves
based on their advanced reasoning ability but
may not have the necessary skillsto reach
these standards. For example, a kindergarten
child could have the intellectual ability to do a
project at the third-grade level, but may still
fail to complete the project because he or she
has not learned to plan and manage time to
complete the project successfully. Teach your
child to set priorities and avoid over-
committing him or her. Show your child how
to manage his or her time and achieve goals by
breaking large, long-term projectsinto small,
manageabl e steps. Introduce atime
management log for working on projects that
need to be completed in a specific time period.

Time management log

Date

Work
completed

Goal for this work period

Refrain from criticism. Perfectionist children
often criticize themselves for their lack of
perfection. Therefore, choose your words
carefully, and be aware of your body language
and facial expressions. A frown or alook of
disappointment may cancel out your positive
and encouraging statements. However, if your
child does not like what he or she did, do not
dismiss his or her feelings (“What do you
mean you don’t like your poster? It's
wonderful!”). Listen to what your child says,
help him or her identify why he or sheis
unhappy with the work, express what you
appreciated about the work, and if necessary,
then explore how things might be done
differently in the future.

THE JOURNEY
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Focus on your child’s strengths and successes.
When your child evaluates his or her own
performance, help him or her to see what went
right rather than “what | did wrong.” Turn
your child’s attention away from flawsin his
or her work and toward what he or she has
learned and accomplished. You might say,
“You've told me you'’ re disappointed with
some parts of your project. Now tell me
what’s good about what you' ve done.” Also,
point out accomplishments, since
perfectionists tend to forget about past
successes and see the future as full of
opportunitiesto fail.

Use praise discerningly. Do not lavish praise
on your child for excelling or dwell on his or
her achievements, especially in your child’s
presence. Parents can express appreciation of
their children’s successes without making
them fedl that these accomplishments alone
are what make them specia or define their
identity. Children who are praised all the time
start believing that what they do is more
important than who they are. Believing this,
they may be unable to accept any praise, since
nothing they do meets their own impossible
standards.

Show that your caring is not based on your
child' s performance. Perfectioniststend to
believe that they are what they do. They
eguate themselves with their grades, their skill
on the basketball court, or their ability to win
rolesin school plays. Be careful not to over-
celebrate success or overanalyze less than
perfect results. Parents need to show
perfectionist children that they love and accept
them for who they are, not for what they do or
achieve. Express asleast as much
appreciation of your child’sinterests and
individuality (what makes him or her special)
as of hisor her achievements (high grades and
awards). Point out positive actions that have
nothing to do with ability. Commend your
child for taking risks, even when things do not
turn out as planned. Notice appropriate ways
of handling failure and thoughtful interactions
with other people. Applaud your child's
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efforts. Encourage process over product—
what your child learns rather than what he or
she accomplishes or produces.

Introduce your child to new experiences.
Encourage your child to choose activities
completely different from what he or she
would typically select (perfectionists will

often choose the activities that have been
successful for them in the past). When your
child is about to start something new, help him
or her plan for possible challenges. Talk about
what might go wrong and what to do if that
happens. It might be easier to get your child
to try new things if you set atime limit on his
or her participation. For example, if you are
trying to convince areluctant daughter to
attend day camp, you might say, “I'd like you
to go for thefirst three days. Then we can
decide together if you should finish out the
week.” Perfectionists often enjoy new
activities, if you can just get them through the
door. It isalsoimportant to involve your child
in activities that are not graded or judged.
Encourage him or her to try things “just for
fun,” and to spend more time doing what he or
she loves to do—taking walks, reading
mysteries, playing with the dog, or playing
board games with friends or siblings.

Create a safe environment. Make your home
aplace where effort is more important than
winning or losing. Make it a place where your
child does not fear negative consequences for
being average. Let your child know through
your words and actions that you support him
or her no matter what. Children who are
gifted often need to practise the learning cycle:
bump into limits, try again, try a different
approach, practise, improve and succeed.
Encourage your child’s sense of humour and
teach the value of patience—with him or
herself and with the process of learning. Help
your child lighten up about things that do not
go as planned.

Let your child know that mistakes are okay,
that everyone makes them, and that they are
part of the learning process. Remind your
child that nobody is perfect and nobody is
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good at everything. Acknowledge your own
mistakes and those of athers, including other
gifted individuals. The following story may
help children understand this: “Thomas
Edison tried 1500 different filaments for the
light bulb before finding the right one. After
the last experiment, an assistant asked, ‘Well
Mr. Edison, how do you feel about having
1500 failures to your credit? Edison replied,
‘No, they weren't failures. We now know
1500 light bulb filaments that don’'t work!"”
(Walker 1991, p. 68). Teach your child that
mistakes are for learning, and encourage him
or her to ask questions and take intellectual
risks. One father said to his children,

“ Anything worth doing is worth doing wrong
because it is only by doing it wrong that you
canlearntodo it right.”

Talk to your child about strategiesto help him
or her deal with perfectionism. The following
are some ideas you could suggest.

— Keep going—do not start over. ldentify
parts of your assignment that might need
revising, then go ahead and revise them.

But don’t throw everything out and go back
to the beginning.

— Catch yoursdlf trying to be perfect.
Whenever you realize that your
perfectionism is showing, stop and think
about it. What can you do to change your
feelings or behaviours? Maybe you can give
yourself an order—"Hey, you, snap out of
it"” For example, imagine that you have just
finished theillustrations for your social
studies report when suddenly you notice a
small mistake. Before you start doing the
whole thing over again, ask yourself, “Will
anyone besides me even natice the
difference?’ Force yourself to say, “I'm
done. Thisisgood enough.”

— Get comfortable with feedback. Cresative
people want others to tell them about their
work. They use that information to
improve, or as sources of new ideas. Ask
your teachers, parents or trusted friendsto
review your work or listen to your ideas,
then ask them what they think. Try toreally

listen to what they say, then sort through the
information they give you and act on the
advice you believe to be the most
worthwhile,

— Quit making up rules. Follow your teacher’s
guidelines for assignments, and try not to
add unreasonabl e ones of your own. If the
teacher has told you what is expected, why
make more work for yourself? At home,
talk to your parents about their expectations
for your performance. Areyouin
agreement? Or are you writing in extrarules
and expectations?

e Recognizethat there are positive and negative
aspectsto perfectionism. Discuss how the
choice isours as to how to useit. We can let
it paralyze us with fear of failure, or we can
useit for unparalleled excellence. We can use
this drive to help create a better world.

g]cwtwtened %ensxtmtg —
rcernd thmd% Accplg

Children who are gifted may feel things and

empathize with others more deeply than most

children their age. This heightened sensitivity

may show itself in severa ways, including:

e picking up quickly on aperson’sfeelings

curiosity about the meaning of life and death

sleeplessness

worrying about things that are difficult to

change, such as homelessness or the

environment

o expressing feelings through the fine arts—
music, drawing or dance

e crying and reacting with anger or frustration

e physical symptoms such as stomachaches,
headaches or other ailments

o difficulty handling criticism or rejection
being overly selective about food and clothing

o difficulty weathering the normal ups and
downs of daily life.

The positive side of these heightened feelingsis
that sensitive children may be more careful with
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the feelings of others and more likely to stick up
for their friends and family members. They may
also be more responsive to their environment.
They may consider more perspectives when
solving problems. However, asaparent, itis
important to note whether this heightened
sensitivity isinterfering with your child’ s ability to
enjoy relationships, school or other important
eventsin their life.

Along with sensitivity often comes intensity.
Children who are gifted often have high energy—
both physical and psychological. Kazimierz
Dabrowski, arenowned psychologist, explored a
theory of emotiona development that describes an
expanded awareness and heightened capacity to
respond to various stimuli. He found that gifted
and creative individual s often manifest these
characteristics more intensedly in three areas.

o Intellectua — heightened capacity for
concentration, problem solving and learning;
tendency toward avid reading, detailed
planning and curiosity; a need to ask probing
guestions; interest in abstraction and moral
thinking.

¢ Imaginational — heightened sense of
imagination, inventiveness and magical
fantasy (creation of private worlds or
imaginary friends); poetic, dramatic or artistic
abilities.

e Emotional — heightened capacity for extreme
emotions and strong attachments; tendency
toward somatic expressions (tense stomach,
sinking heart, blushing, flushing) and concern
with death; feelings of fear, anxiety and guilt.

Children who are gifted may feel theintellectual,
imaginational and emotional areas more strongly
than others. Often they need to be assured that
these so-called over-excitabilities are normal and
come with the territory of being gifted.

Sharing feelings can help you understand what
your child is going through and look for solutions,
and can also help children gain perspective on
their emotions. Because of the high standards they
often hold for themselves, these children
sometimes suppress their fears and concerns rather
than admit to a perceived weakness. L ook for
ways to encourage your children to share their
feelings and emotions.
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\ fjtrategies for hclpimg
@Qﬁ your child deal with

Sensitivitg

Let your sensitive child be who he or sheis.
Acknowledge and respect your child’s
feelings.

Look for volunteer opportunitiesin the
community. If your child feels strongly about
the plight of others, such as people who are
homeless, do acommunity service as afamily.
Help your child understand that individuals
can make a positive difference in the world.

Assure your child that he or sheis not
responsible for everything. Help your child
understand that they can change some things
but other things must be left to adults to solve.

Encourage your child to talk about his or her
feelings. Children need avocabulary of
wide-ranging “feeling words” so that they can

identify and describe how they feel.
Examples of feeling words
Anger Happiness
frustrated passionate
mad cheerful
violent joyful
spiteful bubbly
Sadness Guilt
gloomy humiliated
lonely embarrassed
discouraged intimidated
glum sheepish

Talk with your child about your own feglings.
Sensitive children are more aware of their
parents emotional ups and downs, so be
prepared to discuss your emotional state or
feelings with your child so that he or she
realizes that you experience various emotions
also. Be sdlective when doing this and base
what you share on your child's emotional
maturity, not his or her intellectual level.

THE JOURNEY
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When you are doing an activity with your

child, casually bring up school and ask how it

isgoing. Children often loosen up and express

themselves more readily while going for a
walk or playing agame.

e Ask open-ended questions. “If you could
change anything you wanted to in your life,
what would you change?’ Encourage your
child to answer by sharing your own response.

e Takeyour child for an outing. Give him or
her your undivided attention and you may find
yourself having agreat conversation. Asone
parent said, “1 feel like | know my child better
since we started going out for breakfast
together on Saturdays.”

e Some children benefit from expressing their
thoughts and feelings through art or stories.
Consider how your child's special talents
could help him or her. Depending on your
child’ s abilities and preferences, you may
want to encourage him or her to create astory
with you about a character who, for example,
isteased, is afraid to talk in class, or has a pet
that dies. Storieswork particularly well for
gifted children who are not able to describe
how they feel but who can make the
connection between a story and themselves.

e Encourage your child to keep a journal.
Encourage writing about what excites,
exhilarates, frightens or troubles him or her.
Journaling is an effective way for young
people to reflect, analyze and strategi ze about
things that concern them.

e Seek out books about characters who face
different kinds of difficult situations. Ask a
librarian to guide you to books about specific
themes or challenges. Y ou might read the
book too, or read it with your child, so you can

talk together about how individuals cope with
problems. If the book isawork of fiction, you
could also discuss other ways the book might
have ended or a character might have behaved.

e Informal chatting while sharing a book or
watching a television show or movie can
sometimes lead to good discussions. Look for
opportunitiesto discuss what characters might
be fedling and why they might be feeling that

way.

e Createarole-play about a challenging
situation. Ask your child which role he or she
would like you to play.

e Encourage your child to use the creative
arts—writing, dance, drama, storytelling,
singing, drawing, scul pting—to show how he
or shewould like lifeto be. Children can
depict through art a near-perfect schoal, the
friends they would like to have, theideal home
or bedroom, the places they would liketo
visit, and so on. Often, such creations will
identify parts of life that children have
conflicted or unresolved feelings about.

e Encourage your child to read biographiesasa
way to envision the future. Children have a
difficult time seeing beyond the present;
learning about the childhoods of distinguished
men and women can be inspirational. Stories
of accomplished people from diverse
backgrounds who failed many times, suffered
setbacks, and endured the disapproval of
others without giving up can provide powerful
role models for children.

Depressfon

Sometimes underachievement, perfectionism,

hei ghtened emotion or other factors can lead
students who are gifted to become depressed.
Behavioural clues may include adrop in school
grades, loss of interest in extra-curricular activities
or running away from home. School counsdllors,
family doctors, and psychologists can be helpful in
identifying those students who may require
professional assistance.

THE JOURNEY
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Depression can result from several sources,
including:

e t0oo much pressure

loneliness

dependence on extrinsic motivation
extreme competitiveness
perfectionism.

