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Fine Arts

Program of Studies

> Art (Grades 1 to 4)
> Drama (Grades 1 to 6)

> Music (Grades 1 to 3)







ART

A. PROGRAM RATIONALE AND PHILOSOPHY

Art education is concerned with the organization
of visual material. A primary reliance upon visual
experience gives an emphasis that sets it apart
from the performing arts. Acquiring proficiency
in art requires systematic instruction in how we
see, interpret and make sense of visua stimuli. It
requires an understanding of how others interpret
the visual messages that are products of this kind
of activity. It requires an education in the use of
traditional and contemporary tools, materials and
media.

Art education is concerned with having
individuals think and behave as artists. For the
purposes of art education, the term “artist” is
equally valid to describe one who has worked for
a lifetime or someone who is a relative beginner.
Ultimately, art is accessible to all individuals. Its
practice results in changing the individual, in
changing the relationship among individuals or in
changing the socialphysical environment.

Art education is concerned with pointing out the
values that surround the creation and cherishing of
art forms. Art is not merely created, it is valued.
The relative values given to art products not only
tell us about those who produce them, but
introduce notions of how values have changed
over time. Learning to see gives us the means to
view the work of others and perhaps to relate that
to our own works. In this case, however,
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searching for organization may be helped by
knowledge about other peopl€e’ s priorities.

Art education deals with ways in which people
express their feelingsin visual forms. Art takes the
human condition as the focus of study. Persons
involved in the visua arts reflect upon and
externalize their personal feelings and intuitions or
those of their fellow human beings. As artists, they
share this ability with the writer, the poet and the
musician. In making paralels and discovering
relationships with the performing and literary arts
we gain a sense of common purpose.

Art education deals with making and defending
qualitative judgments about artworks. Becoming a
perceptive critic attunes the individual to the unique
contribution of the artist. By adopting the stance of
critic we can develop methods of quditative
differentiation. We gain a sense that not al art is
the same, and we are able to articulate reasons for
preferring one work over another.

Art (Grades 1-4) A.1
(1985)



B. GENERAL LEARNER EXPECTATIONS

The elementary visual arts program, through the
four components of REFLECTION, DEPICTION,
COMPOSITION and EXPRESSION, provides
opportunity for a variety of experiences. achance
to grow and develop as an individual; to develop
perceptual awareness; to learn visual arts skills
and concepts; to interpret and communicate with
the visual symbol; to create; to value, reflect upon
and appreciate the cultural aspects of art; to relate
and appreciate art in everyday life.

The major goal of the program should be to give
the child a complete set of experiences. The child
should have:

AN INDIVIDUAL EXPERIENCE

The individual is at the centre of visual education.
Each student is special, with a need for
recognition and a need to devel op self-confidence.
Each pupil may enter the program at a different
stage or level and each may progress at a different
rate. Art education is ultimately for the self-
realization of theindividual, developing the ability
to see, understand, react, create, appreciate and
reach.

Opportunity should be provided for the child to
experience:

pride in achievement
valuable group activities

a sense of worth

practice in making decisions.

Opportunity should be provided for enabling the
childto grow in:

independence
individuality
self-realization
self-awareness
creativity.
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A VISUAL EXPERIENCE

Seeing is a discipline that can be fostered. Visual
education speaks to systematic instruction in
perceptual skills: how we see, interpret, discover
relationships, make decisions.

Opportunity should be provided for experiences
that:

e contribute to the child's development of
perceptual awareness in  natura  and
manufactured forms.

A LEARNING EXPERIENCE

Art education involves skill development in the
areas of drawing, painting, print making, sculpture
and fabric, photography and technographic arts in
order to extend the child’'s capahilities to express
oneself—communicate through image making.
Art education is the acquisition of knowledge
through the elements and principles of design
from functional and fine arts contexts. Art
education is a schema of instruction.

Opportunity should be provided for experiences
that contribute to:

e a knowledge of the vocabulary of basic art
terms and expressions appropriate to the
student’ s level of development

e skills and techniques necessary for meaningful
self-expression by the child

e an understanding of art media, materials and
processes and their appropriate use

e an understanding of the expressive content
inherent in visual forms.

A COMMUNICATION EXPERIENCE

Visual images communicate to the individual and
the individual can communicate through visual
images. In a world heavily populated by visua
images, created by humankind, happened by
humankind, spewed by machines, dealt by nature,
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severe communication demands are placed on the
individual. Art education is visual reading and
expression.

Opportunity should be provided for experiences
that contribute to the child’s:

o ability to interpret images
o ability to express through images
o ability to reflect about images.

A CREATIVE EXPERIENCE

A natural outgrowth of seeing, interpreting and
discovering relationships is expressing. The
language of art is available to al and can be used
to express both thought and feeling. Art education
provides the means and opportunity for creative
activities of a wide nature; encourages the use of
the imagination, inventiveness and a spirit of
inquiry; and provides  decision-making
opportunities.

Opportunity should be provided for:

e a wide range of experiences with various
media and art materials

e drawing from the total curriculum for the
purpose of creating

e examining and exploring a variety of visua
communication forms and purposes

e contemplating possibilities and exploring the
imagination as a source of images and as
problem-solving devices

o expressing feelings and individual messages.

