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Learning Strategies Self-Assessment Checklist for Students
Name:      
 Date: 2007-09-05 FORMTEXT 

2007-08-31

Check off each box that applies to you.

Listening Strategies
 FORMCHECKBOX 

I use my personal experiences to make predictions about what I might hear.

 FORMCHECKBOX 

I use the situation to make predictions.

 FORMCHECKBOX 

I check my predictions to make sure they are correct.

 FORMCHECKBOX 

I use the situation to help me understand the message.

 FORMCHECKBOX 

I look at people’s gestures and expressions to add to my understanding.

 FORMCHECKBOX 

I listen for words I know.

 FORMCHECKBOX 

I listen to the way people speak and their tone of voice.

 FORMCHECKBOX 

I listen the first time to get the general idea about the message.

 FORMCHECKBOX 

I listen the second time to understand more details about the message.

 FORMCHECKBOX 

I ask questions if I don’t understand what is being said.

Speaking Strategies

 FORMCHECKBOX 

I use models to help me create my message.

 FORMCHECKBOX 

I use repetition of words and expressions, either silently or aloud, to practise my message.

 FORMCHECKBOX 

I use my knowledge of similar situations to formulate my message.

 FORMCHECKBOX 

I find a different way to communicate my message if it is not understood by someone else.

 FORMCHECKBOX 

I use facial expressions or mime to get the message across.

 FORMCHECKBOX 

I ask for help if I cannot get my message across.

Reading Strategies
 FORMCHECKBOX 

I look at the pictures to get an idea about what is happening.

 FORMCHECKBOX 

I look at the pictures and background to help me understand the meaning.

 FORMCHECKBOX 

I look for titles or subtitles to guide my reading.

 FORMCHECKBOX 

I look for words I already know in French.

 FORMCHECKBOX 

I look for words that are similar to English words.

 FORMCHECKBOX 

I look up difficult words in the dictionary.

 FORMCHECKBOX 

I read to get the general idea.

 FORMCHECKBOX 

I read again to understand the details.

Writing Strategies
 FORMCHECKBOX 

I use available resources such as dictionaries, word lists and verb charts.

 FORMCHECKBOX 

I use models to help me write my message.

 FORMCHECKBOX 

I use new words and expressions.

 FORMCHECKBOX 

I make a rough copy.

 FORMCHECKBOX 

I use a checklist to make sure I have included everything I am supposed to have in the message.
 FORMCHECKBOX 

I use the dictionary to check my spelling.
 FORMCHECKBOX 

I make corrections to my work.

 FORMCHECKBOX 

I write a good copy of my work.

Suggested Sentence Starters for Learning Journals

In relation to points in a lesson

	At the beginning of the lesson
	What questions do I have from yesterday?      


	
	Two important points from yesterday’s discussion      


	In the middle of the lesson
	What do I want to know more about?      


	
	How is this like something else?      


	
	Is this easy or difficult for me? Why?      


	At the end of the lesson
	Something I heard that surprised me      


	
	How could I use this outside of class?      



As a follow up to a particular learning experience

	Looking back on the experience  
	What activities did we do?      


	
	What did I learn?      


	
	How does what I learned in class relate to the world outside of class?      


	Looking inside
	What did I like or dislike about the learning experience?      


	
	How do I feel about what I learned?      


	
	What questions or concerns do I have about something we did in class?      


	Looking forward
	What would I like to learn more about?      


	
	What goal could I set for myself?      


	
	How might what I learned help me in the future?      