Many children and teens are faced with problems

that could lead to depression. However, children

who are gifted have added stresses that may make

them more vulnerable. Some of these

vulnerabilities include:

o feding unpopular with their peers

e being picked on by peers for being different

¢ having difficulty making friends because of
introversion

o feding pressureto live up to others
expectations

o (difficulties dealing with failure

e attempting unredlistic goals and ending up
frustrated.

Also consider if your child has:

e recently dropped in academic performance, or
has dramatically fluctuating grades

o expressed generd disinterest and lack of
enthusiasm in areas that were previoudy
interesting for him or her, such as
extra-curricular activities

e begun to experience a change in general
behaviour, such aslevel of appetite, amount of
sleep, overall interest in relationships

¢ begun to experience physiological symptoms,
such as stomachaches or headaches, that
cannot be explained medically

e demonstrated other unusua behaviours, such
as avoidance, aggression, or general lack of
energy.

If your child is demonstrating any of the
characteristics described above, ask yourself, “Are
these behaviours barriers for my child?’ and, “Do
they prevent my child from experiencing success
and happiness?’

©Alberta Learning, Alberta, Canada
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e |f your child exhibits symptoms of depression,
contact your school counsellor and discuss
your concerns. ldentify if your childis
demonstrating similar behavioural changesin
school or if his or her behaviour changes are
environmentally specific (for instance, at
home but not at school). If appropriate,
involve your child in the discussion to explore
possible reasons for how he or sheisfedling.

e Seek treatment and support from your
physician and/or a psychologist experienced
with children who are gifted if you and your
school counsellor feel that the symptoms
warrant further investigation. It isimportant
to work with people experienced in the area of
giftedness so that intervention and treatment
will consider the unique qualities of a child
who is gifted or talented.

M rustration

Children who experience heightened emotions can
often become frustrated at home, at the school and
at the world around them. Some frustration may
be inevitable if the child’s mind may befar in
advance of physical and learning skills. Children
may get frustrated with inactivity or lack of
progress. They may complain that school istoo
easy, too boring or too slow. They may feel
frustrated because others consider them odd or do
not appear to understand their ideas and insights.

These children are often eager to find quick
solutionsto difficult questions, and prone to select
difficult but immediate alternatives to complex
decisions. They can beintolerant of ambiguous or
unresolved situations. They can be impatient with
alack of clear answers even where nonereally
exist. When hasty resolutions to problemsfail,
they can become frustrated and angry.

THE JOURNEY
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Frustration can lead to a sense of powerlessness,
sometimes resulting in aggression, withdrawal or
depression. Children may demonstrate their anger
with deliberate underachievement, lack of interest,
apathy and putting down the system.

There are ways parents can help children learn to
control their feelings and deal with their emotions
in appropriate and productive ways.

&

e Teach your child how to recognize his or her
own feelings of frustration. Help your childin
identifying and ways to deal with them, such
as counting to 10.

fjtratcgies for Eelping
our child deal with

rustration

e Ensurethat your expectations for how your
child manages emotions are realistic for hisor
her age. Expecting gifted children to behave
at the same level astheir intellectual
performance may lead to great frustrations for
both parent and child.

e Guideyour child toward finding hisor her
own solutions to problems. If hisor her
efforts are unsuccessful, consider whether
your intervention, perhaps by a meeting with a
teacher or school administrator, might be
helpful.

o Make sureyour child knowsthat it is okay to
express his or her feelingsin an appropriate
environment. Help him or her develop
strategies for maintaining control in public.

e Some children may benefit from anger
management training.

]ntroversion-—]t IS Perﬁectlg

normal

The main difference between extroverts and
introverts is the source of their energy. Extroverts
gain their energy from people and objects outside
of themselves while introverts gain energy from
within themselves. Extrovertslike to be singled
out whileintroverts do not. Extroverts have a

tendency toward impulsivity while introverts are
prone to reflection. One personality typeisno
better or more desirable than the other. However,
our society tends to reward extroverted
personalities. For example, teachers tend to wait
less than one second for studentsto reply to their
guestions and tests of intelligence require students
to compl ete tasks as quickly as possible.

Lessthan 25 percent of North Americans are
introverts, but the percentage is much higher
among the gifted population—up to 50 percent. If
your child isintroverted, do not try to make him or
her into an extrovert. Introversion is perfectly
normal and does not need to be ‘cured.” However,
knowing about these personality differences can
help parents to better understand their children and
their family dynamics. This knowledge can also
help parents find ways to support their children as
they are, rather than viewing introversion as a
problem.

Of course, there may be some people who
demonstrate both introverted and extroverted
characteristics, depending on their comfort and
interest level in a particular situation or context.

fjtrategies for

@ SuPPorting your child

who is introverted

e Giveyour child ample time to reflect on issues
and situations. They often do not feel
comfortable responding on the spot; they need
timeto think about their response. Children
who areintroverted generaly prefer to get
advice and information to think about on their
own, rather than talking things through.

¢ Recognize the difference between aloneness
and loneliness. Loneliness may be a problem
for some introverted children, and should be
addressed. However, introverts need and
enjoy time alone, and should not be forced to
spend all their time with others.

e Teach your child how to react appropriately in
typical social situations.

¢ Recognize and appreciate your child’s unique
personality, interests and goals.

THE JOURNEY
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GIFTEDNESS AND LEARNING DISABILITIES, ATTENTION

DISORDERS AND ASPERGER’S SYNDROME

T‘wiccyexceptional

Some children who are gifted also have learning
difficulties. Thelearning challenges that children
who are gifted experience most commonly are
learning disahilities, Attention Deficit/
Hyperactivity Disorder (AD/HD) and Asperger’s
Syndrome. These twice-exceptional children
sometimes have difficulty reaching an academic
level that matches their measured potential, and
may go unidentified for several reasons.

Their exceptionalities often mask each other,
resulting in neither being diagnosed. Other times,
schools may stop looking for exceptional abilities
once alearning disability has been identified, and
therefore giftedness may go unidentified. In other
instances, the child’ s giftedness may be identified
but their disability may go undetected and the
child may be labelled as an underachiever,
unmotivated or uncooperative.

Children who are ssmultaneously gifted and have a
disability can pose special challenges for parents
and educators. As parents, you need to understand
your child’s dual exceptionalities and work with
the school and community to ensure your child can
learn to the best of his or her ability. Children,
too, need to understand their dual exceptionalities,
so they can use their strengths and abilitiesto
compensate for their learning difficulties.

©Alberta Learning, Alberta, Canada

Leaming disabilities

Students with learning disabilities have diverse,
complex and interrelated difficulties, athough
they are often hidden or subtle. Whilethereis
great variability among students with learning
disabilities, they are generaly described as
individuals of at least average intelligence who
have difficulties processing information and who
experience unexpected problems in some
academic areas, or who have to exert unusual
effort in order to achieve and maintain expected
levels of performance.

These difficulties cannot be explained by other
conditions or environmental influences. Students
with learning disabilities exhibit an uneven pattern
of strength and difficulties and thus experience
strength and success in some areas while
experiencing difficultiesin other areas. Learning
disabilities are lifelong. However, they may be
affected by the demands of the environment, so
their impact often varies at different ages and
stagesin life.

Like other children who are gifted, a child who

also has alearning disability may:

e Haveanintellectual level at or approaching
the gifted range. However, some children who
are twice-exceptional may not demonstrate
their true cognitive abilities on standardized
measures. It isimportant to consider
assessment information beyond a standardized
measure of intelligence when determining

THE JOURNEY
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whether the child meets the criteriafor a
learning disability. In some cases academic
achievement, in-class daily performance,
family background, and observations may also
be necessary in order to gather the information
needed to determine that a child is gifted and
has alearning disahility.

Have more interest and ability in pursuing
broad, thematic topics than in remembering
and working with details. Linda Silverman
describes this tendency as “the harder the task,
the better they do; it' s the easy work they can’t
master.”

Be more of anintuitive “dreamer” than a
practically oriented thinker. Creativity or
problem-solving abilities may be exhibited in
a specific area of interest.

Prefer fact-based information such as facts,
dates and formulas.

Do well in areas requiring the ability to
visualize; e.g., mathematics (especially
geometry), art.

Have a great interest in learning when topics
are of interest or are meaningful to them.

Like children of average ability with learning
disabilities, achild who is gifted and has a
learning disability may:

Have an uneven academic profile. For
example, they may have strengthsin
mathematics or content areas and weaknesses
in the language arts areas.

Have written language difficulties. This could
include poor handwriting, poor mechanics and
difficulty in organizing content.

Need remedial help with some skills. They
will often respond better to teaching in context
than to isolated skill building.

Have difficulty organizing time and materials.
They often forget homework or need extra
time to completeit.

Need more time to process language and to
gather responses than would be expected of
someone with high intellectual capabilities.
Lack some socia skills and common-sense
decision-making ability.

Have unusual sensitivity to light, sound and
touch.

THE JOURNEY

e Beless successful than expected when dealing
with input from multiple sources or with tasks
that require the integration of multiple skills.

e Beunclear or confused about their abilities.
They may lack awareness and understanding
of their own learning strengths and needs.

e Develop behavioursthat hide their disability.
This could include strategies such as
avoidance, passivity or overcompensation.

e Experience underlying anxiety. They may
worry unnecessarily about school-related
tasks.

o Perceive themselves to be incapable of
learning. They may generalize their disability
to dl areas of school.

e Beoverly critica of themselves. They may
have difficulty accepting compliments or
constructive criticism.

e Experience conflict between their sense of
independence in thinking and possible
dependence on supports related to their
disability.

In spite of their ability to perform in the superior
or gifted range on individua intelligence tests,
their brains sometimes appear to function
differently and less efficiently than other students
of similar intellectual ability.

\ Strategies for
&/ suPPoxtm your CH ld
WHO IS gncted and Has
a leammg d15£3b111t9

e Learn asmuch asyou can about your child’'s
exceptionalities. Organizations such asthe
Learning Disabilities Association of Alberta
can provide information and assistance. Web
sites can aso be a good starting point.

e Explore programming options. Be involved
with the school in designing an IPP and
encourage your child to participate. |PPsfor
children with dual exceptionalities should
focus on using strengths to accommodate
difficulties. For example, many children
benefit from instruction that emphasi zes visual
thinking.
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Participate in the IPP process. Work with
school staff to ensure that the IPP addresses
both enrichment in the area that your child is
gifted and/or talented, and strategies and
accommodationsin their areas of challenge.

Consider how your children’s challenges may
be affecting their performance. Y our child
may even experience difficultiesin areas
where they should be excelling. Identify
appropriate strategies and accommodations so
that your children can reach their potential .
For instance, a child who is gifted in
mathematics may have a disability that affects
his or her ability to complete simple
calculations, resulting in below-average
performance in an area where they should
excel.

Do not hesitate to request the involvement of
personnel beyond the classroomteacher. The
principal, school counsellor and district
psychologist may be resources for parents and
teachers on such matters. The most helpful
person in your school may vary, so get to
know each of them. Parents sometimes go
immediately to outside consultants, but the
search for assistance should start within the
school.

Help your child devel op self-advocacy skills.
Self-advocacy depends upon the devel opment
of self-monitoring skills, aredistic and
accurate understanding of strengths and
challenges, and appropriate interaction with
teachers. Encourage independent thinking by
using language that encourages children to
problem solve. When appropriate, ask
children questions such as “What do you need
to do?’, rather than telling them what to do.

Ensure that you are working with the school
team. Create consistency by reinforcing
whatever strategies and approaches are
working successfully at school.

Set priorities. When necessary, share these
priorities with your child’steachers. Ishaving
an A average worth four or five hours of
homework every night and/or giving up
extra-curricular activities? It isimportant to
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set realistic goals and demands for both
yourself and your child. How much stress can
everyone tolerate? It isimportant to spend
time together in family and recreational
activities.

Teach your child strategiesto keep track of
belongings and activities. Remembering
assignments, getting books and homework
between school and home, and generally
holding one' s life together, are major obstacles
for many children who are gifted and have
learning difficulties. They need direct
instruction and specific strategies to develop
these skills. For example, many children
benefit using colour coding to organize their
school materials. Try identifying subjectsin
notebooks by different coloured sections or
matching coloured tape on closet shelvesto
the items that should be stored there. In the
beginning, adult monitoring may be needed,
but eventually these patterns will become
routine. Another ideaisto have your child
carry asmall notebook or day planner for
recording assignments. If needed, teachers
and parents can initial pagesto signal that they
have checked for accuracy and compl eteness.

Set aside time each night to help your child
organize and plan his or her schedule.
Children who are gifted and have learning
difficulties often have problems getting tasks
completed on time and managing their
scheduleto alow for recreation as well as
study. To avoid wasted time and long
homework sessions, you may want to help
your child write out a complete daily schedule
each evening before going to bed. Buildingin
time for classes, studying and recreation helps
the child ensure that these activities occur with
predictability and balance.

