Day One

Sample Agenda
Morning

· Introduction of participants
· Introduction to the resource

· Objectives for the inservice

· Agenda for the day

· Activity 1: Questions I have about teaching students with autism spectrum disorders

· Presentation: Focus questions

· Presentation: Overview of autism spectrum disorder diagnoses
· Presentation: Communication and social characteristics of autism spectrum disorders

· Activity 2: Teaching and learning implications and strategies

· Presentation: Behaviour, attention, sensory and anxiety characteristics

· Activity 3: Teaching and learning implications and strategies

· Presentation: Review of IPP development

· Presentation: Learning characteristics and implications for teaching and learning

· Activity 4: Case studies

Lunch break




Afternoon

· Activity 4: Case studies (continued)

· Presentation: Introduce collaboration

· Activity 5: Collaboration

· Presentation: Overview of collaboration

· Activity 6: Plan an IPP collaboration meeting

· Presentation: Conducting a successful collaboration meeting

· Activity 7: Role-play/conduct an IPP collaboration meeting

· Activity 8: Debriefing the meeting

· Presentation: Transition planning

· Instructional supports

· Visual supports

· Structuring the environment

· Activity 9: IPP – Part Two: Transition plan and accommodations

Activity 1: Questions I have about teaching students

with autism spectrum disorders

Time

10 minutes

Grouping

Individual and table groups

Resources

Slide 2: Questions I have about teaching students with autism spectrum disorders

Handout 1: Questions I have about teaching students with autism spectrum disorders

Process

1. Participants fill out Handout 1: Questions I have about teaching students with autism spectrum disorders, discuss with table group and choose two questions to ask facilitator.

2. Facilitator asks each table group for two questions, writes them down on the overhead and

· addresses them at that time

· informs participants in what part of the session the particular concern will be addressed

or

· informs the participants the particular concern will not be covered in the training but points out various possible resources to find the information requested.

3. Facilitator collects the completed Handout 1 sheets to ascertain the type of information that the individual participants requested.

Wrap-up

The facilitator will return to the questions at the end of the two-day session to ensure each question was addressed.

Presentation Notes

Slide 3: Focus Questions, Part One

The questions are presented to help participants focus on the critical elements of the morning presentation. These elements will familiarize the participants with the background information, and characteristics and educational implications of autism spectrum disorders (ASD).

Present the group with the two focus questions.
· What are the general areas of delays and concerns that characterize individuals with autism spectrum disorders?
· How do the characteristics of autism spectrum disorders impact teaching and learning?
Give participants time at the end of the morning to review these questions and answer them in a group setting.
Overview of ASD Diagnoses (Slides 4–9)
This part of the presentation reviews the specific areas that constitute a diagnosis of an autism spectrum disorder and the different disorders that fall under the ASD umbrella.

Slide 4: Autism Spectrum Disorders
· Autism spectrum disorders are complex, neurological disorders that affect the functioning of the brain.
· Autism spectrum disorders can be present in a variety of combinations and may accompany other disabilities.
· Some people with ASD have normal levels of intelligence.
· Most people with ASD have some level of intellectual disability ranging from mild to severe.
· Further information on prevalence and causes of ASD can be found in Chapter 1 of the resource.

Slide 5: Autism Spectrum Disorders

· The Diagnostic and Statistical Manual of Mental Disorders, Fourth Edition (DSM-IV) defines autism as a disorder within a broader group of pervasive developmental disorders (PDD). PDD, for the purpose of clarity in this resource, will be called autism spectrum disorders (ASD).

· ASD is an umbrella term for disorders that involve:

· impairments in social behaviour

· communication difficulties

· stereotypic or unusual behaviours.

· The conditions classified as PDD in the DSM-IV are:
· Autistic Disorder

· Childhood Disintegrative Disorder

· Rett’s Disorder

· Asperger’s Disorder

· Pervasive Developmental Disorder Not Otherwise Specified.
· All of the disorders under this umbrella category share common features, and children with these disabilities generally benefit from similar instructional strategies.

Review the three major diagnostic areas of autism. This is an overview; more in-depth discussion of these diagnoses are covered under the “General Characteristics of ASD” section. The three major diagnostic areas are:

Slide 6: Social Impairments
· multiple nonverbal behaviours
· eye-to-eye gaze (importance of using eye contact as social referencing)
· facial expression
· body postures
· gestures (all methods of communication)
· peer relationships (are different – either lacking or relating mostly to older or younger individuals)

· spontaneous seeking of others (interested in other people sharing activities, feelings, emotions)

· social or emotional reciprocity (two-way sharing)

Slide 7: Communication Impairments
· delay in language development (almost always present)

· difficulty initiating or sustaining a conversation

· repetitive or idiosyncratic language

· lack of varied spontaneous imaginative play (using characters and toys to communicate)

Slide 8: Repetitive Patterns of Behaviours

· preoccupation with patterns of interest

· inflexible adherence to routines

· repetitive motor mannerisms

· preoccupation with parts of objects (e.g., interested in only the wheels as opposed to the whole car)

Slide 9: Other Autism Spectrum Disorders
· Asperger’s Disorder

· characterized by social impairments and unusual behaviours

· average or above cognitive abilities

· communication and anxiety often are issues

· language development not significantly delayed

· Rett’s Disorder

· occurs only in females

· very rare

· Childhood Disintegrative Disorder

· regression in multiple areas after at least two years of normal development

· very rare

· Pervasive Developmental Disorder Not Otherwise Specified (PDD-NOS)

· similar to Autistic Disorder (AD)

· but individual does not meet exact diagnostic criteria

· or may have developed symptoms later than necessary for diagnosis of AD

Presentation Notes

Slide 10: General Characteristics of Autism Spectrum Disorder

Review sets of characteristics. The first set of characteristics are communication and social characteristics. The second set of characteristics includes unusual behaviour, attention difficulties, sensory differences and anxiety characteristics. Additional information on learning characteristics for individuals with ASD will be included with the IPP section of the presentation.