Pair Checklist for a Task 

Generic, to be customized by including task-specific criteria
Names:      

Date: 9/5/2007 FORMTEXT 

8/31/2007

     

Task:      
	In preparing the draft for our
we      
	YES
	NO

	►used a planning page      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►indicated the      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►included the      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►included a      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►identified a number of      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►verified the spellings of words we used      

	 FORMCHECKBOX 

	 FORMCHECKBOX 



(--------------------------------------------------------------------------------------------------
Pair Checklist for a Task 

Generic, to be customized by including task-specific criteria
Names:      

Date: 9/5/2007 FORMTEXT 

8/31/2007

     

Task:      
	In preparing the draft for our 
we …     
	YES
	NO

	►used a planning page      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►indicated the      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►included the      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►included a      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►identified a number of      

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	►verified the spellings of words we used      

	 FORMCHECKBOX 

	 FORMCHECKBOX 



Reflecting on a Task, Project or Presentation

Name:      
Date: 2007-09-05 FORMTEXT 

2007-08-31

Activity or Task:       
Getting ready:
To create my message, I:
 FORMCHECKBOX 

followed a model.

 FORMCHECKBOX 

prepared a draft.

 FORMCHECKBOX 

had a partner read over my draft and make suggestions.

 FORMCHECKBOX 

proofread carefully, checking against statements in my notes or posted around the room.

To practise my presentation, I:
 FORMCHECKBOX 

read it out loud to myself, trying not to look.

 FORMCHECKBOX 

read it to myself in the mirror at home.

 FORMCHECKBOX 

read it to other people I know.

Presenting:

When I presented, I:
 FORMCHECKBOX 

made sure to use eye contact.

 FORMCHECKBOX 

spoke clearly.

 FORMCHECKBOX 

checked if everyone could hear and understand me.
Looking back:

What went well? 
     
What got in my way? 
     
What will I do differently next time? 
     
What will I do the same way next time? 
     
Generic Observational Rating Scale

(for interactive oral activities)

	Criteria*
	1. demonstrates understanding of key words or ideas

2. expresses simple oral messages that are comprehensible 

3. uses available models

4. applies appropriate linguistic elements to the situation 

5. uses correct pronunciation of known words

6. uses alternate ways to get the message across

	Student Name
	Criteria No. 
	Criteria No. 
	Criteria No. 

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	     
	NO     WH     WE
	NO     WH     WE
	NO     WH     WE

	Circle One:

NO = Not Observed
WH = With Hesitation
WE = With Ease

	Observation Date Range: from       to      


Generic Observational Rating Scale

(for group activities)

	Criteria*
	1. follows directions, stays on task

2. takes risks to communicate in French as much as possible

3. accepts correction as a means of improving

4. uses the resources available in the classroom

5. finds ways to get his/her message across

	Student Name
	Criteria No.  
	Criteria No.  
	Criteria No.  

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
 OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
 OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	     
	NO 
OO 
OM
	NO 
OO 
OM
	NO 
OO 
OM

	Circle One
NO = Not Observed
OO = Observed Once
OM = Observed More than Once

	Observation Date Range: from       to      


Teacher Feedback Sheet 

(for Listening Comprehension)
Generic, to be customized by including task-specific criteria 

Names:      

Date: 9/5/2007 FORMTEXT 

8/31/2007

Listening Task:      
( Fantastique! You were able to correctly match all of the clues with the illustrations.
( Très bien! You were able to correctly match    clues out of   with the illustrations.
( Bien! You were able to correctly match   clues out of    with the illustrations.
( Assez bien! You were able to correctly match    clues out of    with the illustrations.
( Attention! You were able to correctly match fewer than    clues out of with the illustrations.
(--------------------------------------------------------------------------------------------------

Teacher Feedback Sheet 

(for Listening Comprehension)
Generic, to be customized by including task-specific criteria 

Names:      

Date: 9/5/2007 FORMTEXT 

8/31/2007

Listening Task:      
( Fantastique! You were able to correctly match all of the clues with the illustrations.
( Très bien! You were able to correctly match   clues out of    with the illustrations.
( Bien! You were able to correctly match    clues out of    with the illustrations.
( Assez bien! You were able to correctly match    clues out of    with the illustrations.
( Attention! You were able to correctly match fewer than    clues out of with the illustrations.
Teacher Feedback Sheet

(for Reading Comprehension)

Generic, to be customized by including task-specific criteria

Names:      

Date: 9/5/2007 FORMTEXT 

8/31/2007

Reading Task:      