Set up routines for daily activities. Making
sure daily activities occur at the sametime and
in the same way every day is another way to
provide the structure needed by the
disorganized child. For example, decide that
homework should always be placed by the
front door in the evening so that the frantic
morning search can be avoided. Or that
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clothes for the next day should always be
selected before going to bed so that matching
socks areready for 7 A.M. As parents, your
roleisto set up the structure, monitor it and
reinforceit, until it becomes a routine that
children can follow on their own.

e Look for remedial help from a variety of
sources. |If your child falls behind
academically, look for aternatives. Peer
tutors may be available in the school.
Out-of-school volunteers or private tutors may
be other sources of assistance. Look for a
tutor who understands and responds to your
child’s particular needs, and who emphasizes
teaching basic skills within a meaningful
context.

e Seek out community enrichment activities.
L ook for out-of-school programs that support
your child’s strengths. Explore options
available through local museums, libraries,
universities and summer recreation programs.
This can also be a good way to teach your
child social skillsthat will help him or her
both in and out of school.

e Support and encourage the use of assistive
technology. Asadults, many of usfredy use
devices such as word processors, spell checks
and calculators to complete our daily tasks.
When used appropriately, these devices can be
beneficia to students who are gifted and have
learning difficulties. Children should be
taught how to use these technologies at an
early age. Therapid movement toward
including technology in the classroom makes
this goal more feasible with every passing
year.

Attention Disorders

Children with Attention Deficit/Hyperactivity
Disorder (AD/HD) range from those who
daydream and are chronically inattentive
(Primarily Inattentive type), to children who are
hyperactive and impulsive (Primarily Hyperactive/
Impulsive type), to children who demonstrate both
inattention and hyperactivity (Combined type).
AD/HD is generaly characterized by chronic and
pervasive difficulty in more than one environment.

THE JOURNEY

Children with AD/HD-Primarily Inattentive type

may:

e beeasly distracted and unable to pay attention
for reasonable periods of time

e havedifficulty listening, following directions,
and completing tasks or chores

e daydreamalot

e demonstrate underdevel oped social skills
affecting the way they interact with others

e seem unaware of the risks or consequences of
their actions and don’t appear to learn from
consequences

e either pay little or no attention to details and
make careless mistakes, or overfocus on
irrelevant details

e appear disorganized and forgetful; lose things;
lack the organizational skills to get homework
or notes to and from home and school.

Children with AD/HD-Primarily Hyperactive/
Impulsive type may:

e move about constantly; seem to be always on
the go

talk and interrupt excessively

have difficulty sharing or waiting their turn
fidget and squirm

act without thinking.

Children with AD/HD—-Combined type demonstrate
characteristics from both of the above categories.

Whileit is possible for achild to have AD/HD and
to be gifted at the same time, many children who
are gifted may exhibit characteristics similar to
those of children with AD/HD and not have
AD/HD. For example, children who are gifted
may demonstrate high energy levels or constant
internal preoccupation with their thoughts and
ideas. These children may benefit from
enrichment and independent study within a specia
interest area to help them constructively channel
their energy. However, if your child exhibits
behaviours outlined above that consistently
interfere with his or her academic, emotional or
social success, it may be worthwhile to investigate
the possibility of AD/HD with a pediatrician or
psychol ogist who is knowledgeable about
giftedness and AD/HD.
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If your child receives amedica diagnosis of
AD/HD, they may benefit from a variety and
combination of interventions, such as strategy
instruction, counselling, cognitive behaviour
therapy, and/or drug therapy.

Accommodating children’s |earning styles and
teaching them techniques to compensate for their
attentional issues is an important component of
any intervention and will help children with
AD/HD gain self-awareness and self-confidence

asalearner.
experience attention

&
ditficulties

e Provide a purpose for listening before giving
verbal information. “Listen carefully, I'm
going to tell you the three things we need to
do before we can go to soccer.”

\Stratcgics for
supportimg children
who are gh&ced and

e Ask childrento paraphrase informationin
their own words. This ensures that they have
received and understood the whole message.

e Establish clear expectations for behaviour at
home and in the community. Discuss
expectations for behaviour in specific
situations, such as when the parent is on the
phone. Review behavioural expectations for
specific settings, such as restaurants and
grocery stores, before going on outings.

e Provide frequent, positive feedback regarding
appropriate behaviour. Often children are
noticed when they are noisy or disruptive, but
are not reinforced for those times when they
are quiet, attentive, or acting appropriately.
Rather than making a vague statement such as
“You were being good” provide moretangible
feedback such as“I like the way you picked
up your toys without being told.” Clearly
labdl what is positive about the child's
behaviour to encourage more of this behaviour
in the future.
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e Giveonetaskat atime. Asonetaskis
completed, instructions can be given for the
next task.

e Seek any necessary medical intervention early,
and maintain it aslong as needed. If
medication is part of the treatment plan,
continuous monitoring by aphysicianis
necessary to ensure that the proper dosage and
desired results are achieved.

e Be patient—change takes time. Recognize
that occasional errors, excuses and backsliding
areinevitable. Help your child to make steady
progress through consistent, supportive
reminders, but also recognize the benefit of
being flexible.

e Learn about AD/HD. Consider joining an
organization focusing on attentional issues so
that you can discuss the issues with those who
know.

Asperger’s \Syndrome

Another disorder that may co-exist with giftedness
is Asperger’s Syndrome (AS). Children with
Asperger’s Syndrome often demonstrate many of
the characteristics associated with Autism
Spectrum Disorders but have average or above-
average cognitive abilities. The children are often
labelled as “socially awkward,” “eccentric” or
“odd.” The characteristics of Asperger’s
Syndrome will often change as an individual
matures and devel ops skills.

Some children with Asperger’s Syndrome may

have several characteristics that overlap with

typical characteristics of giftedness. These could

include:

e verbal fluency

o fascination with letters or numbers and
enjoyment of memorizing factual information
at an early age

e demonstrating an absorbing interest in a
specialized topic and acquiring extraordinary
amounts of factual information about it

e hypersenstivity to sensory stimuli
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e uneven or asynchronous devel opment
e persistence with work regardless of
distractions or problems.

However, compared to children who are gifted but

do not have Asperger’s, children with this dual

exceptionality may:

¢ haveavery low tolerance for change

o havean overly rigid interpretation of rules;
appear “black and white” in their thinking

¢ have pedantic speech or peculiar speech
patterns

e desirereationships but have difficulty
forming or maintaining friendships

e lack insight and awareness regarding the
feelings, needs and interests of other people

e demonstrate a bizarre sense of humour
be clumsy

e demonstrate emotional reactions that appear
inappropriate to the context or event.

These children are at risk for socia isolation and

rejection by peers.

Asperger’s Syndrome is diagnosed through a
comprehensive assessment done by an
experienced interdisciplinary team. Thisteam
could include developmental pediatricians,
psychologists and/or psychiatrists. Parents should
be involved in the assessment since developmental
history isimportant to confirming or ruling out the
diagnosis. The other important element of the
assessment is insight into the motivation behind
certain behaviours.

The two conditions, giftedness and Asperger’s
Syndrome, can mask one another, making
identification of either more difficult, particularly
when professionals are generally trained in either
giftedness or Autism Spectrum Disorders, but
rarely in both.

THE JOURNEY
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Learn as much as you can about your child’'s
exceptionalities. Organization such asthe
Autism Society of Alberta can provide
information, assistance and networking
opportunities. Web sites can also be agood
starting point—for example,
www.tonyattwood.com.au contains research
and resources related to Asperger’s Syndrome
and giftedness.

Respect your child'sindividual differences.
There are awide range of acceptable
behaviours; not every child should have to
display all of these behaviours, al of the time.

Recognize and build on your child' s strengths.
It isimportant to see past your child’s disorder
and recognize the strengths that are
undoubtedly there. This may involve
identifying some seemingly idiosyncratic
skills and unusual interests that can be
broadened and shaped into useful knowledge.
Special interests often provide the hook that
can be used to expand these children’s
knowledge and skillsinto broader areas.

Find mentors for your child. These children
need direct and individualized support and
coaching in their area of specid interest. A
successful mentorship can contribute greatly
to the learning and social development of an
individual with Asperger’s Syndrome.

Use visual supports to manage day-to-day
routines and social demands. Asmuch as
possible, organize home life so daily activities
occur at similar timesand in similar waysin
order to provide the structure these children
need. Reinforce these routines with visual
tools such as calendars and day timers so that
children are better able to understand “what
will happen next” or what they need to do.
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Use a neutral tone when giving your child
instructions. Try not to show irritation when
talking with these children. For some
individuals with Asperger’s Syndrome, anger
may be the most accessible and easily
understood emotion they can evoke in others.
This restriction on avail able emotional
sensation may lead them to develop a habit of
“pushing peopl€e’ s buttons,” leading to a
negative interaction pattern.

Keep directions or corrections short. Avoid
lengthier explanations that increase the chance
that the child will distort the meaning of the

message.

Modify the sensory environment. Extreme
sensitivity to some kinds of sensory stimuli is
common among children with Asperger’s
Syndrome. Respect these sensitivities and
help your child develop coping strategies.
Look for low tech solutions such as silicone
earplugs to block out noise. Experiment with
techniques such as hand massages to help your
child cam down.

Teach social perception and social skills. Use
concrete visual approachesto model and teach
specific socia skills. Try practisingin a
mirror or developing comic strip conversations
to develop socia understanding. Check Web
sitesfor socia stories that can help children
with Asperger’s Syndrome manage regul ar
and new routines.

Take an active role in supporting social
relationships. Look for ways to reduce your
child’s socia differences. Model appropriate
behaviour and provide opportunities for
positive interactions with peers.
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Protect your child from bullying and teasing.
Educate siblings and other family members
about Asperger’s Syndrome. If teasingisa
problem at school, talk to teaching staff about
proactive strategies for educating and building
positive relationships with classmates. This
might include socia skillstraining or
character education. Deciding to share
information with peersisagroup decision
involving your child, you as a parent, and the
teaching staff.

Work collaboratively with others. Keepin
close contact with teachers and other school
staff and work with them to find solutions that
are the best for your child. If you need
additional support, there are avariety of
resources in the community. Network with
other parents of children who are gifted and
have Asperger’s Syndrome.

THE JOURNEY
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CAREER PLANNING AND DEVELOPMENT

Cha”enges of career *  Expectations of others

cJ 1 . The career expectations of parents, teachers
cveliopme nt and peers can exert tremendous pressure on

The need for early opportunities for career young people who are gifted.

planning, especialy for girls, is strongly _

supported in the research literature on gifted * Innovativeness _ .

education. There are anumber of issues that Many new career options are the direct

may make career development challenging for result of the ingenuity of individuals who

students who are gifted. These could include the
following.

Multipotentiality

Many young people who are gifted have
multiple passions or talents, and it can be
difficult to identify and/or decide on a career
path that will accommodate these diverse
interests.

Personal investment

The types of careersthat many individuals
who are gifted tend to aspire to often require
extensive post-secondary training. Such
education often involves great personal,
socia and financial costs.

Geographical and socio-economic mobility
For many young people who are gifted,
particularly those from rura areas, pursuing
the occupations they are interested in means
having to leave their home communities.
This can create conflicted feelings.

are gifted. For example, the field of bio-
mechanical engineering did not exist until
someone combined interests in biology,
mechanics and engineering. Technological
breakthroughs are constantly making new
career paths possible. If necessary,
individuals who are gifted need to be
prepared to “invent” their own careers.
However, combining several disciplinesinto
one career path requires greater investment
than focusing on asingle discipline.

Carccr éevclopment
componcnts

Dr. Michael Pyryt, of the Centre for Gifted
Education at the University of Calgary, proposes
anumber of essential career devel opment
components for students who are gifted. They
include the following.