Slide 11: Communication

· Nonverbal communication difficulties
· lack of eye contact necessary for communication

· inappropriate facial expressions not serving a communicative function

· lack of mutual or shared attention – important for learning from others

· Delay or lack of expressive language

· Oral language differences

· odd tone or pitch

· monotone or lilting voice quality

· Tendency to use language for instrumental purposes (getting needs met, etc.) rather than for social purposes (interacting, sharing information, etc.)

· Echolalia speech

· appears nonmeaningful but may be an attempt to communicate

· indicates ability to produce speech sounds

· may serve a communicative or cognitive purpose for the student (such as classification, labelling, etc.)

· can be a precursor for communicative speech

· Perseveration on a topic
· continually discuss one topic

· difficulty changing topics

· Restricted vocabulary

· dominated by nouns

· often confined to rejections or requests

· limited in social functions

· Difficulty with conversations
· initiating conversations

· using unwritten social rules

· maintaining a conversation on topic

· interrupting

· Comprehension difficulties
· remembering long instructions or sequences

· comprehension may be topic specific

Slide 12: Social Interaction
Students may have difficulty establishing and maintaining relationships.
· Understanding social situations typically requires language processing and nonverbal communication.
· May have limited or rigid ways of relating to others
· May miss social cues (tone of voice, facial expressions)

· May have impairments using and understanding nonverbal behaviours and gestures to regulate social interaction (e.g., eye contact, body postures)

· Playing with others and taking turns may be difficult.

· May play with toys and objects in unusual and stereotypical ways

· May engage in excessive or inappropriate laughing or giggling

· Play often lacks the imaginative qualities of social play

· May completely withdraw from social situation

Students with ASD often have difficulty with any interaction that requires a theory of mind (i.e., knowledge of other people and what they think or know).
· People with ASD often are not able to understand the perspective of others. It may be hard for these students to perceive that others have perspectives, beliefs and feelings different than their own.

· People with ASD often have problems understanding the connection between mental states and actions. For example, children with ASD may not be able to understand another child is sad—even if that child is crying—because they are not themselves sad at that particular moment.

· Students with theory of mind deficits may fail to display empathy.

· Theory of mind deficits affect the ability to:

· make sense of social behaviour

· make sense of feelings and emotions

· make sense of communication.

Activity 2: Teaching and Learning Implications and Strategies

Time

10 minutes

Grouping

Table groups and large group

Resources

Slide 13: Implications for Instruction: Ideas and Examples

Handout 2: Implications for Instruction: Ideas and Examples

Process

1. Table groups discuss and record their thoughts on the educational implications of communication and social difficulties, on Handout 2: Implications for Instruction: Ideas and Examples.

2. Participants then share strategies that have worked for them in their interactions with students.

3. Facilitator asks each table to present one concern (educational implication) and/or strategy with the large group on each topic.

Presentation Notes

Slide 14: Implications for Instruction: Ideas and Examples – Communication

Review the educational implications for communication, discussing those which have not been brought up in the group presentations.

· Effective programs for students with ASD and other pervasive developmental disorders include comprehensive communication assessment and intervention.
· This typically involves assessment by a speech and language pathologist as well as informal observation and classroom-based evaluation.

· The assessment serves as the basis for the identification of goals, objectives and strategies for facilitating development of receptive language and expressive skills, particularly with pragmatic skills.

· Communication goals should emphasize the functional use of language and communication in various settings.

· Instruction should emphasize:

· paying attention
· imitating

· comprehension of common words and instructions

· using language for social reasons and not just to get basic needs meet (i.e., play and social interaction)

· functional communication.

Slide 15: Implications for Instruction: Ideas and Examples – Social Interaction

Review the educational implications of social interaction, discussing those which have not been brought up in the group presentations.

· Social skill development is essential for students with ASD and is a critical component in developing plans for managing challenging behaviours.
· Students with ASD generally do not learn social skills incidentally by observation and participation.

· It is generally necessary to target specific skills for explicit instruction.

· It is necessary to provide support to encourage students to use them consistently.

· The following social skills are generally considered to be necessary for social success and should be specifically taught to students:

· tolerating others in one’s work/play space

· imitating the actions/vocalizations of others

· engaging in parallel activities with others

· sharing materials and taking turns within the context of a familiar activity

· using eye contact to initiate/maintain interactions.

· Explicitly teach theory of mind concepts (perspective taking, feelings, beliefs, etc.)
Slide 16: Unusual Behaviours

The next set of characteristics impact students’ behaviour.

· Many students with ASD exhibit challenging behaviours.

· Many of the behaviours students exhibit may be due to:
· lack of ability to communicate effectively

· unusual response to sensory stimulations

· adherence to specific routines or interests for calming purposes or to relieve anxiety.

· Because most students with ASD are not able to communicate effectively, they often rely on their behaviour to communicate specific messages.

· It is critical to identify the message the student is trying to communicate and/or to determine the function of the observed behaviour.
Slide 17: Unusual Patterns of Attention

· People with ASD often demonstrate unusual patterns of attention, resulting in behaviour and learning difficulties.