Art (Grades 1-4) B.2
(Revised 1985)

A CULTURAL EXPERIENCE

Art speaks a universal language of culture,
spanning history and peoples. Art is part of
humankind' s heritage. Art education is concerned
with valuing, reflecting and appreciating this
legacy.

Opportunity should be provided for:

e awareness of and appreciation for the ethnic
and cultural aspects of the visual arts in our
society

e an understanding of art as a common or
universal means of expression among all
peoples

e an appreciation of artistic accomplishments,
past and present.

AN ENVIRONMENTAL EXPERIENCE

Environment—natural and human-made—affects
the individual. Visual images and decisions
happen continually in today’s world from choices
of clothing to television programs, from choices of
where to live to what to do with the front lawn, to
the look of hubcaps on one’'s car. Art education is
concerned with informed choices of manufactured
items and quality environment.

Opportunity should be provided for:
e making aesthetic judgments about things in
the environment

e noting that the visual arts are an integral part
of daily life.
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C. SPECIFIC LEARNER EXPECTATIONS

OVERVIEW

The elementary art program—Ilevel one (Grades 1
and 2), level two (Grades 3 and 4) and level three
(Grades 5 and 6)—is a unified, sequential course
that focuses on four major components of visual
learning.

REFLECTION
e responses to visua forms in nature,
designed objects and artworks.

DEPICTION
o development of imagery based on
observations of the visual world.

COMPOSITION
e organization of images and their qualities
in the creation of unified statements.

EXPRESSION

e use of art materidls as a vehicle or
medium for saying something in a
meaningful way.

Because each of the content areas emphasizes a
different aspect of art learning, the teacher can
design an art lesson with any one of the four areas
as the nucleus from which learning in the other
three areas can evolve. It is necessary to see the
relationships that exist among the four content
areas so that teachers can emphasize each as it is
appropriate to students and their program.

In Reflection, attention is given to three major
aspects:

1. anayzing structuresin nature
2. assessing designed objects
3. appreciating art.

Observation of natural and human-made formsisa
necessary component of Reflection. The skills
involved in appreciating art for its content can be
developed as lessons in themselves or used to
precede or follow lessons in Depiction or
Composition.
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In Depiction, the basic skills of image making are
developed using one or more of the three
reflective areas as referents. These skills are
developed according to forms and their
proportions, actions and viewpoints and the
qualities and details of those forms.

In Composition, the image-making skills
developed in Depiction are employed to create
integrated artworks. These organizational skills
relate to emphasis, unity and craftsmanship.

In Expression, the focus is on purpose, theme and
subject matter, as well as on media and
technigues.  Expression provides the means
through which the student can employ reflective,
depictive and compositional skills to create a
meaningful artwork. Although the teacher should
choose media and techniques from all six studio
areas outlined, students should be given choices
within each of these, as well as in theme and
purpose. It is not necessary to teach every
objective in “media and techniques’. Teachers
are encouraged to choose areas based on their own
resources and experiences.

The first section of the program contains the scope
and sequence objectives for each level. These
appear individually as Reflection, Depiction,
Composition and Expression and not only show
the relationship among levels but indicate the
emphasis at each level for a particular subcategory
of that concept area.

The second section of the program contains
appropriate concepts for each of the three levelsin
each of the content areas. Reflection, Depiction,
Composition and Expression. Each concept is
developed by means of Suggested Methods or
Strategies from which the teacher can choose.
Severa concepts might be taught in a content area
before another area is approached. Expression is
taught as an integration with the other three
content areas. Also, as each concept is taught,
suggestions are given for relating it to other
content areas.

Art (Grades 1-4) C.1
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Each of the content areas is developed from
simple to more complex learning, from personal to
wider social concerns. Because of its structure,
teachers need to refer to the building blocks used
in levels preceding their own.

LEVEL ONE (Grades 1 and 2)

REFLECTION

Component 1 ANALYSIS: Students will
notice commonalities within
classes of natural objects or
forms.

Concepts

A. Natural forms have common physical

attributes according to the class in which they
belong.

B. Natural forms are related to the environment
from which they originate.

C. Natural forms have different surface qualities
in colour, texture and tone.

D. Natural forms display patterns and make
patterns.

Component 2 ASSESSMENT: Students
will assess the use or
function of objects.

Concepts

A. Designed objects serve specific purposes.

B. Designed abjects serve people.

C. Designed objects are made by people or
machines.

D. Designed objects must function well to be
valuable.

Component 3 APPRECIATION: Students
will  interpret  artworks
literally.

Concepts

A. Art takes different forms depending on the
materials and techniques used.
B. Anart form dictates the way it is experienced.

Art (Grades 1-4) C.2
(Revised 1985)

An artwork tells something about its subject
matter and the artist who made it.

Colour variation is built on three basic
colours.

Tints and shades of colours or hues affect the
contrast of a composition.

All aspects of an artwork contribute to the
story it tells.

DEPICTION

Component 4 MAIN FORMS AND
PROPORTIONS: Students
will learn the shapes of
things as well as develop
decorative styles.

Concepts

A. All shapes can be reduced to basic shapes; i.e.,

B.

circular, triangular, rectangular.

Shapes can be depicted as organic or
geometric.