* Pyryt, M. “Career Education for the Gifted: Complexities and Recommendations’ in The Alberta Counsellor,

Volume 24, November 1, Spring 1998. pp. 13-17.
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o Sdf-awareness and self-concept
development
Individuals who are gifted can make
thoughtful career choices by developing
awareness of their personal aptitudes and
interests. Tools for enhancing self-
awareness include standardized personality
inventories, such as Holland’ s V ocational
Preference Inventory, or informed
guestionnaires, such as the Career Issues
Survey.

e QOvercoming sex-role stereotypes
It isimportant that young people who are
gifted, particularly young women, develop
positive expectations for success in their
future career path. There are a number of
techniques for encouraging girls to broaden
their thinking about career options, such as
providing mentors, and same-sex career
days for young women.

e Creative problem solving
Training young people in creative problem
solving can build their capacity for dealing
with career-related challenges such as the
need for a high degree of personal
investment and geographic mobility. One
popular creative problem-solving model
consists of the following stages:
— fact finding
— problem finding
—ideafinding
— solution finding, and
— acceptance finding.

e Interpersonal effectiveness
An effective style of communicating can
help individuals who are gifted handle the
many social and professional situations they
will face in their careers. They need to
devel op assertiveness, flexibility, empathy,
and awareness of their own feelings.

e Time and stress management
These skills can help individuals who are
gifted cope with challenges of personal
investment, geographic mobility and the
expectations of others. Y oung people need
to learn avariety of strategies so they can
choose what works best for them.

e Content acceleration
Allowing young people who are gifted to
accelerate their education is one way to
reduce the heavy time and financial
commitments required to pursue many
professions. Potentia opportunities for
acceleration include early entranceto
university, part-time university course work,
distance education, Advanced Placement,
and acceleration in a specific subject area or
at aspecific grade level.

These essential components of career
development can help young people who are
gifted to overcome some of the challenges that
they may face. In addition, young people need
to develop inspiration, courage and perseverance
to begin making the many decisionsinvolved in
career planning.

The rjigh Mive Messages of
C;areer Dﬁvelopment’*

We live in changing, challenging and uncertain
times. To help guide your child as he or she
builds a career, there are five important
messages you can convey. These messages are
called the High Five Messages of Career
Development.

Follow your heart
L et your dreams shape your goals so that you go
after what you really want.

Changeis constant
Adaptability is one of the most important skills
you will carry throughout your journey.

*  The High Five Messages of Career Development were devel oped by a number of Canadian career devel opment specialists,
and validated by Helen Hackett, John McCormick, Aryeh Gitterman, Michele Tocher, Pat Butter, Donna Davidson and

Tracy Lamb.

THE JOURNEY
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Team up with others

Y our friends, family and teachers can be
valuable resources in helping you achieve your
godls.

Focuson thejourney
Lifeisnot adestination; it is an exciting trip
with many directions and goals that may change.

L earning isongoing

The end of school does not mean the end of
learning. Opportunitiesto learn are all around—
take advantage of them.

Understanding and following these key career

messages can help children develop:

e resiliency

¢ the courage to welcome change as an
opportunity to learn
the ability to adapt to various situations

¢ thewillingness and capacity to share
problems and solutions with others.

Fo”ow your heart: exploring

interests and setting goals

Many of the interests and abilities that your
child possesses will be manifested in activities
by the end of elementary school. Keeping track
of children’s changing interests, goals and
dreamsis an important early step in career
planning. It may be agood ideato keep a
written record of your child’ sinterests and even
samples of written work or art pieces for future
reflection. Oncein junior or senior high school,
encourage your child to maintain this kind of
record for him or herself.

Some children who are gifted show an early
passion for a particular occupation. These
children can be nurtured and supported as they
strive for their chosen career. However, itis
important to recognize that other children will
show aninterest in and potential for a number of
career options. Theseindividuas, who are
equally talented in several areas (also known as
having multipotentiality), may experience
“overchoice” syndrome or an inability to make a
decision.

©Alberta Learning, Alberta, Canada
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In addition to developing their unique abilities
and talents, children who are gifted also need to
be encouraged to develop decision-making
skills, and to learn that life is sometimes about
finding amiddle ground. Setting realistic and
meaningful goalsis an important part of the
career development process. By encouraging
your child to set attainable goals, you can help
him or her to create a sense of purpose and
personal success. Setting goals for post-
secondary education and careers also gives
children and teens an opportunity to exercise
exigting skills and talents while identifying and
building new ones.

\ \Strategies for
Q/ exploring interests

and setting goals

e Encourage your child to recognize his or
her values. Discuss questions such as:
— How do you spend your time?
— How do you spend your money?
—What do you get excited about?
— Wheat frustrates you?
— Who do you want to be like? Why?

e Let your child know that you want to hear
about hisor her dreams. Respect his or her
ideas and passions, and above all LISTEN.
Resist the temptation to tell your child what
to do, pass judgement, or focus on dreams
you had when you were that age.

e Challenge your teen to ask “ What if?”
Discuss afantasy situation, such asthe
following.

—What would you do if you received a
million dollar inheritance or award?

— How would your dreams and goals change
if you had this million dollars?

— What is stopping you from going after
your million dollar dreams today?

You can gain insight into your child's

dreams, goals and values by reading

between the lines of his or her answers.

THE JOURNEY
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Encourage your child to read biographies.
Consider titles such as Images of Greatness
by David Melton or Kidstories: Biographies
of 20 Young People You'd Like to Know by
Jm Delide. These books give children an
opportunity to learn how different people
develop their gifts and talents.

Encourage your child to identify and record
goals. Use aworksheet such as Activity:
Goal-setting (pp. 71-72), or work through
the steps with your child.

Encourage your teen to develop a personal
career portfolio. Therewill be opportunities
in Grades 7-9 Hedth and Life Skillsand
Senior High Career and Life Management
(CALM) programs to begin this process.

JOURNEY
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,A\ctivitq: Goal—sct’cing

1. Create a wish list. Makea
list of everything you want in life.

2. Focus
Circle the five most important things from your wish list, then choose one wish to focus on.

3. Refine

Turn your wish into agoal by identifying the first mgjor step toward fulfilling that wish. For example:
— Mywishistofind a cure for cancer.

— My goal isto be accepted into the University of Alberta science program.

Break this goal down into manageable steps or short-term goals. For example:

1. 1 will score 90+ percentinall subject areasthis year.

2.

3.

4. Thebest goals are SMART:
- Specific
- Measurable
- Achievable
- Redistic
- Time-based.

My goalis to

5. Use positive self-talk
If you have agoal that you don't think you can achieve, then you need to give yourself a pep talk. Some
positive statements you could use include the following.

“I will achieve my chosen career.”
“I am reaching my goals.”
“I can do this!”
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,A\C‘civitq: Goal—scttiﬂg — continued

6. Make an action plan

For example:

Define your hurdles. | put off doing my math assignments.
Write down the steps you will take | will not open my e-mail until | have completed the
to get around the hurdles. day’ s math assignment.

Y our action plan:
Define your hurdles. o

Write down the steps you will take |
to get around the hurdles. .

7. Visualize yoursdf achieving this goal and x
enjoying its rewards.

“If we did what we are capable of doing, we would astound ourselves.”
— Thomas Edison
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C hange is constant: cultivating
- O O

aciapta})ility

The career question of the future will not be
“What do you do?’ but “What can you do?’ To
build successful and fulfilling careers, teens
need a new model of career development that
emphasizes adaptabl e skills and attitudes, and
the ability to deal with change. Being ready to
handle constant change involves the following
things:

K eeping options open

If children or teens become too attached too
early to a specific long-term career goal, they
take the chance that the occupation they havein
mind may disappear or change radically before
they “get there.” Encourage your child to set
short-term goals that he or she can accomplish
within a certain period of time while keeping
longer-term options open.

Planning to be flexible and adaptive

A commonly-held work ethic is based on the
notion that we must pick one thing and stick to
it. However, most Canadians now change their
occupations an average of four to six timesin
their lifetimes, and that number islikely to
increase. Children and teens need to learn that
security does not come from doing the same
thing for along time, but from being flexible
enough to adapt to change.

Developing self-knowledge

Part of being adaptable means understanding
your own skills and where they can take you.
Individuals who are trying to make career
choices often take tests to measure intelligence,
interests, aptitudes, skills, values and suitability
for particular occupations. However, these
kinds of tests only measure the various aspects
of aperson or an occupation at a single moment
intime. Young people need to realize that the
best way to measure themselvesisto know
themselves.

©Alberta Learning, Alberta, Canada
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] eam up with others: the role
of 1CamilyJ school and community

Parents have an important role in the career
planning of their children. Even before children
begin school, parents start them off on a career
journey through activities such as vacations,
visiting family members and devel oping
interestsin the community. It isno surprise then
that a national survey shows that half of teens
turn to their parents for help in making decisions
about careers, school, money and right versus
wrong.

However, the same survey reveals that

55 percent of teens surveyed fed they are

misunderstood by their parents. This research

suggests that children may want, need, and will
probably accept parents' help and advice, if it
can be framed in away that shows children that
their parents do understand what matters to
them. The following questions may help you to
understand your child's dreams, abilities and
possible career options, aswell as your own role
in your child’'s career planning. Y ou may want
to record answersin ajourna and return to these
guestions a number of times throughout your
child' s school years.

o What activities does my child enjoy most
and what skills do these activities require?

e What careerswould utilize these skills?

e Dol know anyonein that career whom |
could ask to talk to my child?

o \What careers have | often thought would be
of interest to my child? Why? What skills
arerequired for these careersthat | see my
child demonstrating?

e Doesmy child’ steacher have any
suggestions for careers suited to my child’s
skills and abilities?

o What are my hopes and dreams for my
child?

Career planning is an ongoing and cooperative
process. The aspirations that children develop
from early experiences will grow and change as
aresult of activities, interactions and
opportunities at school. A range of possible

THE JOURNEY
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options may be imagined and discussed, from
astronaut to veterinarian to sports star. Tak to
your child’s teachers and other school staff
about your child's career goals, and
opportunities that exist in the school and
community.

Junior and senior high school are good times to
begin exploring career options through activities
such as work experience, volunteering and extra-
curricular activities. Different work
environments provide your teen with
opportunities to develop new skills and find out
more about possible career paths. These work
experiences help teensto set new directions and
take action. As part of the work force, your teen
will also have more opportunity to learn about
trends and projections for the future of certain
careers.

To help you and your child record career-related
interests, experiences and plans, see Alberta
Learning's Career Planner. Thisfolder helps
students organize information about:

e education

personal strengths and assets

community volunteer involvement

career planning activities, and

career goals.

There are two versions of the Career Planner—
one for junior high school and one for senior
high school. Both planners can be downloaded
at no cost from the Alberta Learning Web site at
www.learning.gov.ab.calk_12/curriculum/
other.asp.

%@ \Stratcgics for
teaming with others

o Helpteacherslearn about your child’'s
career interests so they can consider thisin
planning for programming. Encourage your
child to discuss the Career Planner with his
or her teachers.

e Look for opportunitiesin the community.
Consider what work or volunteer
opportunities could give your child some
experience with careers of interest.

e |Investigate whether thereisa job-
shadowing or work experience program at
your child’s school. Encourage your child
to participate.

¢ Find out how you and your child can be
involved in career events. Often schools or
local post-secondary institutions organize
annud events.

e Encourage your child to maintain
relationships with teachers or mentors.
These individuals could be potential
references for scholarship or job
applications.

o Helpyour child to makealist of careershe
or she might beinterested in. Learn as
much as possible about these prospective
careers through visits to work sites,
interviews with peoplein thefield, and visits
to college and university classes.

I:ocus on the joumey

Goal setting is an important part of career
development, but children and teens need to
understand that goals change and evolve. Career
development isalifelong process. Your child
will need to review and update his or her goals
and plans regularly, perhaps at the end of each
school year. Your child sinterests may change,
he or she may develop or uncover new skills,
eligibility requirements for post-secondary
programs may change, or new senior high

school courses may be offered. Every year,
encourage your teen to reflect on his or her
achievements and to define areas to maintain, to
improve upon and to explore. Help your child to
approach life asajourney, full of ongoing
learning and exciting new opportunities.

THE JOURNEY
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Part of seeing life as ajourney means
recognizing that thisjourney involves much
more than just ajob. Inthe 21% century, we
have broadened our understanding of career to
include everything that an individual does over
the course of alifetime. In addition to paid
employment, this can include hobbies, interests,
leisure activities, part-time jobs, volunteer
activities, sports and schooling. Children who
are gifted have the opportunity to use their
talentsin avariety of fulfilling ways, not only
through paid employment. For example, if your
child is equally talented in writing, music and
science, he or she may combine these abilities
by becoming a scientist who also enjoys poetry
and playing the piano, or awriter who
specializesin scientific investigations but also
reports on musical events, or amusician who
writes about music theory and keeps abreast of
scientific findings.

\ 5‘51’&‘5@61@5 for
%’é 1Cocu5md on the

JOUFHCH

e Let your child know that career choice and
development is a continuous process. There
will be many changes along the way.

e Help your child to understand that talents
can be expressed in a variety of ways. A job
isonly one aspect of life—hobbies,
volunteer work and social interactions may
provide additional opportunitiesto use gifts
and talents.

e Encourage your teen to keep tabs on the
future. Follow the newson TV and read the
business and career sections of the
newspaper. Discuss trends and issues with
your child.
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1Cor Post—secon&a ry studies

For many children who are gifted, post-
secondary studies provides aforum to further
explore and develop their potential. While post-
secondary education provides specific training
for careers, it aso teaches how to focus effort
and hel ps students develop the thinking skills
needed to be successful in the work force and in
life. Asaresult, post-secondary education gives
individuals more job opportunities, higher
incomes, better quality of life and increased
mobility in the global market.