· These attention difficulties have major implications for:

· effective communication

· social development

· attainment of academic skills.

· The attention difficulties students with ASD may have are:

· Stimulus overselectivity

· having difficulty paying attention to relevant cues or information in their environment

· focusing attention only on a restricted part of the environment, to the exclusion of what is relevant

For example, a student may look at the ball but not at the person to whom the ball is to be thrown. Or, a child may notice the insignificant details such as the staple in the corner of a paper, but not the information on the paper.

· Impairment in joint attention

· Impairment in the capacity to share attention between two things or people (i.e., joint attention)

· Students with ASD often have difficulty including others in things or events that are of interest to them.
· Difficulty disengaging and shifting attention
· Students may also have difficulty disengaging and shifting attention from one stimulus to the next

· This may contribute to the characteristic rigidity and resistance to change.

· Students with ASD may also demonstrate a short attention span.

Slide 18: Sensory Characteristics

· Students with ASD may experience sensory events differently than others.

· Responses to sensory stimulation may range from hyposensitivity to hypersensitivity.

· Environmental stimuli may be disturbing or even painful to someone with ASD.

· This may apply to any or all types of sensory input.

· The other characteristics associated with ASD may be caused, in part, by a disorder in sensory processing.

· Tactile system
· Includes the skin and the nervous system

· Information gathered by skin and nervous system through touch, temperature and pressure

· Allows us to perceive and respond appropriately to our environment

· Allows the appropriate reaction for survival

· Students with ASD affected in the tactile system may show any or all of the following:

· withdraw when touched (tactile defensiveness)

· overreact to the texture of objects, clothing or food

· demonstrate a preoccupation with certain tactile experiences

· Auditory system
· May be hyposensitive or hypersensitive to sounds

· Scraping of a chair, bells between classes, intercom announcements and sounds of machinery may seem excruciatingly intense to some students with ASD

· Alternatively, some students with ASD fail to respond to certain sounds (e.g., their name being called, the phone ringing)

· Visual and olfactory systems
· Different responses to sensory stimuli may also be apparent in a student’s reaction to visual information and smells.

· Some students may:

· react to odours such as perfumes and deodorants

· use smell to seek out information about their surroundings in unique ways

· cover their eyes to avoid the effect of certain lighting

· seek out shiny things and look at them for extended periods of time.

· Vestibular and proprioceptive systems

· Vestibular system

· The inner ear contains structures that detect movement and changes in position.

· It is through this vestibular system that people can tell that their heads are upright, even with closed eyes.

· Students with ASD may have differences in this orienting system so that they are fearful of movement and have trouble orienting themselves on stairs or ramps.

· Students with this sensitivity may seem fearful or clumsy, or be completely fearless. They may also actively seek intense movement that upsets the vestibular system, such as whirling, spinning or other movements that others cannot tolerate.

· Proprioceptive system

· Muscles and other body parts provide information on how to move.

· This system automatically helps individuals to know how to move or adjust positions efficiently and smoothly.

· Students who have problems integrating the body’s information have odd posture, or clumsy or sloppy appearance.

Slide 19: Anxiety Characteristics

Anxiety is a characteristic associated with ASD. This anxiety may be related to a variety of sources, including:

· inability to express oneself

· difficulties with processing sensory information

· fearing some sources of sensory stimulation

· high need for predictability, and difficulty with change/transitions

· difficulty understanding social expectations

· fearing situations because they are not understood.

Activity 3: Teaching and Learning Implications and Strategies

Time

10 minutes

Grouping

Table groups and large group

Resources

Slide 20: Implications for Instruction: Ideas and Examples

Handout 3: Implications for Instruction: Ideas and Examples

Process

1. Table groups discuss how behaviour is affected by attentional difficulties, sensory sensitivities and anxiety.

2. Groups record their thoughts on the educational implications of behaviour, attentional, sensory and anxiety difficulties, share strategies that that have worked for them in their interactions with students, and record ideas on Handout 3: Implications for Instruction: Ideas and Examples.

3. Facilitator asks each table group to present one educational implication and strategy to the large group.

Presentation Notes

Slide 21: Implications for Instruction: Ideas and Examples – Unusual or Challenging Behaviours

· Many of the odd and stereotypical behaviours associated with ASD may be caused by other factors such as:

· hypersensitivity or hyposensitivity to sensory stimulation

· difficulties in understanding social situations

· difficulties with changes in routine anxiety.

· The instructional plan needs to incorporate strategies for:
· expanding the student’s interests

· developing skills across a variety of functional areas

· understanding the student’s responses to sensory stimuli

· assisting the student to monitor his or her level of arousal or anxiety

· preparing the student for planned changes

· facilitating the development of effective calming or anxiety management strategies.
· In planning instruction, teachers need to consider the problematic behaviour and its function for the child. Successful teaching strategies for supporting students with ASD often focus on:
· making environmental adaptations to decrease an inappropriate behaviour

· helping the student to learn more appropriate behaviour to serve the same function as the problematic behaviour.
Slide 22: Implications for Instruction: Ideas and Examples – Patterns of Attention

· Difficulties with attending may significantly interfere with the student’s ability to develop effective social behaviour and language.

· Students with ASD may respond to irrelevant social cues that have caught their attention.

· Students with ASD may attend to limited portions of a conversation and not understand the intent of what is being communicated.

· Students with ASD may not attend to multiple cues in speech and language and so miss the important subtleties of the message.

· Information presented to students with ASD and instructional activities planned for them should be provided in a format that:

· is clear and concise

· is consistent with comprehension level

· focuses their attention

· emphasizes the most relevant information.