( Bravo! You were able to   
 all of the      
 according 

to      


( Bien! You were able to      
 most of the      
 according 

to      


( Assez bien! You were able to      
 some of the      



according to      

( Attention! You were not able to      
 any of the      



according to      

( -------------------------------------------------------------------------------------------------
Teacher Feedback Sheet

(for Reading Comprehension)

Generic, to be customized by including task-specific criteria

Names:      

Date: 9/5/2007 FORMTEXT 

8/31/2007

Reading Task:      

( Bravo! You were able to      
 all of the      
 according 

to      


( Bien! You were able to      
 most of the      
 according 

to      


( Assez bien! You were able to      
 some of the      



according to      

( Attention! You were not able to      
 any of the      



according to      

Example of an Oral Production Rubric  

Generic, to be customized by including task-specific criteria 

	Name:      
Date:      
Task:      

	Criteria
	Excellent Work!
	Good Work!
	Requires More Work!

	Content of the message
	You included all of the required elements in your      
	You included most of the required elements in your      
	You included less than half of the required elements in your      

	Use of vocabulary

OR

Use of expressions for naming and identifying 
	You used the correct vocabulary for      
consistently.

OR
You used a variety of expressions related to      

	You used the correct vocabulary for      
most of the time.

OR
You used    [number range, e.g., two to three] expressions related to      
	You used the correct vocabulary for      
inconsistently.

OR
You used       [number range, e.g., one] expression related to      

	Understanding of and use of 
[language element(s)]
	You demonstrated consistent understanding of when to use       and when to use      .
	You demonstrated understanding of when to use       and when to use       most of the time.
	You demonstrated that you do not understand when to use       and when to use      

	Knowledge of and reference to Francophone 
[cultural element
where applicable]
	You identified      
	You identified      .
with some hesitation.
	You could not identify      

	Recognizing Strategy Use [applicable where students are given opportunity to reflect on strategy use]
	Upon completion of your oral task, you were able to identify    [number] strategies that you used.
	Upon completion of oral task, you required some prompting to identify strategies you used.
	Upon completion of your oral task, you were not able to identify any strategies that you used.


Example of a Written Production Rubric 

Generic, to be customized by including task-specific criteria 

	Name(s):      
Date:      
Task:      


	Criteria
	4
	3
	2
	1

	Required content
	All elements are clearly present and easily understood.
	Almost all of the elements are present and easily understood.
	Most of the elements are present and easily understood.
	Few of the elements are present or comprehensible.

	Knowledge and use of vocabulary
	Used a variety of words appropriate to the task to convey the message.
	Used a number of words appropriate to the task to convey the message.
	Used a limited number of words appropriate to the task to convey the message.
	Used words that were not appropriate to the task.

	Understanding of and use of       [language element(s)]
	Correctly used a variety of language elements in the production of the task.
	Correctly used a number of language elements in the production of the task.
	Correctly used a limited number of language elements in the production of the task.
	Used few language elements correctly in the production of the task.

	Spelling
	Consistently spelled all known words used in the task correctly.
	Some minor spelling errors were made but did not impede understanding of the words.
	Generally spelled known words correctly. Some inconsistencies did not impede understanding of the words.
	Numerous spelling errors impeded understanding of the words and the message.

	Neatness
	Writing is legible. Substantial effort was put into the visual presentation.
	Writing is legible. Effort was put into the visual presentation.
	Writing is somewhat legible. Some effort was put into the visual presentation.
	Writing is illegible. Little effort appears to have been put into the visual presentation.

	Identification of strategy use
	You have identified a variety of strategies that you used to produce the written task.
	You identified some strategies that you used to produce the written task.
	You required some assistance to identify strategies used for the written task. OR the strategies you used seem to lack variety. 
	Very few strategies were used in the production of this task. OR you were not able to identify any strategy use.