It isimportant that you and your child become
familiar early on with the range of post-
secondary options available. When your childis
in junior high, begin exploring institutions and
programs that your child may be interested in
and investigating their admission requirements.
To help you and your child select courses and
plan a senior high school diploma that will
create as many options as possible for post-
secondary education, Alberta Learning has
developed aresource called A Credit to Yoursdlf.
This resource that can be downloaded at no cost
from www.learning.gov.ab.calk_12/curriculum/
other.asp.

\ 5‘51’&‘5@61@5 for
% Planmng 1Cor Post—
secon({arg studlcs
e Discuss post-secondary options and

programs with your child. Consult with
teachers and school counsdllors.

e Attend open houses of various post-
secondary ingtitutions. Visit Web sites and
send for information on programs that might
fit your child’s needs.

THE JOURNEY
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e Keep track of information. Use the
Activity: Charting Optionsfor Post-
secondary Education worksheet (on p. 77)
to record information as you and your teen
investigate various options for post-
secondary education.

Financ?ng Post~secondar9
education

In addition to whatever family savings you have
available, there are many sources of funding for
post-secondary education, including
scholarships, grants and bursaries; federal,
provincial and territoria loans; and bank |oans.
The key isto start investigating these sources of
funding and planning afinancial strategy as soon
aspossible. For more information about
scholarships, grants, bursaries and loans, talk to
your school guidance counsellor or visit the
Alberta Learning Information Service Web site
at www.alis.gov.ab.callearning/falmain.asp.

Scholar ships

The government, individual school boards,
schools, post-secondary institutions, businesses
and community organizations all offer
scholarships. Most of these scholarships are
awarded based on academic achievement,
sometimes in combination with other factors
such as community service. For example, in
Alberta, students can earn a maximum of $2,500
toward their post-secondary education through
Alexander Rutherford Scholarships. These
scholarships are awarded to students when they
enroll in post-secondary institutions and have
earned an 80% average in five senior high
school courses (one of which must be alanguage
arts course) at each grade level. Students
typically apply for the Alexander Rutherford
Scholarship in the spring of their Grade 12 year,
and the award is paid during the first semester of
post-secondary studies.

Grantsand bursaries

In addition to scholarships, the provincial and
federa governments give grants and bursaries
such as the following:

e Maintenance Grants — for students with
specia circumstances.

e Canada Study Grants—for students with
specia needs.

e Canadian Millennium Bursary — up to
$3,000 per year for undergraduate students
with high financia need.

e Alberta Opportunity Bursaries—for first or
second year students.

Unlike loans, grants and bursaries do not need to
be repaid upon graduation. Most grants and
bursaries are awarded to students based on
financial or other disadvantages.

Family contributions

When your childisinjunior high school, begin
talking to him or her about the need to plan and
save for post-secondary education. Asafamily,
discuss the contributions you will be able to
make through a Registered Education Savings
Plan or other sources, aswell asyour child’s
role and responsibility in saving for his or her
education.

Y our child may be able to contribute by making
and saving money from a summer or part-time
job. Help your teen to look for jobs that will
expose him or her to different types of work or
to aparticular field of interest. Y our teen may
also be able to contribute money saved from
allowances, birthdays, investments or other
sources.

Government sponsored student loans

Y our child may be eligible to receive student
loans sponsored by the provincia and federal
governments. These loans are available to full-
time students with demonstrated financial need
who are attending a certified post-secondary
institution. Government loans are interest- and
payment-free until the student |eaves school.

Bank loans

Loans issued directly from a bank or other
financial ingtitution may be a suitable alternative
if your child does not qualify for a government
sponsored student |oan.

THE JOURNEY
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Activitg: Charting Options for Fost~secon(§ar9 Education

Asyou research different careers, keep track of post-secondary ingtitutions and programs that would help
you succeed in each career, as well as the entrance requirements for each program. Also, record any
information about each career’s potential for the future.

Type of Career Type and Name of Entrance Potential for the
Institution Requirements Future

©Alberta Learning, Alberta, Canada THE JOURNEY
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The value of information

This handbook gives you some of the
information you need to help you support your
child who is gifted, but thisisjust a starting
point. The more information you have about
your child’s learning needs, programs and
issues, the more able you will beto positively
impact your child’ sfuture. Theinformation you
acquire through further research could help you
understand, support, guide and mentor your
child with greater confidence and skill.
Researching educational issues could provide
you with valuable information to consider in
making future decisions about your child’s
education.

Choosing issues to research

During your child’s school career, you may seek

information on a diversity of topics, from

developmental issuesto instructional strategies.

Sometimes figuring out what questionto ask isa

difficult task. Try brainstorming to create alist

of questions. Hereisasampling of the types of

guestions that parents of children who are gifted

might research:

o How could my child benefit from computer
technology?

e What are some ways to support my child’s
spelling skills?

e What should | do if my childis
underachieving?

e How can| help my child plan for a career?

RESEARCHING NEW QUESTIONS

Narrowing down your question

Pare your list down to the most important
guestions and try to specify exactly what you
need to know. For example, if you decide to
research more about Attention Deficit
Hyperactivity Disorder (AD/HD), your
questions might focus on current medical
research and educational literature. Think about
the kind of information you need: are you
looking for screening information? Do you want
to know how AD/HD affectslearning and
behaviour? What are the controversial issues?
Are some treatments more credible than others?
Wheat kinds of things can you do at home? What
can you expect the school to do? What are the
long-term educational and health implications?
Write down whatever questions you have about
theissue.

]:inc}ing information

e People can be excellent resources to direct
and focus your inquiries. People to consider
include staff from schools, community
agencies, government institutions and
libraries.

e Librariesshould be one of your first
destinations when you start your research.
Often just phoning the reference desk at
your locd library will provide you with
enough information to focus your research.
In addition to the local public library, there
arelibrariesin universities, colleges and

©Alberta Learning, Alberta, Canada

THE JOURNEY



CHAPTER 10

|
The Journey Continues

government departments. Print materials o
found in alibrary are usualy highly credible

because these resources have been selected

by subject librarians in specific areas, such

as government, law, arts, language and

literature, or fiction. Aswell, librarians may

be able to recommend reliable sources .
elsewhere, such as good sitesto visit on the

Internet.

e Print resources can provide avariety of
information. Newspapers are an accessible °
and current source for general information.
Magazines and periodicals are other sources
of information that is current but more
specialized than newspaper information.
Your local library’s copy of the Reader’s
Guideto Periodical Literature or the
Canadian Periodical Index will provide the
names of publicationsin your subject area.
Books, though often less current than °
periodicals, cover topicsin greater detail.
Other printed material—such as pamphlets,
annua reports and newsdl etters from relevant
organizations—can provide information of a
general nature that may help to direct your
inquiry.

e Thelnternet has a huge amount of
information about almost every topic
imaginable. The cautionary note to any user
of the Internet isthat you must check the .
reliability of the source. Online resources
are often linked through alibrary’ s home
page to other virtual online resources; going
from the library’ s Web site out into the
Internet can save time and help ensure
reliability.

o Television, film and audiocassettes provide
information on both general and specific
topics and issues.

C;:Hec‘.dng reliabi!ity of sources

Y ou can use the 5Ws + H to evaluate the source
of information. Consider the following
guestions.

Who isthe author? Where does the author
work? At arecognized institution or
government? Have other people mentioned
the author? For Web sites, is the author or
organization clearly stated?

What is the purpose of the source? Whois
the audience? Isthe information factual or
propaganda—does the author use facts or
emotions to get his or her point across?

When was the material created? For print
material, check the publication date and
whether thisisfirst edition or arevision of
the material. For aWeb site, check whether
links still work and look at the last time the
site was updated. Older material may
present information and statistics that are
out-of-date.

Where was the source published or created?
Is the publisher or journal reputable? Isthe
journal reviewed? Books or periodicals that
are salf-published may have a hidden
agenda. For Web sites, certain domain
names may indicate a greater reliability. For
example, the ending “.edu” signifiesan
American university and “.gov” isreserved
for the Canadian government, both of which
arereliable sources.

How can | tell if the sourceis accurate?
Double-check your sources by comparing
the facts and ideas presented in them to
those presented in other sources. Can you
find the same information in three other
sources? Consider whether the source might
be biased or uninformed. Authors or Web
sites might be speaking about something that
is beyond their level of expertise. They may
have used unreliable sourcesin thefirst
place and passed this information on to you.
Or they may have hidden agendas; for
example, they may betrying to sell you a
product. If the materid isabook, seeif you
can find areview of the book to determine
how others have assessed it.

THE JOURNEY
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e Why should | usethis source? You may be
able to get the information quicker from
another source. If you can not verify the
source, you might want to leave it and
search for a piece by a known author.

aring ce
C/omp Aring SOUrces

The more information you find, the better your
understanding of theissue will be. When you
use only one source of information, you can not
be sure that it is current, accurate or complete.
Some information presented as fact may be
unsupported opinion. Asageneral guideline, try
to gather information from at least three sources.

When you feel you have enough information,
review your notes. Reread the print material you
found. You may note that some of the
information is contradictory or does not support
what you have learned. With controversial
issues, where people have taken sides, you have
to decide on thereliability of the sources
supporting each side.

/\CCCSSing li})rary resources

Thereference librarian at your local library can
get you started on using library resources, and
show you which database or periodical index to
use to continue researching on your own.
Periodical indexes are a source of author, title
and abstract information for articles published in
magazines, newspapers and other periodicals.
The broadest index of popular consumer
magazines is called the Reader’s Guide to
Periodical Literature. To access more
specialized information, you could use the
indexes that are organized according to subject
areas: for example, the Education Index, Index
Medicus, Psychological Abstracts, Social
Science and Humanities Index or Applied
Science and Technology Index.

To find the articles you want to read, make a
note of the information listed in the index:
periodical title, volume number, issue date
author’s name

title of article

page numbers of article.

©Alberta Learning, Alberta, Canada

|
The Journey Continues

Y ou will then need to locate the specific
periodical within the library.

With the Internet, many libraries have connected
their databases together into a virtual library
where you can locate information outside the
four walls of the library. From virtual online
resources, you may access encyclopedias and
dictionaries, Canadian sources like Electric
Library Canada Plus, and magazine or
newspaper articles. Through the Canadian
Periodical Index, you can access specialized
newsl etters, the Health Reference Centre, the
Genera Reference Centre, CPI.Q (alist of
Canadian and international journals, magazines
and other reference material), and the Business
Index. To find recent articles about “self-
advocacy skills,” for example, type the phrase
into a number of the search areasin the
periodical index.

The NEOS Library Consortiumisa
collaboration of libraries across Alberta. NEOS
has a Web site at www.neoslibraries.ca that
allows you to access collections from
government departments, college and university
libraries and hospital libraries. This powerful
Web site offers Albertans access to awide range
of materials, from conference proceedings to
government documents. To get aNEOS card,
contact one of the libraries listed on the Web
site.

USing the |nternet

Internet services that you should consider using
for your research include the World Wide Web,
chat rooms, live events using video and audio,
and e-mail to write to your contacts, mailing
lists, newsgroups and Web forums.

A search engineis anindex of information on
the Internet. Search engines conduct searches
using key words. The best way to choose the
word or words to useisto select the rarest word
in your phrase. For example, instead of typing
“choosing atutor,” you would simply use
“tutor” for your search. If you have the choice,

THE JOURNEY
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specify the range of dates you expect the
material to have been produced. Thiswill
ensure you get more current research.

Thefollowingisalist of commonly-used search
engines.

www.google.com

www.hotbot.com

www.altavista.com

www.excite.com

www.beaucoup.com

www.yahoo.com

www.journalismnet.com

www.dogpile.com (presents information taken
from a number of search engines).

Since different search engines access different
areas of the Web, learn how to use three or four
different ones. Whenever you use a search
engine, read its tips for advanced research so
that you will know how to limit the search on
the engine you are using.

Y ou may also wish to access media sites, such
as www.cbc.ca, www.bbc.co.uk and
WWW.cnn.com.

Eva]u ating |nternet information

Anyone can set up a Web site and offer
information. Because of the range of material
available on the Internet, from fiction to opinion
tofact, it is up to you to eval uate the source of
information. Asageneral rule, you should
assess the author’ s credential s and the quality of
the publication or Web site, determine if the
material has been reviewed before publication,
and consider the comprehensiveness and the
tone of the material.