Slide 23: Implications for Instruction: Ideas and Examples – Sensory Responses

· Unpleasant or aversive sensory experiences may contribute to some inappropriate behaviours.

· People with severe sensory processing problems may shut down to avoid aversive stimuli or overstimulation.

· Tantrums may be related to the desire to escape situations that are overstimulating.

· Self‑stimulating behaviours may help the individual calm down when stimuli become overwhelming.

· It is important to:

· assess sensory responses (the resource has a checklist that may be helpful in assessing sensory responses)

· be aware of different experiences of sensory stimulation

· implement strategies to help enhance sensory students when hyposensitive

· implement strategies to calm students when hypersensitive.

Slide 24: Implications for Instruction: Ideas and Examples – Anxiety

· Programs for students with ASD often need to address anxiety, and what seems to contribute to it.

· Changes and adaptations can be made within the environment to reduce anxiety-arousing situations.

· A variety of strategies can be used to help the individual manage anxiety and cope with difficult situations.

· Provide warnings about upcoming transitions/changes.

· Provide daily/weekly schedules to increase predictability.

· Utilize social scripts to encourage more appropriate calming strategies or coping skills.

· Provide factual information regarding fear- or anxiety-arousing situations (e.g., what to do when lost).

· Establish a calming area within the classroom.

Suggested sensory motor break (i.e., coffee break)

Presentation Notes

This section provides a review of the individualized program plan (IPP) process and provides participants with the opportunity to apply this process in a case-study format. Case studies will be provided to participants for the purpose of practising planning supports, and developing goals, objectives, strategies and transition plans. This process serves as a springboard for planning and carrying out a simulated home/school collaboration partnership which can be applied to working with actual students.

Slide 25: Focus Questions, Part Two

The questions are presented to help participants focus on the critical elements of the presentation for the remainder of the day. These elements are:

· using IPPs to plan programs for students with ASD

· collaborating with families and professionals

· developing transition plans for students with ASD between grades, schools or home programs.

With the necessary background about the nature, characteristics and education implications of teaching students with ASD, participants can begin to develop IPPs for hypothetical students. Case studies of hypothetical students with very real needs who are often encountered in school systems have been created. Before the end of the morning session, participants will have developed the beginning of an actual IPP for these students. However, before participants start working on these IPPs in groups, review the IPP process.

Slide 26: Individualized Program Plan Process

The IPP process has 5 steps (see pages 31–38 in the resource).

· Gathering information
Participants will do this with the information presented in the case‑study document and also through a simulated IPP meeting with parents and professionals to be held in the afternoon.

· reviewing student records (i.e., previous IPPs)

· consulting with parents and previous teachers

· observing the student

· reviewing student’s current work

· conducting more formalized assessments.

· Setting the direction for the IPP
· establishing the IPP team 

· ensuring parents are integral team members

· clarifying priorities.

· Developing the IPP

Participants will start planning the IPP in the morning, taking into account student strengths and areas of growth, as well as formatting some long-term goals and short-term objectives. They will also develop environmental supports and accommodations. Participants will be encouraged to also consider students they actually work with in their school situations.

· identifying individualized goals and objectives

· developing a monitoring plan

· Implementing the IPP
Participants will have the opportunity to develop and practise some strategies on Day Two.
· sharing the document with all pertinent parties

· putting the IPP into practice

· adjusting objectives as required.
· Reviewing the IPP 

· monitoring progress

· making recommendations for future IPPs.

Slide 27: Components of Effective IPPs

This slide is to remind participants of the elements of successful IPPs.

· Personal and educational data, including assessment information

· Information about the student’s strengths and needs
· Long-term goals – Long-term goals describe what the student is expected to accomplish within a specified time period. They are based on the prioritized needs of the student

· Short-term objectives – These represent the intermediate steps between the student’s current skills and the projected long-term goals. They should serve both as an indication of current level of performance and as a basis for evaluation and ongoing change. They should specify:
· behaviour in observable, measurable ways, such as “students will point, print, read orally, name, sort …”

· conditions, such as “given a list of, provided with the numbers 1–100, with physical prompting, with full-time teacher assistant support, with no adult assistance”

· some criteria for evaluation, such as “20 words per minute, within 15 minutes, 90% accuracy, 9 out of 10 opportunities, within 5 minutes of the average time of the class”

· Strategies, accommodations, educational programming put in place to meet the needs of the student
· Transition goals and objectives, including vocational skills, or in the case of younger students, goals that address the development of independent work skills between grades and programs
· Resources, including support services, and strategies that will be used in working toward the goals and objectives
· How the student’s progress will be assessed and evaluated
· Assignment of responsibility for carrying out specific aspects of the plan, with the level of service and who will carry it out

· A process for review and evaluation of the plan, at least annually

Slide 28: Learning Characteristics

When developing an IPP for students with ASD, educators must consider the special learning characteristics of this population. This slide outlines these characteristics.

· People with ASD have a psycho-educational profile that is different from typically developing individuals.

· Studies show that there may be deficits in many cognitive functions, yet not all are affected.

· Current research identifies the following cognitive features associated with ASD:

· deficits in paying attention to relevant cues and information, and in attending to multiple cues

· receptive and expressive language impairments, particularly the use of language to express abstract concepts

· deficits in concept formation and abstract reasoning

· impairment in social cognition, including

· deficits in the capacity to share attention and emotion with others

· problems understanding the feelings and emotions of others

· difficulty in planning, organizing and solving problems.

· Some students with ASD have strong abilities in the areas of:

· rote memory and visual-spatial tasks

· putting puzzles together

· spatial, perceptual, and matching tasks
· recalling simple information.