Shapes can be made using different
procedures; e.g., cutting, drawing, tearing,
stitching.

Animals and plants can be represented in
terms of their proportions.

A horizontal line can be used to divide a
picture plane into interesting and varied
proportions of sky and ground.

Component 5 ACTIONS AND VIEW-
POINTS: Students  will
increase the range of
actions and viewpoints
depicted.

Concepts

A. Movement of figures and objects can be

B.
C.

shown in different ways.

An X-ray view shows the inside of something.
Forms can be overlapping to show depth or
distance.
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Component 6 QUALITIES AND
DETAILS: Students will
represent surface qualities

of abjects and forms.
Concepts

A. Texture is a surface quality that can be
captured by rubbings or markings.

B. Texturesform patterns.

C. Primary colours can be mixed to produce new
hues.

D. Colour can be lightened to make tints or
darkened to make shades. These tints or
shades are a so referred to as tone or value.

E. Images are stronger when contrasts of light
and dark are used.

F. Detailsenrich forms.

COMPOSITION

Component 7 EMPHASIS: Students will
create emphasis based on
personal choices.

Concepts

A. An active, interesting part of a theme can
become the main part of a composition.

B. The main part of a composition can be treated
thoroughly before adding related parts.

C. Contrast subject matter with the ground for
emphasis.

D. Forms can run off the edges of the picture
space in a composition.

Component 8 UNITY: Students  will
create unity through density
and rhythm.

Concepts

A. Families of shapes, and shapes inside or
beside shapes, create harmony.

B. Overlapping forms help to unify a
composition.

C. Repetition of qualities such as colour, texture
and tone produce rhythm and balance.

D. A composition should develop the setting or
supporting forms, as well as the subject
matter.
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Component 9 CRAFTSMANSHIP:
Students will add finishing
touches.

Concepts

A. Finishing touches (accents, contrasts, outlines)
can be added to make awork more powerful.

B. Stepping back from a work helps in judging
how it can be improved.

EXPRESSION

Component 10 (i) PURPOSE 1: Students will
record or document
activities, people  and

discoveries.
Concepts

A. Everyday activities can be documented
visually.

B. Specia events, such as field trips, visits and
festive occasions can be recorded visually.

C. Family groups and people relationships can be
recorded visually.

D. Knowledge gained from study or
experimentation can be recorded visually.

PURPOSE 2: Students will
illustrate or tell astory.

Concepts

A. A nardtive can be retold or interpreted
visually.
B. Anoriginal story can be created visually.

PURPOSE 3: Students will
decorate items personally
created.

Concepts

A. Details, patterns or textures can be added to
two-dimensional works.

B. Details, patterns or textures can be added to
the surface of three-dimensional works.

Art (Grades 1-4) C.3
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PURPOSE 4: Students will
express a feeling or a

message.
Concepts

A. Fedings and moods can be interpreted
visually.

B. Specific messages, beliefs and interests can be
interpreted visually, or symbolized.

PURPOSE 5: Students will
Create an original
composition, object or
space based on supplied
motivation.

Concepts

A. Outside stimulation from sources such as
music, literature, photographs, film, creative
movement, drama, television and computers
can be interpreted visually.

Component 10 (ii) SUBJECT MATTER:
Students  will  develop
themes, with an emphasis
on personal concerns, based
on:

Plants and animals

Environment and places
Manufactured or human-made things
Fantasy

People

moow>

Component 10 (iii) MEDIA AND TECH-
NIQUES: Students will use
media and techniques, with
an emphasis on exploration
and direct methods in
drawing, painting, print
making, sculpture, fabric
arts, photography  and
technographic arts.

Concepts

A. Drawing
e Use a variety of drawing media in an
exploratory way to see how each one has
its own characteristics.

Art (Grades1-4) C.4
(Revised 1985)

Use drawing tools to make a variety of
lines—curved, straight, thick, thin,
broken, continuous.

Use drawing tools to make a variety of
shapes—open, closed forms;, straight,
curved forms, geometric (rectangles,
squares, circles and triangles) and free
form.

Make drawings from direct observation.
Use drawing media in combination with
other media such as painting, print making
or fabric.

Use drawing to add details and textures,
or to create pattern.

. Painting

Learn simple brush skills: holding and
unloading the brush, applying paint,
cleaning the brush.

Experiment with the medium to explore
its possibilities.

Work primarily with tempera paint or
tempera paint with additives, using large
brushesto paint.

Mix primary colours and lighten and
darken colours.

Paint using experimental methods,
including without a brush.

Paint directly without preliminary
sketching.

Use paint in combination with other
media and techniques.

Make small group and/or large group
murals.

. Print Making

Use frottage (texture rubbings).

Make lifts or transfers, using wax crayon
or fabric crayon.

Explore the use of print-making materials
and the application of paint, using brushes
and rollers (brayers).

Explore found object printing and the
making of pattern through stamping.

Use print-making images in making
pictures or compositions.