C,o ntacting community

- o' i
JZDCHCICS

Through your research, you may find the names
of associations and community agenciesthat are
available for further information. For example,
many community associations have their own

Web sites, often with specific contact
information. Keep arecord of those that you
feel would be of most interest to you. Make
contact by phone, e-mail or letter to find out
more about their services and how they could
help you with your search. Always be sure to
describe your project and offer to provide them
with your findings. Thistype of communication
encourages dialogue and makes it easier for you
to return to the association with further requests.
Consider writing a brief script of what you want
to say and keeping it by the phone as you speak.
Keep a pen handy to jot down the person’s
answers.

T‘racking 9OU rresca I'Ch

There are different ways to organize and store
research, so choose the method that works best
for you. Some effective storage methods
include:

e keeping al news articles, phone numbers
and accumul ated research in alabelled legal-
sizefilefolder or large envelope

e using an expanding filethat is divided into
sections to separate data by subject

e storing information in athree-ring binder by
taping or gluing articles to hole-punched
paper, or using clear plastic sleevesto hold
information

e recording your findings onto audiocassette.

Y ou may also consider using some of the

following tips to keep organized.

e Makealist of contact names and phone
numbers, and staple it to the front of your
folder or envelope.

¢ Record the date, time and place for each
piece of research you collect, including
notes taken while you are on the telephone.
Write this information directly onto articles.

e Record your own ideas, thoughts and
feelings about the information you find as
you go along.

e Create achart to track key information.

Topic Contacts Date Notes

THE JOURNEY

©Alberta Learning, Alberta, Canada




CHAPTER 10

Sha rng information
[

Decide what your goal isfor sharing your
research. Do you want to create awareness? Do
you want to start adialogue? Do you want to
prompt some specific action as aresult of your
findings? Once you determine your goal, write
down the steps you have to take to reach it.
Whom you share your information with, and in
what context, will depend on the purpose you
have.

Y our child’s school is often a good starting point
for sharing research. Ask your child’ s teacher
for afew minutes of hisor her time. Bringina
copy of your report, discuss your findings and
leave material behind for his or her
consideration. Does your school have a
newsletter? Most newsletter editors are actively
looking for articles to include and might be
interested in the findings of your research.
School councils may also be receptive to your
information.

If you would like to reach alarger audience,
explore options in the community. Approach
the community association you found to be most
directly connected to your research and offer
your findingsto them. They may publish your
report in their newsletter and/or ask you to speak
at one of their association meetings.

If you are content with the findings and have no
need to publicize your report, write it as aletter
to your child and save it in a scrapbook. In
future years, your child will value this symbol of
the work you did guiding, mentoring and
encouraging his or her gifts and talents.
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Looking
Pack

Words for thejoumey

Parents often say that they have learned the most,
and felt the most understood, when they talk with
other parents. In thislast section of the handbook,
we offer words and wishes from parents who have
been on the journey; these parents know the joys,
challenges and adventures of raising children who
are gifted. Weinvited anumber of parentsto tell
us what advice and insights they would like to
pass on to other parents. Thisiswhat they told us.

DiscoverJ P189 and take care

Y our child does not need to be, and in fact should
not be, sheltered from all of life's painful
moments. Help her to discover her own solutions
to life'schalenges. Sometimes adiary or journal
can help her sort things out for herself. If sheis
too young to write, you can act as an impartial
scribein helping her to find her voice.

Play together! Find an activity that is fun for both
of you and do it regularly. Those fun memories
and aloving relationship will be especialy
important when your child becomes a teenager.

In the same way that you must put on your oxygen
mask first on an airplane, you absolutely must take
care of yourself too—as impossible asit may seem
at times, make it a priority to eat properly,
exercise, get enough sleep and regularly have
some time alone to nourish your own spirit.

— Mother of 14-year old gifted daughter

FINAL WORDS OF PARENTS WHO HAVE MADE THE JOURNEY

Let them learn how to learn

Children who learn quickly may not realy get a
chance to learn how to learn. They may not get to
practise the full learning process: fail, try again,
improve, succeed. For our child, team sports
provided a safe and satisfying place to discover
thiswith friends. He learned that even when he
isn’t as good at something as he would like, he can
improve and create his own success. Now he
carries that belief with him wherever he goes. He
isalearner for life.

— Mother of a happily-accelerated junior high
student

Keep motivation alive

Welcome your high-schooler’ s determination to
secure a part-time job. Academics may be ‘job 1’
for your gifted child, but the minimum-wage work
world of teenagers provides areality check along
with camaraderie, adult responsibilities, rea
earnings, practice in money management and the
opportunity to develop a good work ethic. Even
more importantly, gifted teens who have cruised
through the school system learn the time
management skills needed to survive that difficult
first year of university.

Do not panic if the child who you know is capable
of much more, settles for ‘ good enough’ marks.
Do make sure they understand which marks are
important and when they need to pay attention to
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them. Sometimes marks are just marks: do fifty
multiple-choice questions really reflect what has
been learned over the year? Focus on the
‘gatekeeper’ marks that alow for later choicesto
be made in individual courses, programs of study,
or choice of schools. Keeping interest and
motivation alive is more important than obsessing
about marks. Your child will astonish you with
their rate of learning when their heart isin it, and
for gifted students that may not happen until post-
secondary education.

Be clear when negotiating educational solutions
whether your efforts are on behalf of your gifted
child or for dl gifted children. Beredlistic and
choose what is best for your child and your family,
even if it means switching teachers, schools or
districts—your child only moves through the
system once. Work with other parents for
structural change in the education system for
gifted students: but understand it will be for your
children’s children, your grandchildren.

— Parent of two gifted children, in high school and
university

E‘nj oy a nd suPPort

As amother of three gifted daughters, | believe it
is extremely important to raise them to be proud of
their abilities and to help them understand their
giftedness. Gifted girls often either dumb down or
become manipulative and cynical if not
recognized. Having them identified and placed in
agifted program was crucial to their devel opment.
They met a group of students who liked being
smart and ambitious. They grew to respect other
minds while being respected for their own and as
they discovered that their minds worked
differently became more tolerant, less threatened
by others opinions.

The challenge for mothers of gifted girlsisto
enjoy and support their confidence. They will
attempt things some of us never dreamed of trying,
and why shouldn’t they? Watch, listen and
carefully counsel when asked; then let them fly.

THE JOURNEY

Lifeisintense with gifted girls. They react to an
arch of an eyebrow so it isimportant to be open
and honest every time they question us. Often
their observations exasperate me especially when |
am busy but somehow they hone in on the very
guestion | need to ask myself if | expect to achieve
my own dreams. If | listen to them, they listen to
mel

— Parent of three gifted daughters

BC a cheerleader

| think one of the most important things a parent
can do for hisor her gifted child is to value their
uniqueness. They need support and love to
reinforce their special spark. Throughout their
school yearsthey will suffer because they are
different, and if you can help them survive and
come out the other end with their self-esteem
intact, they will be well on their way to afulfilling
and happy adulthood. Be their advocate and
cheering section.

— Parent of two gifted, and unique, sons

Remember t}weg are children

It has been difficult at times to remember the
chronologica age of my gifted child.
Intellectudly, he understood math way beyond
grade level, tinkered with genetics for relaxation
and debated with adults for sheer entertainment.
Then how could | explain the tantrum, anger or
tears when things did not work out? He may have
understood the world intellectually, but he reacted
with achild’semotion. By listening and
encouraging him as he processed these intense
emotional difficulties, | supported his
transformation into a fine young man. Aboveall,
| would urge al parentsto respect their gifted
child’s passion but always remember they are
children first!

— Mother of a 15-year-old joyful burden
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APPENDIX A

§C/700/ A ct

Reference
Sections

Parents may wish to consult relevant sections of the School Act pertaining to students with special needs.
The School Act is available for purchase from Queen’s Printer Bookstores in Edmonton (780-427-4952)
and Calgary (403-297-6251) or online at www.gp.gov.ab.ca. The Act can aso be downloaded a no
charge at www.qgp.gov.ab.ca/documents/acts/S03.cfm.

Interpretation Part 3-School Boards

Section 1(1)(m) Defines “independent Division 1: Provision of Educational and
student” Associated Services

Section 1(2) Defines “parent” Section 44 Resident student

Section 1(3) Defines entitlements of an Section 45 Responsibility to students
independent student Section 47 Special education program

Section 48 Specia Needs Tribunal
Section 49 Tuition fees

Part 1-Students Section 51 Transportation
Section 8 Right of accessto education Section 52 Transport by parent
Section 12 Students
Section 13 Compulsory education Division 2: Operation and Management
Section 14 Enforcing school attendance Section 59 Powers of separate school boards
Section 15 Attendance at school Section 60 Powers of boards
Section 70 Open meetings
Section 75 Inspection of documents
Part 2—-Schools Section 78 Accountability of board

Division 1: Schools Operated by a Board
Section 23 Student records

Part 5-Appeds
Division 1: Appeals Concerning Student Matters

Section 123  Appeal to board
Section 124  Review by the Minister
Section 125  Powers on review
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Pasic Lcaming

Folicics

For more information on Basic Learning policies, see the K-12 Learning System Policy, Regulations and
Forms Manual. Y our local school jurisdiction office should have a copy of the manual. Copies of the
policies are available on the Web site at www.learning.gov.ab.ca/educationgui de/pol -plan/pol regs/toc.asp.

Policy No.
1.6.1 Educational Placement of Students with

Specia Needs
1.6.2 Specia Education
1.8.1 Servicesfor Studentsand Children
3.5.1 Review by the Minister
3.5.2 Specia Needs Tribuna

Guide to Education: ECSto Grade 12 (updated
annually)

Available at www.learning.gov.ab.ca/
educationguide/guide.asp?d=0101.

Funding Manual for School Authorities (updated
annudly)

Available at www.learning.gov.ab.ca/funding/
fundingmanual.

Special Education Definitions (updated annually)
Available at www.learning.gov.ab.calk_12/
specialneeds/Special Ed_def.pdf.

Sandards for Special Education (2003)

Available at www.learning.gov.ab.calk_12/
specialneeds/Specia Ed_stds2003.pdf .

THE JOURNEY
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A”Df:rta Leaming

Kesources

Rcsources for pa rents

The Parent Advantage: Helping Children Become
More Successful Learners at Home and School,
Grades 1-9 (1998)

Order #361501 / $7.55 * / 68 pgs.

This resource was developed jointly by Alberta
Learning and the Learning Disabilities Association
of Alberta. It was written by two experienced
writer—teachers and includes strategies parents can
use to help their child improve organizational,
reading, writing, spelling, math, test taking and
project skills.

The Learning Team: A Handbook for Parents of
Children with Special Needs (2003)

Order #511891 / $5.10* / 122 pgs.

This resource includes information for parents on
policies, procedures, individualized program
plans, transition planning, collaboration and
resolving differences.

To find afree PDF version of this resource go to:
www.learning.gov.ab.ca/educati ongui de/spec-
ed/partnerd.

Curriculum Handbooks for Parents (updated
annualy)

These handbooks outline learner outcomes in each
subject areafor each grade level.

To find afree PDF version of this resource go to:
www.learning.gov.ab.cal/parents/handbooks.

LearnAlberta.ca

Students, teachers and parents will find
multimedia learning resources that directly relate
to the Alberta programs of study on this Web site.
LearnAlberta.cais asafe and reliable collection of
learning resources for students, teachers and
parents, developed by AlbertaLearningin
consultation with stakeholders.

Resources for students

Make School Work for You (2001)

Order #461426 / Student resource $5.45 * /

112 pgs.

Order #461434 /| Teacher Guide $5.90 * / 68 pgs.
Order #470948 / Audio CDs $11.10*

A collaborative project of the Learning Disabilities
Association of Albertaand Alberta Learning, this
resource is for junior and senior high students who
want to be more successful learners. It includes
information and strategies to help students know
about themselves, get organized, make every class
count, get along with others, do well on tests and
projects, and stay motivated. The student resource
has an accompanying teacher guide and an audio
CD set to support students with reading
difficulties.

©Alberta Learning, Alberta, Canada
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Frogrammmd for btuc‘cnts with

bPC‘CIS] \(‘(‘d% series

This series was developed for regular classroom
and special education teachersto assist them with
programming for students with special needs. The
information in each book isinterrelated and can be
used to enhance the teaching and learning of all
students.

Book 1 Teaching for Student Differences (1995)
Order #292855 / $7.45 * / 151 pgs.

Highlights strategies for differentiating instruction
within the regular classroom for students who may
have learning or behavioural difficulties, or who
may be gifted and talented. It also describesa
process for adapting the regular program.

Book 3 Individualized Program Plans (1PPs)
(1995)

Order #292871/ $6.05 * / 102 pgs.

Describes a process for developing individualized
program plans (IPPs) to meet the learning needs of
students with special needs. It includes strategies
for involving parents, forms and checklists for
planning, ideas for transition planning, and case
studies and samples of completed IPPs.