Teacher Rating Scale for a Performance Task (Done in Pairs)

	Name of Task:      


	Names of Students:      


	Date: 9/5/2007 FORMTEXT 

8/31/2007



	Criteria
In the course of completing the task, the students were able to      

	Successfully
	With some success
	Unsuccessfully

	express simple written messages by      
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	demonstrate an understanding of vocabulary associated with      
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	use the appropriate definite/indefinite article with associated vocabulary 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	spell known words appropriately
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	add elements that reflect a Francophone presence
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	use resources to verify their work
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	work collaboratively as a team 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	speak in French as much as possible during the planning stage
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	Comments:      



Generic Analytic Rubric for the Language Skills
	Name:
	     
	Date:
	2007-09-05 FORMTEXT 

2007-08-31

	Task:
	      


	
Criteria

Outcome 
	Beginning to Develop Skill(s)
(1)
	Developing Skill(s)
(2)
	Showing Strong Skill(s) Development
(3)
	Suggestions for  similar activities/tasks or the coming year

	Listening

Comprehension
	You demonstrated understanding of a few of the spoken keywords or expressions that are familiar to you.
	You demonstrated understanding of most of the spoken keywords or expressions that are familiar to you.
	You demonstrate full understanding of the spoken keywords and expressions that are familiar to you. 
	     

	Reading Comprehension
	You demonstrated understanding of a few of the written keywords or expressions that are familiar to you.
	You demonstrated understanding of most of the written keywords or expressions that are familiar to you.
	You demonstrate full understanding of the written keywords and expressions that are familiar to you. 
	     

	Oral Production
	What you say in French is not yet clear. Many of the required language elements are missing but you are beginning to see how to make use of a model to say something on your own. Your message is often difficult to understand because of many errors in:

 FORMCHECKBOX 
 word choice

 FORMCHECKBOX 
 sentence structure

 FORMCHECKBOX 
 use of grammar rules

 FORMCHECKBOX 
 pronunciation/intonation
	What you say is generally clear. A few of the required elements are missing in the message, or repeated often, but one can understand what you are trying to express. Your message contained several errors in:

 FORMCHECKBOX 
 word choice

 FORMCHECKBOX 
 sentence structure

 FORMCHECKBOX 
 use of grammar rules

 FORMCHECKBOX 
 pronunciation/intonation

 
	You clearly expressed many ideas. Your message sounds realistic, and the occasional error does not interrupt the understanding of your message. You consistently make use of a wide range of language elements studied in class. The few errors you do make relate to:

 FORMCHECKBOX 
 word choice

 FORMCHECKBOX 
 sentence structure

 FORMCHECKBOX 
 use of grammar rules

 FORMCHECKBOX 
 pronunciation/intonation 
	     


Note: Teachers will select only those outcomes that are applicable to the task. 

	Written Production 
	You are beginning to understand and use words in the model that can be substituted to create your version of a message.

You can use some words related to the topic as well as some of the required language elements. Your message is often difficult to understand because of too many errors in:
 FORMCHECKBOX 

word choice

 FORMCHECKBOX 

sentence structure

 FORMCHECKBOX 

use of grammar rules

 FORMCHECKBOX 

spelling or writing  conventions
	Parts of your message are complete and individualized. Others are a straight copy of the model.

You can use different words and phrases related to the topic as well as many of the required language elements. While your message is generally comprehensible, it contains several errors in:

 FORMCHECKBOX 

word choice

 FORMCHECKBOX 

sentence structure

 FORMCHECKBOX 

use of grammar rules

 FORMCHECKBOX 

spelling or writing conventions
	You can express a simple message by following a model and substituting your own words to create simple, concrete and comprehensible sentences in French.