· Some students with ASD may have difficulty comprehending oral and written information but may be capable of identifying words, applying phonetic skills and knowing word meanings.

· Some students may demonstrate strength in certain aspects of speech and language, such as sound production, vocabulary and simple grammatical structures but have difficulty using speech for social purposes.

· Some students may be able to perform numerical computations well but be unable to solve mathematical problems.

Slide 29: Implications for Instruction: Ideas and Examples – Learning

This slide outlines some of the educational implications and strategies for supporting the specialized learning of students with ASD. These implications and strategies are important to consider when developing an IPP for students with ASD. The development of cognitive skills is usually uneven.
· The education program planned for the student should therefore be based on the unique combination of strengths and needs of that individual.
· This means that the program of studies may need to be modified at times to ensure that it is appropriate.
· Instruction should be based on assessment results.
· Instruction should emphasize:

· organization skills

· problem-solving skills

· visual cues and reminders

· concrete language.
Activity 4: Case Studies

Time

Grouping

Individual and table groups

Resources

Handout 4A: Case Studies–Berent

Handout 4B: Case Studies–Pen

Handout 4C: Case Studies–Fritz

Handout 4D: Case Studies–Grace

Handout 5: Strengths, Needs and Long-term Goals

Handout 6: Discussion Questions

Process

1. Pass out Handouts 4A–4D to all participants randomly. There should be at least 4 different case studies at each table so there will be a mix at each table.
2. Each participant reads his or her case study.

3. When the participants finish reading the case, each person (one per case) at the table presents their case to the group. If more than one person at the table has the same case, they will share the communication about their student.

4. Turn to Handout 5: Strengths, Needs and Long-term Goals.

5. The table group brainstorms and fills out strengths, needs and three to four long-term goals for each case.

Lunch break

Process (continued)

6. Distribute signs with the name of each case study to separate tables.

7. All individuals who have read the same case move to the same table.

8. Each case group may need to be divided even further as there should not be more than eight participants per group. For example, with a workshop of 100 participants, create three groups for each case study (e.g., three different groups working on Berent’s case).

9. In their case-specific groups, ask participants to review the discussion questions presented in Handout 6: Discussion Questions.

Presentation Notes

A critical component of any child’s program is the collaborative relationship that is developed between school and home.

Activity 5: Collaboration

Time

Grouping

Small groups

Resources

Slide 30: Collaboration

Handout 7: Collaboration

Process

1. Groups discuss the elements that are necessary to have a positive home/school collaborative relationship, using examples from successful collaborative home/school partnerships that participants have been involved with.

· What were the barriers?

· How did the partnership overcome these barriers?

2. Facilitator surveys each group and asks a representative from each to describe two key elements to successful collaborative relationships.

Presentation Notes

Slide 31: Collaborating with Parents

Collaboration is necessary for many reasons. Some of these reasons are:

· to gather background information that is relevant to the student’s education

· to provide parents with information about the school setting and expectations

· to involve parents in planning, problem solving and decision making relating to the student’s education program

· to develop and prioritize goals and objectives

· to develop transition plans

· to determine the most enabling placement in a manner consistent with provincial special education policies, in consultation with parents and based on the current assessment data

· to coordinate resources.

Activity 6: Plan an IPP Collaboration Meeting

Time

10 minutes

Grouping

Small groups

Resources

Slide 32: Planning a Collaborative Meeting

Slide 33: Develop an Agenda

Handout 8: Planning a Collaborative Meeting

Handout 9: Develop an Agenda

Process

1. Using their case information, participants plan a collaborative IPP meeting.

· Who needs to be invited to the meeting?

· How will you address parental needs, issues and concerns at this meeting?

· What issues do you believe have to be addressed at this time?

The meeting should be focused on developing the first part of the student’s IPP. Strengths, areas for concerns can be confirmed, long-term goals can be finalized and short-term objectives can be developed within this team meeting.

2. Participants develop an agenda for the meeting.

Presentation Notes

Slide 34: Conducting a Successful Collaboration Meeting (Handout 10)

Review Handout 10. Important points are indicated by an asterisk (*).
· Before the participants arrive:

· arrange the room, chairs, tables, papers, etc.

· review your notes; memorize people’s names, etc.

· The facilitator should set a positive and encouraging tone for the meeting:

· welcome the participants

· share the logistics of the meeting (e.g., washroom facilities, parking, time allotted for the meeting, etc.)

· introduce the participants to each other

· share the agenda and make revisions and additions as necessary.

· *Give each participant the opportunity to discuss his or her perspectives. Often, much anxiety can be relieved just by the fact that participants feel that their points of view have been really heard and understood.

· Listen carefully to each participant’s perspective, accepting the expressions of feelings, attitudes and ideas; refrain from judging parents or showing disapproval to their comments.

· Give positive feedback and encouragement to the parents.

· Clarify the perspectives and ensure that you understand what was said.

· *If a participant has a specific request, make sure that you understand the reasons behind the request. Once you understand the reasons behind a specific request, it is easier to address those reasons in a more open or comprehensive fashion. We sometimes hear what we may consider an outlandish request; however, once we understand the reasons behind these requests, we are more able to deal with the actual issue in an appropriate fashion.

· Request the same attention that you gave to the participant.

· *Monitor the balance between positive comments about the child with comments about the challenges you face with the child. It is important to maintain a positive, hopeful and constructive outlook when discussing students and their educational programming.

· Describe the child’s behaviour rather than making judgments about it.