Book 6 Teaching Students with Learning
Disabilities (1996)

Order #315699 / $21.85 * / 355 pgs.

Provides practical strategies for regular classroom
and specia education teachers. It includes
information on identification and program
planning, assessment, learning styles, long-range
planning and instructional strategies.

Book 7 Teaching Students who are Gifted and
Talented (2000)

Order #415283 / $20.70 * / 356 pgs.

Addresses administration of programs for the
gifted and talented at both the district and school
levels, and discusses various conceptions of
giftedness. It also discusses identification of
students, developing individualized program plans
and working with parents.

THE JOURNEY

Book 8 Teaching Sudents with Emotional
Disordersand/or Mental I1Inesses (2000)

Order #411653 / $14.55 * / 207 pgs.

Takes a comprehensive look at six emotional
disorders and mental illnesses including: eating
disorders, anxiety disorders, depression,
schizophrenia, oppositional defiant disorder and
conduct disorder. It describes the characteristics,
symptoms and risk factors for each disorder or
illness. It aso includes strategies for teachers,
parents and other caregiversto useto assist
students.

Soectrum Disorders (2003) @
Order #517378 / $14.00* / 230 pgs.

Provides basic knowledge about this spectrum of

disabilities, educational programming implications
and programming strategies.

Book 9 Teaching Students with Autism

Ot%er teac%ing resources

Unlocking Potential: Key Components of

To find afree PDF version of this resource go to:
Programming for Sudents with Learning
Disabilities (2003)

www.learning.gov.ab.calk_12/special needs/
autism.asp.

Order #510851/ $9.60 * / 124 pgs.

Includes sampl e strategies, suggested outcomes
and connections to other Alberta Learning
resources for each of the following nine
programming components: collaboration,
meaningful parent involvement, identification and
assessment, ongoing assessment, individualized
program plans, transition planning, self-advocacy,
accommodations and instructions.

To find afree PDF version of this resource go to:

www.learning.gov.ab.calk_12/special needs/
unlock.asp.

Orc}ering information
Learning Resources Centre (LRC)
Customer Service and Marketing
12360 — 142 Street NW
Edmonton, AB T5L 4X9
Telephone: 780-427-2767
Or tall-freein Alberta by dialing 310-0000
Fax: 780-422-9750
Online ordering: www.Irc.learning.gov.ab.cal

*Please Note: All prices subject to change.
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Sample Web Sites

for Fa rents

Alberta Associations for Brigl’zt Children

(AADBC)
www.edmc.net/aabc

Coucgc of William and Marg, Ccnter{:or

Giifted | ducation
www.cfge.wm.edu

I~ dmonton (Catholic Schools
www.|ss.ecsd.net/gifted

I ric Clcaringlwousc on Disabilities and

Giifted | ducation
www.ericec.org/digests/prodfly.html

GT World

www.gtworld.org

Giifted Canada
www3.bc.sympatico.calgiftedcanada

Giifted Development (Center
www.gifteddevel opment.com

Giifted | ducation in Alberta
www.educ.ucalgary.ca/atagift

Hoagies’ Giifted [T ducation Fage
www.hoagiesgifted.org

T he National [Foundation for Gifted and

(reative Children
www.nfgcc.org

The National Research Ccntcr on the (Giifted
and Talentecl
www.ucc.uconn.edw/~wwwgt/nrcgt.html

Fa rents’ Resources

www.ri.net/gifted_talented/parents.html

TAG: Families of the T alented and Gifted

www.tagfam.org

©Alberta Learning, Alberta, Canada
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Sam e Organizations
for Farents

Alberta Assocaations for Brlvht
Children (AADCO)

Room 1280, 6240 — 113 Street
Edmonton, AB T6H 3L2

Telephone: 7804220362

Toll freein Alberta: 310-0000, ask for 422—0362
Fax: 780-413-1631

E-mail: aabc@edmc.net

Web site: www.edmc.net/aabc

The Alberta Associations for Bright Childrenisa
nonprofit charitable organization that welcomes as
amember anyone interested in the education and
support of bright, gifted and talented children.

Aswell asthe provincia organization in
Edmonton, there are two local chapters, onein
Edmonton and onein Cagary. Thereareaso a
number of network groups located in Drumheller,
L ethbridge, Medicine Hat, Red Deer and

St. Albert.

The mission of AABC isto advance education by
informing, advocating and supporting the social
and emotiona development, legal rights and
general well-being of bright, gifted and talented
children in Alberta. Thiswill be accomplished in
collaboration with our partnersin the educational
community. To do thisisto benefit education in
Alberta generaly, asthe parts make up the whole.

The Brivht Site
Room 1280, 6240 113 Street
Edmonton, AB T6H 3L2

Telephone: 780-422—-0362

Toll freein Alberta: 310-0000, ask for 4220362
Fax: 780-413-1631

E-mail: aabc@edmc.net

Web site: www.edmc.net/aabc

The Bright Site is a resource room operated by
AABC. Theresource materias at the Bright Site
include books, videos, audiotapes and journals
relating to giftedness. AABC maintainsalibrary
of reprints of journal articles covering awide
range of topics. Individua reprints may be
purchased at the Bright Site in person, by mail or
by e-mail.

The Bright Site can provide information on
inclusive education, Alberta charter schools for the
gifted and noteworthy school programs, such as
the Academic Challenge program of the Edmonton
Public School Board and the GATE program of
the Calgary Board of Education.

THE JOURNEY
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C,entre for C;hcted Education
(Universitg of C,algarg)

170 Education Block

University of Calgary

2500 University Drive NW

Calgary, AB T2N 1N4

Telephone: 403-220-7799

Fax: 403-210-2068

E-mail: gifteduc@ucalgary.ca

Web site: www.ucal gary.ca/~gifteduc/

The Centre for Gifted Education is an
interdisciplinary agency housed within the Faculty
of Education at the University of Cagary. The
Centre works with university departments and
community agenciesto develop and deliver
graduate programs, curricular materials for
teachers and workshops for parents, teachers and
administrators. The Centre maintains alibrary,
conducts a summer school program for gifted
students, conducts research relating to gifted and
talented individuals and serves as liaison for
various interest groups in the education of the
gifted.

(hifted [ ducation in Alber‘ca -
Wc}) site

www.educ.ucal gary.ca/atagift

This siteis designed to help parents find out about
what’ s happening for gifted children throughout
the province of Alberta.

©Alberta Learning, Alberta, Canada

thted and Talented I~ ducation

C;Ouncil - T}we ,A\”)erta
Tcac%ers’ Association

The Alberta Teachers' Association
11010 — 142 Street
Edmonton, AB T5N 2R1

Telephone: 780-447-9400 in Edmonton
Toll-free. 1-800-232—7208

Fax: 780-455-6481

Web site: www.gtecouncil.com/

The Gifted and Taented Education Council
(GTEC) of the Alberta Teachers’ Association
(ATA) isaspeciaist council for teachersin ECS
to Grade 12 with an interest in the education of
gifted and talented children. GTEC is dedicated to
the improvement of teaching practices of gifted
and talented children in the regular classroom,
pullout programs and full-time programs.

GTEC publishes a newd etter featuring council
news and ideas for classroom use. Twice ayear,
GTEC also publishes AGATE (Alberta Gifted and
Talented Education), ajournal of theoretical
descriptive and research articles on all aspects of
the education of gifted and talented children.
Those who are not ATA members may become
affiliate members of GTEC by phoning the ATA.

SAC} E, COH]CCI‘C nce

Web site: www.gtecouncil .com/

The Society for the Advancement of Gifted
Education (SAGE) is an umbrella organization of
primary stakeholdersin gifted education in
Alberta, including AABC, GTEC, Alberta
Learning and the Centre for Gifted Education.
SAGE hosts an annual conference that alternates
between Calgary and Edmonton. For further
information about the conference, please contact
the Alberta Associations for Bright Children at
780-422—0362 or the Centre for Gifted Education
at 403-220-7799.

THE JOURNEY
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A

AABC (Alberta Associationsfor Bright
Children), 94
acceleration, 25
action plans
for career planning, 72
AD/HD (Attention Deficit/Hyper activity
Disorder), 62—63, 79
administrators. See school administrators
adolescents
challenges and concerns, 37-39
community involvement, 43-46, 55
mentors for, 43-44
self-advocacy skills, 4041
strategies for supporting, 39-40
strategies for talking about giftedness, 21,
35-37
tips from parents, 85-86
See also career planning
Advanced Placement courses (AP), 26
Alberta Associationsfor Bright Children
(AABC), 94
Alberta Opportunity Bursary, 76
Alberta Regional Professional Development
Consortia
parent education opportunities, 46
Alberta Teachers Association (ATA), specialist
councils
Gifted and Talented Education Council
(GTEC), 95
Math Council contests, 44

Alexander Rutherford Scholarships, 76
appeal process
for resolving parent-school differences, 33-34
School Act provisions, 33, 89
apprenticeships, 26
art
for expression of feelings, 56
astype of giftedness, 14
Asperger’s Syndrome (AS), 63-65
assessment and identification, 13-22
assessment process, 13-15
checklist, parent identification form, 18-19
checklist, rating scale for parents and teachers,
16
early identification, 11-12
interest inventory (student self-assessment), 17
IQ and other tests, 12, 14, 21, 36
parent involvement in assessments, 13-15,
20-22
purposes, 13, 22
school policies on specia needs students, 14,
22,23
strategies for accessing information, 20
strategies for positive student experiences, 20
student involvement in assessments, 15, 17, 20,
21
teachers roles, 13-15
types of giftedness, 14
under-identification of giftedness, 21-22
uses of assessment information, 20, 22, 27
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asynchronous development, 9
ATA specialist councils (Alberta Teachers
Association)
Gifted and Talented Education Council
(GTEC), 95

Math Council contests, 44

athletics
opportunities for students, 45
astype of giftedness, 14

attention disorders, 62-63

Autism Spectrum Disorders
Asperger’s Syndrome and, 63
resources for teachers, 92

B

bank loans
for post-secondary education, 76
Basic Learning Policies, Regulations and Forms
Manual, 90
behaviour problems
positives and not-so-positives of giftedness, 7-8
under-identification of giftedness, 22
bell curve (1Q), 21
See also assessment and identification
biographies
for role models, 56, 70
The Bright Site
AABC resource room, 94
bright vs. gifted
comparison, 10
bursaries
for post-secondary education, 76

C
camps
opportunities for students, 44
Canada Study Grants
for post-secondary education, 76
Canadian Millennium Bursary
for post-secondary education, 76
Career and Technology Studies (CTYS)
work experiences, 45
Career Planner, 74
career planning, 6777
charting options (worksheet), 77
components, 67—70
goal-setting (worksheet), 71-72
post-secondary studies, 7577
resourcesfor, 74, 75
teamwork in planning, 73-74
use of assessment information, 22
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Centrefor Gifted Education (University of
Calgary), 95
charter schools, 26
Charting Optionsfor Post-secondary Education
(worksheset), 77
Checklist of Traits Associated with Giftedness
identification by parents, 56
children, gifted. See students
clubs and organizations
opportunities for students, 44-45, 55
cluster grouping, 26
colleges
career planning for attending, 7577
courses for gifted students, 26
communication strategies
for talking about feelings, 55-56
for talking about giftedness, 21, 35-37
for talking about perfectionism, 54
community involvement, 43-46
for career planning, 74
for community service, 55
need for balance, 40
opportunities for students, 43-45
for sharing information on giftedness, 46, 83
confer ences, annual
SAGE conference, 95
consent, parental
for assessment, 14
contests and competitions
opportunities for students, 44
creativity and imagination
checklist for parents, 56
positives and not-so-positives, 8
sign of giftedness, 4, 55
astype of giftedness, 14
A Credit to Yourself
high school planning guide, 75
cultural minorities
under-identification of giftedness, 21
cumulativerecords
review by parents, 20
curiosity
positives and not-so-positives, 7
curriculum. See school experiences for gifted
students
Curriculum Handbooks for Parents, 25, 91
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D

Dabrowski, Kazimierz

theory of emotiona development, 55
dance

for expression of feelings, 56
depression

identification and treatment, 56-57

resources for teachers, 92
development, asynchronous, 9
differentiated instruction, 2426