. Sculpture

Make two- and three-dimensional
assemblages from found materials.
Learn the care and handling of clay, and
explore the modelling possibilities.
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e Use simple clay modelling techniques of
rolling, pinching, adding, pressing,
making coils, texturing.

e Create three-dimensional forms, using
paper sculpture techniques of folding,
scoring, cutting, curling, weaving, rolling,
twisting, joining.

o Cast plaster of Paris relief sculptures in

sand molds.
Fabric Arts
o Decorate fabric, using print-making

techniques of relief printing, stamping,
stencilling.

e Use collage techniques for picture making
with fabric.

e Learn the basics of thread and needle
manipulation, and use simple stitchery
(running stitch and blanket stitch) for
decoration and picture making.

e Use a simple, handmade loom to weave
plain or tabby pattern.

e Braid wool or cloth strips to be used as
enhancements.

Tie-dye using one colour of dye.

e Use simple batik or resist dyeing using a
safe resist such as flour and water paste,
or margarine.

. Photography and Technographic Arts
e Take advantage of the visua art
implications of any available
technological device, and explore the
potential of emerging technologies.
Included at thislevel:
— simple camera for documentation and
sequencing of events
— overhead projector for experimenting
with shapes, colours, compositions and
the relating of a story using cutout
shapes, real objects or drawings on
acetaterolls
— computer software packages and
devices, such as the light pen and the
mouse, to explore, design and compose
— copying devices for recording images
and textures
— dides: handmade using ink, crayon,
acrylic paint or felt pen for exploring
line and shape
— emerging technologies, as available
and applicable.
e Employ technological media techniques,
practices and capabilities to promote art
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understanding and create designs and
compositions. Included at thislevel:
— storyboards to show a sequence of

events

— roll movies to show sequence or tell a
story

— different kinds of viewfinders to select
and frame shots

— shadow puppets

— moving, changing, experimenting to
obtain different effects, designs,

compositions

— retaining copies of only that which is
of particular interest

— photograms with found objects.

LEVEL TWO (Grades3 and 4)

REFLECTION

Component 1

ANALYSIS: Students will
make distinctions within
classes of natural objects or
forms.

Concepts

A.
B
C.
D
E

Component 2

Each class of natural forms has distinguishing
characteristics.

. Natural forms are related functionally to their

environment.
Earth and water forms reveal many variations.

. Environments are altered by natural forces.
. Change in natural forms occurs over time.

ASSESSMENT:  Students
will assess the visua
gualities of objects.

Concepts

m OO wW»

m

Form should follow function.

Durahility influences the function of an
object.

Materials should be used honestly.

Materias influence the form and function of
an object.

Useful objects can be derived from designs in
nature.

Surface treatments should harmonize with and
not detract from the main form.

Art (Grades 1-4) C.5
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Component 3 APPRECIATION: Students
will interpret artworks by
examining their context and
less visible characteristics.

Concepts

A. Contextual information (geographical,

OCOw

historical, biographical, cultural) may be
needed to understand works of art.

Artistic styleislargely the product of an age.
Technologica change affects types of art.

Our associations influence the way we
experience awork of art.

Art is vaued for different reasons; e.g.,
aesthetic, economic, symbolic, associative.

Art serves societal aswell as personal needs.

DEPICTION

Component 4

MAIN FORMS AND
PROPORTIONS: Students
will perfect forms and
develop more redistic
treatments.

Concepts

Component 5

. Shapes can suggest movement or stability.
. Many shapes are symmetrical.

Images can be portrayed in varying degrees of
realism.

Internal as well as external proportions can be
depicted.

Landscapes can show middle ground,
background and foreground.

Size variations among objects give theillusion
of depth.

ACTIONS AND VIEW-
POINTS: Students  will
select appropriate
references for depicting.

Concepts

A.

Looking at negative shapes helps create a
different view of something.

Art (Grades 1-4) C.6
(Revised 1985)

Drawing strategies, such as gesture to capture
action, contour to study important edges and
massing to show bulk or weight, are helpful in
depicting animate forms.

Actions among things in a setting create a
dynamic interest.

Objects can be depicted selectively from a
broad range of viewpoints.

Component 6 QUALITIES AND
DETAILS: Students will
refine surface qualities of
objects and forms.

Concepts

A. Texture can be represented from a range of

different studio techniques.

Colour can be made to appear dull or bright.
Gradations of tone are useful to show depth or
the effect of light on objects.

By increasing details in the foreground the
illusion of depth and reality can be enhanced.

COMPOSITION

Component 7 EMPHASIS: Students will
create emphasis by the
treatment of forms and
qualities.

Concepts

A. The centre of interest can be made prominent

by contrasting its size, shape, colour or texture
from the other parts of the composition.
Format can be adjusted and composition
tightened by editing or cropping the
unnecessary areas from the edges of a work,
after it is completed.

Details, accents and outlines will enhance the
dominant area or thing.
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Component 8 UNITY: Students  will
create unity by interrelating
the parts of a composition.

Concepts

A. The parts can be arranged so that movement in
the picture space leads the eye around and not
out of the picture area.

B. Paradllel edges induce harmony within a
composition.

C. BEvery mgor area of a composition should be
interesting in itself.

D. Limited colours and materials tighten a
composition.

Component 9 CRAFTSMANSHIP:
Students  will  improve
compositions by refining,
rehearsing and critiquing.

Concepts

A. Refinement of forms and surface qualities is
necessary to give a finished appearance to a
composition.

B. Rehearsals and ongoing critiques should be
scheduled to improve composing skills.

EXPRESSION

Component 10 (i) PURPOSE 1. Students will
record or document
activities, people and
discoveries.