· Brainstorm possible options to address mutual concerns or issues about the child. *Brainstorming encourages divergent thinking and the production of many different ideas in a short period of time. All evaluation is suspended, and ideas are allowed to develop freely on a particular issue. Brainstorming is a time for free association of ideas and opening of creative avenues of thought.

· What are the skills and resources that are available within the school or school system that could be helpful to the situation?

· What community resources are available that could be helpful for the child?

· What are ways to combine and maximize these skills and resources, e.g., the child may access speech and language support from home? Sharing strategies with the school staff can be supportive in extending language skills in the school setting.

· Take time at the end of the conference to summarize the discussion and review plans for specific and cooperative actions to be taken by both parent and teacher.

· Establish plans and times for follow-up communication or further meetings.

Activity 7: Role-play/Conduct an IPP Collaboration Meeting

Time

20 minutes

Grouping

Small groups

Resources

Handout 11: Observation Notes: IPP – Part One: Group Activity

Handout 12: Observation Notes: Collaboration Meeting: Role-play

Process

1. Participants choose roles, decide on a leader and plan their part of the meeting.

2. The leader of each group gets the meeting space prepared for the meeting.

3. Those individuals who do not have assigned roles take the roles of observers.
4. Participants conduct the meeting; issues are discussed and clarified, and the first part of the IPP is developed (use Handout 11: Observation Notes: IPP – Part One: Group Activity).

5. One participant takes notes for the meeting (use Handout 11: Observation Notes: IPP – Part One: Group Activity and Handout 12: Observation Notes: Collaboration Meeting: Role-play).

6. Observers record impressions of the meeting.

Activity 8: Debriefing the Meeting

Time

10 minutes

Grouping

Small groups and large group

Resources

Slide 35: IPP – Part One: Group Activity

Slide 36: Collaboration Meeting: Role-play

Process

1. Participants at each table review predetermined objectives for the meeting and evaluate whether these goals were met.

2. Facilitator asks each participant how the meeting worked for them from their perspective.
3. Observers share observations with the rest of the group.

4. Facilitator asks each group to answer one of the following questions:

· What worked best in your group?

· What did your group learn about collaboration?

Suggested sensory motor break (i.e., coffee break)

This section is a brief review of how important it is to plan transitions for students who are either changing schools, changing classes or just changing activities. This portion of the resource is being presented following the collaboration meeting because each of the case studies presented involve transition planning.

Presentation Notes

This section is focused on transition planning for students. The cases that were just enacted all involved some transitioning. Grace, the young girl in Grade 11 would be transitioning to the adult world or work or higher education in the next year. Pen, the eight-year-old, is beginning a new year in school. Berent will be moving into Grade 1 in a few months, and Fritz will be starting junior high in a few months. What does the school and the family have to have in place to ease the transition for these students and accommodate their needs as they move across settings?

Slide 37: Transition Strategies: Starting Off on the Right Foot

Transition strategies ensure that the student starts off on the right foot. Several processes need to occur:

· teacher preparation

· preparing the student

· preparing the classroom

· promoting understanding among classmates.

Transition Strategies: Preparing the Teacher and Staff (Slides 38 and 39)

· Slide 38 – It is helpful for the teacher and assistant to visit the student in the current setting to observe the child’s

· behaviour

· classroom routine and organization structure

· successful adaptations and modifications

· visual systems used for support

· current effective instructional strategies

· student’s level of participation

· other incidental occurrences.

· Slide 39 – It is important for receiving staff to meet with sending staff to exchange information about

· effective ways to motivate student

· student’s likes and dislikes

· sensory-related issues

· effective behaviour management strategies and/or Behaviour Support Plan

· relevant health issues.

And, of course, it is critical to meet with the parents to determine their goals, hopes and wishes for their child.

Slide 40: Understanding Your Student (Handout 13)

This may be a useful tool to give parents to fill out to obtain important information about the child.

Slide 41: Transition Strategies: Preparing the Student

It is important to prepare students carefully for any transition.

· Use videotapes or pictures of new teacher and classroom.

· Prepare scrapbook or social story.

· Plan visit or visits to future classroom with familiar person. Try to plan these visits at a time when the student won’t be overwhelmed.

· Plan preferred activities and privileges for student in new setting. This needs to be discussed in advance between the sending and receiving teacher and/or parents.

· Prepare a calendar for student to clarify when the visits will occur and when the move will take place.

Slide 42: Transition Strategies: Preparing the Student for Junior and Senior High

Preparing a student for junior and senior high may require additional time and support. Students may need to be prepared to deal with multiple teachers, moving between different classes, using a locker, having different classmates in each class, having homework on a regular basis and organizing their own materials into binders or notebooks. It is important to help them through this by using some of the following strategies.
· Identify key people for student.

· Assign an adult mentor.

· Provide training in how to use lock and lockers. The student might need a special key lock or one number lock.

· Enlist the assistance of peers/buddies to support the student through the transition.

· Develop a plan/script in advance for handling teasing. It is important for students to know whom to turn to and what to do in these uncomfortable situations.

· Create a homework plan with teachers and family that will be do‑able.

· Teach specific skills necessary for new setting such as:

· how to get to school independently

· what the rules of the new setting are

· organizational strategies, etc.

Slide 43: Transition Strategies: Classroom Accommodations

No matter what setting the student will be going to—elementary, junior high or senior high school—it is important to have accommodations in place to meet the student’s needs. Here are some suggestions to consider.
· Consider desk positioning

· to facilitate attention

· to ensure that the assistant is unobtrusive.