See also school experiences for gifted students
distance education cour ses, 26
drama

for expression of feelings, 56

theatre opportunities for students, 45
dual enrollment

high school and college, 26

E.
educators. See teachers
effort and successreéationship, 49
emotional development, theory of, 55
See also sensitivity, heightened
emotional disorders
depression, 56-57
resources for teachers, 92
empathy. See sensitivity, heightened
energy level, high
emotional development theory, 55
positives and not-so-positives, 8
See also sensitivity, heightened
English as a second language
under-identification of giftedness, 21
enrichment of learning, 26
ethnic minorities
under-identification of giftedness, 21
extroversion and introversion, 58

|

family, extended

of gifted students, 37

See also parents of gifted children
feelings, strong

strategies for talking about feelings, 55-56

See also sengitivity, heightened
frustration

adolescent concerns, 38

concerns and strategies, 57-58
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funding
of post-secondary education, 76
of private assessments, 13
of school programs, 23
Funding Manual for School Authorities, 90

G
genius. See giftedness
Gifted and Talented Education Council
(GTEC), Alberta Teachers Association
(ATA)
resources for parents and teachers, 95
giftedness, 3-12
defining, giftedness, 3, 12
defining, bright vs. gifted, 10
asynchronous development, 9
characteristics and signs, 34
checklist for parents, 56
early identification, 11-12
gifted students as special needs students, 23, 27,
89
incidence in population, v
positives and not-so-positives, 7-9
strategies for talking about giftedness, 21, 35—
37
strategies to support, 11, 23
types recognized by Alberta Learning, 14
under-identification of giftedness, 21-22
See also assessment and identification; parents
of gifted children; researching issues on
giftedness; school experiences for gifted
students; students; teachers
girls
career planning for, 67
perfectionism, 50
social pressureson, 12
tips from parents, 86
under-identification of giftedness, 22
goal-setting
for career planning, 69-70
for career planning (worksheet), 71-72
grants
for post-secondary education, 76
GTEC (Gifted and Talented Education
Council), Alberta Teachers Association
(ATA)
resources for parents and teachers, 95
Guideto Education ECSto Grade 12, 90
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1
High Five M essages of Career Development,
68-77
high schoal credits
information resource, 75
home-school differences
strategies for resolving, 32-34
home-schaool partnerships
how to build, 30-32
home schaooling, 26
homework
strategies for overcoming underachievement,
49-50
strategies for students with learning disabilities,
61
humour, sense of
in parents, 11
positives and not-so-positives in students, 9

|

identification of gifted children. See assessment
and identification
independent projects, 25
Individual Rating Scalefor StudentsWho are
Gifted
assessment by parents and teachers, 16
Individualized Program Plan. See IPP
(Individualized Program Plan)
individualized programsin classrooms, 26
See also school experiences for gifted students
information. See assessment and identification;
researching issues on giftedness
instructional strategies
differentiated instruction, 25
resources for teachers, 92
intellectual ability, advanced
adolescent concerns, 38
checklist for parents, 56
positives and not-so-positives, 7
sign of giftedness, 4, 55
astype of giftedness, 14
intelligence quotient (1Q). See assessment and
identification
intelligencetheories, 11
intensity level
positives and not-so-positives, 8
strategies for coping with, 55-56
See also sensitivity, heightened
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Interest Inventory for Elementary/Middle
School-aged Students
self-assessment, 17
I nter national Baccalaureate (1B), 26, 27
I nternet search engines, 81-82
See also researching issues on giftedness
introversion and extroversion, 58
intuition
sign of giftedness, 4
See also sengitivity, heightened
I PP (Individualized Program Plan)
defined, 27
parent involvement, 15, 22, 27-30
requirement for, 27
resources for teachers, 92
strategies for IPP meetings, 29-30
student involvement, 27-30, 41
students with learning disabilities, 61
use of assessment results, 22, 27
isolation
adolescent concerns, 38
J
journal writing
for parents, 73
for students, 56

K.

Kinesthetic ability
opportunities for athletics, 45
astype of giftedness, 14

L

LearnAlberta.ca

resources for use with Alberta curriculum, 91
learning disabilities, 59-62

adol escent concerns, 38

challenges and concerns, 5960

resources for students, 91

resources for teachers, 92

strategies to support students, 6062

talking about giftedness and learning

disahilities, 35

under-identification of giftedness, 22, 59-60
lear ning environment

defined, learning environment, 26

See also school experiences for gifted students
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lear ning resour ces. See entries beginning with
resources
L earning Resources Centre (LRC)
ordering information, 92
lear ning skills
student resources, 91
The Learning Team: A Handbook for Parents of
Children with Special Needs, 91
library resources
for researching issues, 79-81
See also researching issues on giftedness
local programs
opportunities for students, 44
logical thinker
positives and not-so-positives, 8
long-range planning
use of assessment information, 20

M
Maintenance Grants
for post-secondary education, 76
math
opportunities for students, 44
media sites, I nternet, 82
mental illness
depression, 56-57
resources for teachers, 92
mentors
opportunities for students, 4344
value of, 26, 37, 74
Minister of Learning
review of decisionsto resolve home-school
differences, 33-34
musical ability
for expression of feelings, 56
astype of giftedness, 14

N
National Geographic Society, 44
Neos Library Consortium, 81

O

online cour ses, 26

or ganizations
opportunities for students, 4445
for parents, 94-95

out-of-grade placements, 26
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The Parent Advantage: Helping Children
Become More Successful Learners at
Home and School, 91

Parent I dentification Form

assessment of giftedness, 18-19

parents of gifted children

adolescent concerns, 3740

assessment involvement, 15, 20, 22

career planning for students, 73—77

community involvement, 4346, 55, 83

early identification of giftedness, 11-12

home-school partnerships, 30-32

identification of giftedness (checklists), 5-6,
18-19

PP involvement, 15, 22, 27-30

need for balance, 40, 45

organizations for parents, 94

guestions to ask about school programs, 24

role asinvolved and informed partner, 23

sharing information on giftedness, 46, 83

strategies for resolving home-school
differences, 32-34

strategies for school partnerships, 31-32

strategies for supporting children at home, 37

strategies for talking about giftedness, 21,
35-37

strategies for teaching self-advocacy skills, 40—
41

strategies to nurture giftedness, 11

tips from parents, 85-86

tips from students, 1-2

See also researching issues on giftedness;
resources for parents

perfectionism, 50-54

adolescent concerns, 38
concerns and identification, 50-51
strategies for coping with, 51-54

per sonality type, 58

portfolios

for career planning, 70
positives and not-so-positives
astwo sides of giftedness, 7-9
post-secondary education
career planning for, 7577
See also career planning

praise, 53

precocious children. See giftedness

principals. See school administrators
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procrastination
perfectionism and, 50
prodigy. See giftedness
pull-out classes, 26
See also school experiences for gifted students
Pyryt, Michad
career development components, 67—68

Q
guestioning techniques, 25, 56
questions
to ask about school programs, 24
for researching issues, 79

K
rating scalefor giftedness
identification by parents and teachers, 16
reading
early reading, 11, 15
role modelsin books, 56, 70
resear ching issues on giftedness, 79-83
finding and evaluating information, 79-82
guestions to ask, 24, 79
sharing information in the community, 46, 83
using the Internet, 80-82
See also entries beginning with resources
resourcesfor parentsand teachers, 89-95
on basic poalicies, 90
for career planning, 74, 75
on curriculum, 25, 90, 91
on learning skills, 91
on post-secondary education funding, 76
sample organizations, 94-95
sample Web sites, 93
on School Act provisions for special needs
students, 89
on school programming for special needs, 92
on support for special needs children, 91
for use with Alberta curriculum
(LearnAlberta.ca), 91
resourcesfor students, 91
for career planning, 74, 75
on strategies for successful learning, 91
for use with Alberta curriculum
(LearnAlberta.ca), 91
Review by Minister of Learning
for resolving home-school differences, 33-34
role models
in biographies, 56, 70
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S

SAGE Conference (Society for the
Advancement of Gifted Education)
umbrella organization conference, 95
scholar ships
for post-secondary education, 76
School Act
appeal and review process for resolving home-
school differences, 33-34, 89
provisions for specia needs students, 23, 89
school administrators
assessment information for long-range planning,
22
assessment information for parents, 20
educating the community about giftedness, 46
home-school partnerships, 30-32
guestions for parents to ask about programs, 24
responding to parent evaluation of programs, 32
school policies on special needs, 14, 22, 23
strategies for resolving home-school
differences, 32-34
school districts
assessment results for long-range planning, 22
policies on gifted education, 14, 22, 23
School Act provisions, 23, 33, 89
strategies for resolving home-school
differences, 32-34
school experiencesfor gifted students, 23-34
differentiated instruction, 2426
home-school partnerships, 30-32
parent evaluation of, 23, 32
guestions to ask about school programs, 24
School Act provisions, 23, 33, 89
See also IPP (Individualized Program Plan)
schoolsfor gifted, 26
sear ch engines, Internet, 81-82
self-advocacy skills
concerns and strategies, 4041
for students with learning disabilities, 61
self-assessment by students
interest inventory, 17
self-talk
for goal-setting, 71
seminars, 26
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sensitivity, heightened, 54-56
adolescent concerns, 37-39
checklist for parents, 56
concerns, 54-55
positives and not-so-positives, 9
sign of giftedness, 4
strategies for managing, 55-56
service clubs
opportunities for students, 44
shyness
adolescent concerns, 38
SMART strategy
in goal-setting, 41, 71
social abilities
adolescent concerns, 38-39
asynchronous development, 9
astype of giftedness, 14
Society for the Advancement of Gifted
Education (SAGE)
umbrella organization, 95
socioeconomic class
assessment issues, 21
See also assessment and identification
Special Education Definitions, 90
special needs students
gifted students as special needs students, 23, 27,
89
IPP requirement, 27
See also giftedness; |PP (Individualized
Program Plan)
specialist councils, Alberta Teachers
Association (ATA)
Gifted and Taented Education Council
(GTEC), 95
Mathematics Council, math contests, 44
speech, early, 11
standardized tests. See assessment and
identification
Standards for Special Education (2003), 90
storytdling
for expression of feelings, 56
student loans
for post-secondary education, 76
students
adolescent concerns, 3740
assessment involvement, 15, 17, 20, 21
community involvement, 43-46, 55
interest inventory (self-assessment), 17
IPP involvement, 27-30, 41
IPP requirement, 27
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need for balance, 40, 45
self-advocacy skills, 4041
strategies for assessment as positive experience,
20
strategies for talking about giftedness, 21,
35-37
tips from students, 1-2, 11
under-identification of giftedness, student
groups, 21-22
See also giftedness; resources for students;
school experiences for gifted students
study skills
student resources, 91
support groupsfor parents, 45, 94-95

talking about giftedness. See communication
strategies
teachers
assessment roles, 13-15
educating the community about giftedness, 46
home-school partnerships, 30-32
inventory of student interests, 17
IPP involvement, 27-30
guestions for parents to ask teachers, 24
responses to parent eval uation of programs, 32
strategies for home-school partnerships, 31-32
strategies for resolving home-school
differences, 32-34
strategies for talking about giftedness, 21, 35—
37
See also resources for parents and teachers
teenager s. See adolescents
test-taking sKills, poor
under-identification of giftedness, 22
testsfor giftedness. See assessment and
identification
theatre groups
opportunities for students, 45
time management sKills, 52
transition planning, 30
See also IPP (Individualized Program Plan)
types, per sonality, 58
types of giftedness, 14
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under -identification of giftedness
learning disabilities and, 59-60
student groups, 21-22

under achievement, 47-50
adolescent concerns, 38
difficulties for students, 22, 47-48
perfectionism and, 51
strategies to overcome, 48-50

university
career planning for, 75-77
courses for gifted students, 26

University of Calgary, Centrefor Gifted

Education, 95

v
values

in career planning, 69-70
verbal proficiency

positives and not-so-positives, 7
volunteers

parents as school volunteers, 31

W
Web sites
evaluating information on, 80-81
sample sites for parents, 93
See also researching issues on giftedness
work experience
for career planning, 45
tips from parents, 85
work samples
in assessments, 15, 22
for program planning, 29
writing
for expression of feelings, 56
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We hope thisresourceis
helpful to parents of children
who are gifted and talented.
Please indicate your
agreement with the following
statements about this resource.

Pleasereturn this pageto:

Alberta Learning

Learning and Teaching
Resources Branch

8" Floor

44 Capital Boulevard

10044 — 108 Street

Edmonton, AB T5J5E6

Fax: 780-422-0576

ek

ecedback

The Joumcy: A handbook for parents
of children who are ghcted and talented

1. Thisresource contains practical information that | can use for
supporting my child who is gifted.

O strongly agree O agree O disagree O strongly disagree

COMMENTS

2. Thisresource is well-organized and easy to read and use.

O strongly agree O agree O disagree O strongly disagree

COMMENTS

3. Theinformation in this resource enhanced my understanding of

how | can be meaningfully involved in my child’s education.
O strongly agree O agree

COMMENTS

O disagree O strongly disagree

4. We welcome your comments and suggestions for future Alberta
Learning resources.

COMMENTS
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