Concepts

A. Everyday activities can be documented
visually.

B. Specia events, such as field trips, visits and
festive occasions can be recorded visually.

C. Family groups and people relationships can be
recorded visually.

D. Knowledge gained from study or
experimentation can be recorded visually.

E. Loca and provincial events can be recorded
visually.
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PURPOSE 2: Students will
illustrate or tell astory.

Concepts

A. A nardive can be retold or interpreted
visually.

B. Anoriginal story can be created visually.

C. Materiad from any subject discipline can be
illustrated visually.

PURPOSE 3: Students will
decorate items personaly
created.

Concepts

A. Details, patterns or textures can be added to
two-dimensional works.

B. Details, patterns or textures can be added to
the surface of three-dimensional works.

PURPOSE 4: Students will
express a feding or a

message.
Concepts

A. Fedings and moods can be interpreted
visually.

B. Specific messages, beliefs and interests can be
interpreted visually, or symbolized.

PURPOSE 5: Students will

create an original
composition, object or
space based on supplied
motivation.

Concepts

A. Outside stimulation from sources such as
music, literature, photographs, film, creative
movement, drama, television and computers
can be interpreted visually.

Art (Grades 1-4) C.7
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Component 10 (ii)

moow>

Component 10 (iii)

SUBJECT MATTER:
Students  will  develop
themes, with an emphasis
on social concerns, based
on:

Plants and animals

Environments and places
Manufactured or human-made things
Fantasy

People

MEDIA AND TECH-
NIQUES: Students will use
media and techniques, with
an emphasis on mixing
media and perfecting tech-
niques in drawing, painting,
print making, sculpture,
fabric arts, photography and
technographic arts.

Concepts

A. Drawing

Continue to explore ways of using
drawing materials.

Use drawing tools to make a variety of
lines extending beyond Level One into
character and direction—passive, vertical,
horizontal, diagonal, parallel.

Use drawing tools to make a variety of
shapes and structures beyond Level One
into symmetrical and asymmetrical,
skeletal, spiral, and into mass drawing
(blocking in the main parts of a
composition).

Place more emphasis on

observation as a basis for drawing.
Use drawing to add details, texture or to
create pattern including drawing for high
detail.

Make quick sketches.

Make drawings from a wide range of
viewpoints.

Experiment with blind contour drawing
and continuous line drawing.

Use drawing media to achieve gradations
of tone or value in drawings.

Use simple methods to indicate depth or
perspective; e.g., increase details in the
foreground, use lighter tones or values in
the background, large objects in
foreground.

direct
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B.

A.

Painting

e Extend brush skills and further
experimentation with the medium so as to
achieve special effects such as textures.

e Continue to paint, using experimental
methods including without a brush.

e Continue working with tempera paint or
tempera paint with additives, and be
introduced to water colour.

Mix paints to show intensity of colour.
Continue to use paint in combination with
other media and techniques.

e Apply washes, using tempera or water
colour.

e Usepreliminary sketches asthe basisfor a
painting, as well as painting directly.

Print Making

e Further explore print-making materials
and their uses and effects.

e Make relief prints (printing from a built-
up surface) using glue line, string,
cardboard or collage materials.

Make prints using stencils.
Make smudge or blot prints by folding
paper with ink between.

e Explore printing with more than one
colour.

e Make monoprints, working directly with
the plate or a surface.

e Continue using print-making techniques
learned in other grades.

e Apply print-making techniques to
compositions.

Sculpture

Continue to make two- and three-
dimensional assemblages from found
materials, reaching for more
sophistication leading to specifics, such as
puppets, mobiles, mosaics, papier-maché.

Continue exploring the modelling
possibilities of clay beyond Level One—
techniques such as wedging, welding,
making of dlabs by rolling, throwing,
paddling, impressing with objects,
decorating with coils, pellets, extruded
clay, firing, glazing.

Continue exploring paper sculpture as a
means of making three-dimensional forms.

Explore wood relief using fastening
techniques such as nailing and gluing, and
finishing techniques such as sanding and
staining.
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Continue casting of plaster, advancing to
include both relief and intaglio with a
greater emphasis on composition and
finishing work.

Explore the possibilities of simple wire
sculpture, including bending, twisting,
cutting, looping.

E. Fabric Arts

Decorate fabric, using simple stitching
techniques, such as running stitch, blanket
stitch, cross-stitch, couching, French knot,
satin stitch.

Continue to advance weaving techniques
beyond Level One to include such things
as warping a simple loom; achieving
interesting surface qualities with open
weave, double weave; using looms that
are not rectangular in shape; atering the
weave of an existing, loosely woven
fabric.

Use simple batik, using melted wax and
one colour of dye.

Continue using collage, braiding and tie-
dyeing techniques from previous grades, if
possible.

Decorate and/or design, using appliqué.

A. Photography and Technographic Arts

Take advantage of the visua art

implications of any available

technological device, and explore the
potential of emerging technologies.