· Consider sensory issues. What may be over- or understimulating in the environment? How can this be accommodated?

· Consider possible distractions.

· Define specific spaces for specific purposes, such as

· calming area

· independent learning area

· reading area, computer area, etc.

Slide 44: Transition Strategies: Junior and Senior High Accommodations

Other accommodations that may be helpful to the junior or senior high school student are:

· an in-school mentor. This is highly recommended. It is important for the student to have a person to check in with before and after school. This person can help them face their day with the right attitude, may help them get organized for the day or the evening, and may just help with motivation necessary to get through the day

· organizational support

· modified academic demands

· more time allowed for cognitive processing if necessary

· homework support and modification to be arranged with teachers and parents

· accommodate for sensory needs

· a safe, calming area for student.

Slide 45: Transition Strategies: Preparing Classmates

Preparing classmates so that they will be more understanding, accepting and helpful is important for the inclusion of the new student. The following suggestions are recommended.

· Be aware of what is said and conveyed about the student. Remember that students mirror the teacher’s attitude.

· Address concerns, questions and misconceptions.

· Invite guest speakers to address autism. Remember that parents can often be powerful speakers.

· Use disability activities to promote awareness and understanding of the child’s difficulties. These activities can be accessed through various sources (see the resource for suggestions).

· Coach and specifically teach peers to become effective partners.

Slide 46: Transition to Adult Life

Transition to adult life should begin as soon as possible, often when students begin their first year in high school. It is important to remember that transitioning to adult life needs to:
· be a collaborative process that involves the parents, school staff, community agencies, support services and the young adult

· involve goal setting which could entail looking at employment options, post-secondary training, income support, residential planning, etc.

· prepare the student by teaching specific skills that will be necessary to the new setting.
Slide 47: Instructional Approaches and Accommodations

There are several effective general instructional approaches and accommodations for students with ASD. Discuss the first two approaches in the afternoon and go into depth on the other approaches on Day Two. The approaches to be discussed on this day are:
· visual support

· structuring the environment.

Slide 48: Visual Supports

One of the most effective approaches for students with ASD, as well as with many typical students with other learning difficulties, is providing visual supports.
· Schedules (no surprises)

· Visual rules (what are the rules today)

· Visual tools to organize (materials)

· Social experiences (solving problems)

· Independence (theme boards and cues)

· Visual bridges (communicating about life)

· Behaviour tools (anxiety and relaxation).
Examples of these visual supports follow.

Slide 49: Visual Schedules

These are examples of visual schedules that are illustrated in the manual. While these schedules are helpful to most children, they are extremely helpful to students with ASD. Visual schedules help students know what’s next, what to do when they’re finished, help them become more independent and often assist in relieving anxiety. For individuals who thrive on routine, this type of support is very important. Since students with these disorders are so routine-bound, it is also important to help them learn what to do when the routine changes or unexpected events occur.

Slide 50: Visual Schedules – Desk Strip

This is an example of a desk schedule to be placed on the child’s desk for a personal reminder. The pictures are fastened to the strip with a material such as Velcro and removed when the activity is over. Students need to be taught how to use this schedule and to know when they are allowed to remove the picture of the completed activity.

Slide 51: Visual Schedules – Written Reminders

This is an example of a simple written schedule that can be used with students who can read. The advantage of this type of visual is that it is easy to develop and does not stand out as a special type of tool for the student. It is important when developing materials for students to take into account what is developmentally and age-appropriate. One would rarely use a Velcroed desk schedule on the desk of an integrated senior high school student. If that type of support is helpful, placing the Velcroed pictures on a Velcro strip in a notebook or agenda would be much more appropriate.

Slide 52: Visual Rules

This is a visual rule that can help most students. This type of rule should be taught to the class and retaught to the student with ASD as needed. If running in the hallway is a problem for that student, a point to the poster is often a sufficient reminder of the appropriate behaviours for walking in the hall.

Slide 53: Visual Rules

This is another example of a visual rule. Most students need to learn to raise their hands and not call out. An issue with many high-functioning students with ASD is that they are often reluctant to ask for help, believing that they should know the answer or be considered stupid. If that is the case with students in your classroom, it is important to let them know that asking questions is an important aspect of learning. Also, this type of rule can support independence. Many students with ASD are passive and will just sit at their desks and wait for an adult to notice that they have stopped doing their schoolwork. This type of rule can help them decide what to do if they are stuck.

Slide 54: Visuals to Organize Independent Work

There are many visuals to help students organize. Visual schedules are one type of organization tool. Using a to-do list, using pictures to show the steps of a sequence, breaking down tasks into components and using graphic organizers are all ways to help students with ASD organize themselves. In this case, a job card was designed for a student so that he would know when he had successfully completed a task or a series of tasks.

Slide 55: Visuals to Organize Class Discussions

This visual tool illustrates a discussion that was being held with a class. As the teacher was discussing sea life, she diagrammed the points on the whiteboard. This type of graphic organizer would be very helpful to students who are more visual than oral.

Slide 56: Visuals to Organize Reading: RAP Strategy

This is a visual reading tool. Many high-functioning students with ASD are very good at decoding words and letters, but have difficulty with comprehension. The RAP strategy illustrates the need to ask comprehension questions and paraphrase as one reads. This strategy would have to be meticulously taught and practised with the student before he or she is able to use it independently. Following the teaching, it would be a visual reminder on how to organize the reading task.