You can use several different words and phrases related to the topic as well as all of the required language elements appropriately. The few errors you do make relate to:

 FORMCHECKBOX 

word choice

 FORMCHECKBOX 

sentence structure

 FORMCHECKBOX 

use of grammar rules

 FORMCHECKBOX 

spelling or writing conventions
	


Teacher Checklist for Performance Task Development

	Title of Performance Task: 
Date of Development: 

	In developing the student instruction sheet, I made sure that …
	YES
	NO

	the performance task description provides a context and/or reason as to why the student is to carry out the task, i.e., the who, the what and the why.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the title of the performance tasks matches the description.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the description of the task matches the instructions.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the instructions are written one step at a time.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the instructions are clear.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the instructions are precise.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	a model is provided for the student when necessary.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the description and the instructions are distinct from each other.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the criteria being assessed correspond to the task instructions.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the task itself is appropriate for the outcomes being assessed.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	it is clear which language skills are being assessed.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	an estimated time frame needed to successfully carry out the assessment has been included.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the time frame is realistic.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	all required materials have been listed.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the assessment instruments to be used are included and explained.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the choice of assessment instruments is appropriate for the task.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	the descriptive words and comments included in the assessment instruments are appropriate for the students and the task, e.g.:

– ( Yes   ( Not Yet         OR       ( Yes   ( No          OR ( Met   ( Not Met   

– You were able to identify _______ out of _______ items.

– Bravo! Your description was complete and well presented!      
	 FORMCHECKBOX 

	 FORMCHECKBOX 



	Possible Assessment Instruments
	For teacher use
	For student use

	Anecdotal notes
	
	

	Checklist – for general observations
	
	

	Checklist – for specific outcomes
	
	

	Peer Assessment Checklist
	NA
	

	Peer Feedback Form (e.g., two Stars and a Wish)
	NA
	

	Rating scale
	
	

	Rubric - Analytic
	
	

	Rubric - Holistic
	
	

	Self-assessment checklist
	NA
	

	Self-reflection form
	NA
	

	Teacher feedback form - global
	
	NA

	Teacher feedback form - specific
	
	NA


Teacher Professional Practice:  Self-Assessment Checklist 

(based on James and Pedder [2006])*
	Name: 

	Date: 



	To what degree I make learning explicit

	Yes!
	Often
	Not yet 

	I help students understand the learning purpose of each French lesson or series of lessons.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I encourage students to see mistakes they make in French as valuable learning opportunities.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I use student errors to gain insight into how my students are thinking and learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I let students know how well they are doing in relation to their previous performance in French.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I identify students’ strengths and advise them on how to develop those further.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



Reflections: ______________________________________________________________________________

	To what degree I promote learner autonomy
	Yes!
	Often
	Not yet

	I give students choices and options as to how they may carry out some activities in French class. 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I provide guidance to help students assess their own or others’ work.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I provide guidance to help students assess their own learning.

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



Reflections: ______________________________________________________________________________

	To what degree I promote inquiry
	Yes!
	Often
	Not yet

	I consult my students about how they learn French most effectively.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I draw on good practice from colleagues involved in the teaching of languages (in conversations, via the Web, or professional reading) as a means to further my own professional development.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I share what works in my own French teaching practice with others.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I make modifications to my French teaching practice based on published evidence or insights I gain in conversations with other teachers about elements of their practice.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



Reflections: ______________________________________________________________________________
	To what degree I build collegiality
	Yes!
	Often
	Not yet

	I regularly collaborate with other staff members or colleagues when I do my planning in order to benefit from their insights. 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I turn to colleagues for help with a problem.

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I offer colleagues reassurance and support, particularly when it comes to the teaching of French.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I suggest ideas and approaches for colleagues in other schools to try out in their French classes.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	Colleagues and I discuss openly what and how we are learning to enhance our teaching practices.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



Reflections: ______________________________________________________________________________
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* Select possible criteria, maximum three per observation





Names are filled in as the teacher circulates. The observation is completed over the course of several class periods, each time students engage in a similar interactive activity.


* Select possible criteria, maximum three per observation





Names are filled in as the teacher circulates. The observation is completed over the course of several class periods, each time students engage in a similar interactive activity.


* Mary James and David Pedder, “Professional Learning as a Condition for Assessment for Learning,” In John Gardner (ed.), Assessment and Learning (London: Sage Publications, 2006), pp. 27 – 43.
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