Included at this level, and advancing from

previous grades:

— simple camera for recording specific
effects such as textures, rhythm,
pattern

— overhead projector for experimenting
with shapes, colours, compositions and
sequencing of events, using felt pen on
acetate

— filmstrips handmade with felt pen for
experimenting and sequencing

— dides as a basis for study and
motivation in reflection and depiction;
handmade for experimenting with line,
shape and pattern

— computer and computer software
packages and input devices, such asthe
light pen and the mouse, to explore,
design, compose, animate and program
to make simple geometric forms
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— copying  devices for making
compositions and designs

— laserdisc visuals as a basis for study
and motivation in reflection and
depiction

- 8 mm movie camera for
documentation, sequencing  and
animation

— lighting sources such as spotlights,
flashlights, overhead projector light,
disco lights for experimenting with
effects

— emerging new technologies, as
available and applicable.

Employ technological media techniques,

practices and capabilities to promote art

understanding and create designs and
compositions. Included at this level and
advancing from previous grades:

— adjustable framing devices to select
and cut out scenes from a larger
picture, and to sequence

— shadow puppets

— photograms to make compositions or
develop astory line

— printers  to record computer
compositions, or direct photography
off the screen

— animation techniques available through
computer software packages

— simple film animation with jointed
figures, movable paper shapes or
plasticene models

— lighting techniques for highlighting
and creating an effect or mood.

Art (Grades 1-4) C.9
(Revised 1985)






DRAMA

A. PROGRAM RATIONALE AND PHILOSOPHY

Drama is both an art form and a medium for
learning and teaching. It can develop the whole
person—emotionally, physically, intellectually,
imaginatively, aesthetically and socially—by
giving form and meaning to experience through
acting out. It fosters positive group interaction as
students learn to make accommodations in order to
pursue shared goals.

Dramatic growth parallels the natural development
of the student. This growth is fostered in an
atmosphere that is non-competitive, cooperative,
supportive, joyful yet challenging.

©Alberta Learning, Alberta, Canada

The overall goal of drama is to foster a positive
self-concept in students by encouraging them to
explore life by the assumption of roles and by the
acquisition of dramatic skills. The imaginative
exploration involves setting up a dramatic
situation, “acting  out”  that  situation,
communicating within that situation and reflecting
on the consequences. It is this reflection that
provides the knowledge for self-development.

As students progress through the dramatic forms
of expression at the secondary level, greater
emphasis is placed upon the development of the
individual as a creator, performer, historian, critic
and patron. Here the self-development and
socialization processes of the student are extended
by developing an appreciation of theatre as a
traditional art form.

Drama (Grades 1-6) A.1
(1985)






B. GENERAL LEARNER EXPECTATIONS

FIRST GOAL

To acquire knowledge of self and others that
results from reflecting on dramatic play.

Objectives

The child should:

1. realize and appreciate the uniqueness of self

2. grow in self-confidence

3. experience feelings of success and acceptance

4. develop sensory awareness

5. sharpen observations of people, of situations
and of the environment

6. develop a capacity for imaginative and
creative thought

7. explore, control and express emotions

8. develop respect for others—their rights, their
ideas and their differences

9. give meaning to abstract concepts realized

through dramatic play.

©Alberta Learning, Alberta, Canada

SECOND GOAL

To develop competency in communication skills
through drama.

Objectives

The child should:

1.

develop an awareness of the body and voice as
tools of communication

2. develop an ability to discuss and share
experiences

3. explore the use of dramatic symbols and
theatre conventions

4. develop belief in identification with and
commitment to role

5. give form and shape to ideas and experiences.

THIRD GOAL

To foster an appreciation for drama as an art form.

Objectives

The child should:

1. develop an awareness of and respect for
potential excellence in self and others

2. develop a capacity to analyze, evaluate and
synthesize ideas and experiences

3. develop an awareness and appreciation of the

variety of dramatic forms of expression.

Drama (Grades 1-6) B.1
(1985)






C. SPECIFIC LEARNER EXPECTATIONS

Elementary drama is an optional program designed
to be used either as a separate subject or integrated
with other subjects.  General sequencing is
necessary with play, dramatic play and structured
dramatic play preceding work in any of the eleven
dramatic ~ forms  of  expression—dramatic
movement, mime, choral speech, storytelling,
dramatization, puppetry, choric

drama, readers’ theatre, story theatre, playmaking
and group drama. A number of the dramatic forms
have definite prerequisites with the general
suggestion that one form focusing on moving and
one on speaking precede any of the forms that
involve moving and speaking together (see chart
below).

CONTINUUM OF CHILD GROWTH IN DRAMA

CHILD-INITIATED

» ADULT-INITIATED

FOCUS ON MOVING

e dramatic movement
e mime

DRAMATIC STRUCTURED

PLAY

DRAMATIC [

EXPRESSION

DRAMATIC

FORMS OF FOCUS ON SPEAKING

Natural play is the basis for the development of the dramatic forms of expression.
It is an innate attribute. School dramatic activities begin with structured dramatic
play, but if the child has not been given opportunities to grow through play and
dramatic play, it is necessary for the teacher to provide such experiences.

e choral speech
e storytelling

FOCUS ON MOVING
AND SPEAKING

dramatization
puppetry
choric drama
readers’ theatre
story theatre
playmaking
group drama

©Alberta Learning, Alberta, Canada
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DRAMATIC FORMS