Slide 57: Visuals to Organize Writing: Linear Outline

There are many graphic organizers to help students plan and organize their writing. The Linear Outline is just one strategy that presents a visual structure of a piece of written work. The introduction introduces most of the subtopics. The next level highlights the subtopics of the essay. Each subtopic can be its own paragraph, or section, of the essay. Students can list the supporting information that they want to add under each subtopic. Finally, this diagram reminds students that the summary has to have references to all the major subtopics and critical points described under each subtopic paragraph.

Slide 58: Visuals to Aid Social Experiences

Using visuals to assist the student to navigate him/herself through social interactions can be a very effective and supportive strategy. Remember that students with ASD have difficulty reading social cues and learn by incidental experiences. There are many ways of helping these students learn how to handle themselves in social settings. Using visual tools is a powerful method. This particular visual tool can be very helpful to the student who does not respond to a greeting.

Slide 59: Visuals to Aid Socialization

This visual tool was designed for a particular student who told riddles nonstop. Although the riddles were quite funny, the child never stopped to take a breath and the listener was not able to digest the information before responding to the question. This visual social rule stressed that the listener had to be asked first if he or she wanted to hear the joke or the riddle, and then the joke teller had to wait patiently for the listener’s response. With this particular student, this visual support was very helpful in improving the quality of his joke and riddle telling. It is interesting to note that many high-functioning students with ASD are very interested in words and word plays. This social tool may be helpful as an example of how to develop an individualized social script in playing with words.

Slide 60: Visuals to Support Independence

Independence is a goal that should be planned for and programmed with children with ASD. Often, these children have been paired with adults from a very early age. It is important for them to learn the skills they need to become less dependent on others. This diagram was used with a young man with Asperger’s who waited patiently for his mother and education assistant to gather all his materials for each new subject. With the use of this visual reminder, he was able to become self-sufficient in preparing for each new subject.

Slide 61: Independence

Here is an example of a list that was written in the agenda of one young junior high student. Using this visual reminder, he was able to remember what to do by himself before he left each class.

Slides 62, 63 and 64: Visual Bridges

Visual bridges describe a communication tool that is often used to help parents or teachers know what happened in individual settings. This particular visual bridge was designed to be filled out by students for their parents’ information. The parents would then be able to discuss the actual activities that the children participated in during school.

Slides 63 and 64 are other examples of visual bridges.

Slide 65: Behaviour Tools

Visuals as behaviour tools can be extremely useful reminders to students before and during a crisis. Handing them a picture or visual tool that they’ve already mastered can provide the student with support, without the addition of human emotion displayed by voice. This particular tool gives the student information on what to do if he or she finds the room too noisy. This strategy would have been developed and practised by the child beforehand.

Slide 66: Visual Tool

The deep breathing strategy illustrated by this visual tool would be a reminder of the strategy that had already been mastered by the student during practice sessions.

Slide 67: Behaviour Tool

This visual tool was designed for an individual who needed to know what to do as well as what not to do when he was upset. Visual tools are often designed with a particular individual in mind.

Slide 68: Structuring the Environment

Providing structure and routine are also critical components of teaching.

· Structuring the classroom environment allows for consistency and clarity, which is a strong need for many students with ASD.

· Establish specific areas of the class that are associated with certain tasks or activities.

· Provide visual and physical cues to support the student’s learning, independence and success.

· Attending to sensory issues when structuring the environment

· Sensory needs should be addressed and attended to when developing a structured environment for the student. For example, if the student is easily distracted visually, seat the child in a less busy area.

· Organizing materials

· Have materials clearly labelled and stored together.

· Provide a model or picture of the finished product to guide the task.

· Set up the student’s workspace to encourage working from left to right.

· Remove extraneous materials from the desk or table before teaching a new task.

· Providing routines

· Decide what routines would be important for the student to learn.

· Focus on one routine at a time.

· Develop a specific routine by analyzing the steps necessary to complete the routine (task analysis).

· Use visual supports or concrete materials to teach and practise the routine.

· Continue using the supports to encourage independence.

· Using schedules

· Help the student feel in control of his or her learning environment.

· Help the student feel prepared for learning.

· Using First/Then cards

· First/Then cards provide a visual reminder for the student of what’s coming next.

· This tool can help the student plan his or her activity and responses.

· For a student who has difficulty delaying gratification, a First/Then card can help the student gain more control and extend the ability to delay gratification and complete a nonpreferred activity before gaining access to a preferred activity.

· A tool like this helps to relieve anxiety.

· Introducing changes in routines gradually

· Once the student is comfortable with the routines, structure and consistency, then gradually introduce changes.

· Realize that changes may provoke anxiety. Plan for the changes in the routine with the goal of increasing flexibility and spontaneity for the student.

Slide 69: Structure for Carpet Time

Slide 70: Structuring a Work Station

These are examples of environmental supports put in place for students with ASD. Slide 69 illustrates a child sitting on a carpet square. This support provides information for the child about where to sit and what space she can occupy during carpet time.

Slide 70 is an example of a workspace structure. The beginning, middle and end of the task are all well marked and defined, and the student should be able to complete the task independently.

Activity 9: IPP – Part Two:  Transition Plan and Accommodations

Time

30 minutes

Grouping

Small groups

Resources

Slide 71: IPP – Part Two

Slide 72: Discussion Questions

Handout 14: IPP – Part Two

Handout 15: Discussion Questions

Process

1. On Handout 14: IPP – Part Two or on chart paper with the same headings, table groups develop a transition plan for the students in the case studies in order for those students to be successful in the coming school year. Participants include any accommodations that they have decided will facilitate the transition or that will support the students in the school environment.

2. Facilitator reviews Slide 72/Handout 15: Discussion Questions with the table groups.
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