SKILLS GRADES
THE CHILD SHOULD: 1-2 34 5-6

STRUCTURED DRAMATIC PLAY *
Physical

v

e develop sensory awareness

e become aware of body and voice as instruments of expression

v

e explore and express large and small body movements

v

e develop techniques for relaxation

v

Intellectual

v

e develop and exercise imagination

v

e develop concentration

e recognize and learn to trust the intuitive response

v

e cxercise divergent and convergent thinking

v

Emotional

v

e explore emotion

v

e control emotion

v

e express emotion

Social

v

e understand self

v

e understand others

v

e discipline self

v

e develop acceptance of self/others (tolerance)

v

e develop appreciation of the work of self and others

e cope with emotional responses

v

Integrative

e understand and respond to environment

v

e respect and investigate ideas of others

v

e role play

v

e develop a sense of form

v

e make the abstract concrete

v

e learn to respond to stimuli; e.g., music, pictures,
objects, literature

v

* Each skill is introduced at the grade level indicated by the start of the arrow and developed further in
succeeding grades.

Drama (Grades 1-6) C.2
(1985) ©Alberta Learning, Alberta, Canada



SKILLS
THE CHILD SHOULD:

1-2

GRADES
34 5-6

e develop the confidence to make choices

e respect the space of others

e communicate through space

e test and reflect on the consequences of dramatic decisions

DRAMATIC MOVEMENT

¢ understand personal space, general space and the inherent
differences between the two

e develop flexible, free and controlled movement

e practise moving in different ways in response to a variety of

stimuli

e discover how to use the body as a vehicle for expressing and

interpreting feelings and ideas
e analyze different ways of moving alone and with others
e cxpress simple characterization through movement
e appreciate the aesthetics of movement
¢ use dramatic movement to investigate the environment

e develop the ability to use dramatic movement to enhance
learning in the other areas of the curriculum

MIME

e learn to express oneself physically and imaginatively
through movement and gesture

e observe and study the animal kingdom, the size, shape and
weight of animals, and the ways they move and react to their

environment (animal mime)

e explore the weight, shape, size, texture and resistance of
objects in order to develop insights into the ways humans
contribute to their society (occupational mime)

e observe and study the differences and similarities of human

beings through exploration of feelings, emotions and
physical characteristics (character mime)

e learn to communicate feelings and ideas that cannot be
expressed adequately in words (abstract mime)

e investigate physical comedy through examination of the
allied art of clowning

e develop an understanding and appreciation for an art form

e apply mime skills to learning situations

©Alberta Learning, Alberta, Canada
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SKILLS GRADES
THE CHILD SHOULD: 1-2 34 5-6

CHORAL SPEECH
General Speaking Skills

e develop the following vocal skills:

v

— recognize and reproduce the articulated sounds of
standard speech

v

— speak clearly

v

— speak with ease

v

— speak expressively

v

— speak with energy

v

— speak with an appreciation of the flexibility of the voice
as an instrument

v

— learn concepts of pitch, pace, pause, rate, intensity,
volume

e develop the following interpretive skills:

v

— communicate the meaning of a piece of literature

v

— express mood

v

— explore natural thythm

v

— phrase for meaning

v

— colour individual words

v

— develop skills of presentation by becoming aware of the
importance of face, voice and body

v

e develop appreciation for enjoyment of literature

v

e develop empathy through experiencing thoughts and feelings
of other people and other cultures, as expressed through their
stories

v

e develop language skills through the language processes of
speaking, listening, writing and reading

Specific Choral Speech Skills

v

e listen to self and others

v

e blend the voice with others

v

e respond to cues given by leader

Drama (Grades 1-6) C.4
(1985) ©Alberta Learning, Alberta, Canada



SKILLS
THE CHILD SHOULD:

1-2

GRADES
34 5-6

e speak:

in unison
antiphonally
cumulatively

solo lines

STORYTELLING
General Speaking Skills

e develop the following vocal skills:

recognize and reproduce the articulated sounds of
standard speech

speak clearly
speak with ease
speak expressively
speak with energy

speak with an appreciation of the flexibility of the voice
as an instrument

learn concepts of pitch, pace, pause, rate, intensity,
volume

e develop the following interpretive skills:

communicate the meaning of a piece of literature
express mood

explore natural rhythm

phrase for meaning

colour individual words

develop skills of presentation by becoming aware of the
importance of face, voice and body

e develop appreciation for enjoyment of literature

e develop empathy through experiencing thoughts and feelings
of other people and other cultures, as expressed through their
stories

e develop language skills through the language processes of
speaking, listening, writing and reading

©Alberta Learning, Alberta, Canada
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SKILLS
THE CHILD SHOULD:

1-2

GRADES
34 5-6

Specific Storytelling Skills

e develop and extend the ability to recall and sequence events

e develop an awareness and understanding of differentiation of
character within a story

e apply storytelling skills to other areas of study
DRAMATIZATION

e develop role-playing skills:

accept role playing as a positive learning experience
take on the attitude of another

assume the physical attributes of another

emphasize the situation of another

use role playing as a problem-solving tool

e recognize and use dramatic form:

appreciate and use the possibilities of a story line in
sequence

recognize and incorporate structure; i.e., beginning,
middle and end

respond in language appropriate to different situations

recognize dramatic elements; e.g., conflict, tension,
resolution, characterization, environment

e develop an appreciation of the art form of acting out
literature

e be motivated to extend the dramatization experience into
other subject areas

PUPPETRY

e become aware of the puppet as a communicative medium by:

moving as a puppet
moving another as a puppet

constructing a simple puppet

e apply moving skills to puppetry by:

experimenting with puppet manipulation

exploring and creating various environments through
which the child can move the puppet

Drama (Grades 1-6) C.6

(1985)
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SKILLS
THE CHILD SHOULD: 1-2

GRADES
34 5-6

e apply speaking skills to puppetry by:
— communicating through the puppet as an extension of self
— responding to another puppet creating dialogue

e apply dramatization skills to puppetry by:

— creating a character for a puppet

creating an environment in which the character will react

expressing feelings as a puppet

working with others to create a puppet story
e appreciate the complexities of a puppet performance by:

— sharing their own puppet scene/episodes/play:

 with each other
 with other groups in the class

o with other classes

— viewing other puppet performances; e.g., student or
professional

— learning about the history and types of puppets and

v J v J vV Vv vV v v v vV Vv

puppetry
e apply the skills of puppetry to other subject areas
CHORIC DRAMA

General Speaking Skills

e develop the following vocal skills:

— recognize and reproduce the articulated sounds of
standard speech

— speak clearly

v

v

— speak with ease

v

— speak expressively

v

— speak with energy

v

— speak with an appreciation of the flexibility of the voice
as an instrument

v

— learn concepts of pitch, pace, pause, rate, intensity,
volume

©Alberta Learning, Alberta, Canada
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SKILLS
THE CHILD SHOULD:

1-2

GRADES
34 5-6

develop the following interpretive skills:

— communicate the meaning of a piece of literature
— express mood

— explore natural rhythm

— phrase for meaning

— colour individual words

— develop skills of presentation by becoming aware of the
importance of face, voice and body

develop appreciation for enjoyment of literature

develop empathy through experiencing thoughts and feelings
of other people and other cultures, as expressed through their
stories

develop language skills through the language processes of
speaking, listening, writing and reading

Specific Choric Drama SKkills

use skills as outlined in choral speech, dramatic movement,
mime and dramatization

analyze literature for dramatic potential
create individual and/or group characterization

explore appropriate movement and speech qualities for
characterization

apply choric drama skills to the investigation of other areas
of study

learn how to use theatrical elements to enhance a
presentation

READERS’ THEATRE
General Speaking Skills

develop the following vocal skills:

— recognize and reproduce the articulated sounds of
standard speech

— speak clearly
— speak with ease
— speak expressively

— speak with energy

Drama (Grades 1-6) C.8
(1985)
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SKILLS
THE CHILD SHOULD:

1-2

GRADES
34 5-6

— speak with an appreciation of the flexibility of the voice
as an instrument

— learn concepts of pitch, pace, pause, rate, intensity,
volume

develop the following interpretive skills:

— communicate the meaning of a piece of literature
— express mood

— explore natural thythm

— phrase for meaning

— colour individual words

— develop skills of presentation by becoming aware of the
importance of face, voice and body

develop appreciation for enjoyment of literature

develop empathy through experiencing thoughts and feelings
of other people and other cultures, as expressed through their
stories

develop language skills through the language processes of
speaking, listening, writing and reading

Specific Readers’ Theatre SKkills

communicate effectively from a prepared script

use skills as outlined in choral speech and/or storytelling and
dramatization

select visual elements to enhance communication
learn scripting techniques

adapt material from other areas of study to the readers’
theatre

appreciate readers’ theatre as an art form

STORY THEATRE

General Speaking Skills

develop the following vocal skills:

— recognize and reproduce the articulated sounds of
standard speech

— speak clearly

©Alberta Learning, Alberta, Canada
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SKILLS GRADES

THE CHILD SHOULD: 1-2 34 5-6
— speak with ease >
— speak expressively >
— speak with energy >
— speak with an appreciation of the flexibility of the voice >
as an instrument
— learn concepts of pitch, pace, pause, rate, intensity, >
volume
e develop the following interpretive skills:
— communicate the meaning of a piece of literature >
— express mood >
— explore natural rhythm >
— phrase for meaning >
— colour individual words >
— develop skills of presentation by becoming aware of the >
importance of face, voice and body
e develop appreciation for enjoyment of literature >
e develop empathy through experiencing thoughts and feelings >
of other people and other cultures, as expressed through their
stories
e develop language skills through the language processes of >
speaking, listening, writing and reading
Specific Story Theatre Skills
e use skills as outlined in storytelling and dramatization —
e develop the ability to select theatre elements that best —
enhance the literature
e develop the ability to recognize literature and experiences e
that are best accommodated by this style of expression
e develop an appreciation of story theatre as an art form >
PLAYMAKING
e use skills as outlined in dramatization >
e develop the ability to originate a dramatic story:
— respond to a need to develop a dramatic story to meet a —>
given situation
— use dramatization skills to develop expression —

Drama (Grades 1-6) C.10
(1985) ©Alberta Learning, Alberta, Canada



SKILLS
THE CHILD SHOULD:

1-2

GRADES
34 5-6

develop the ability to shape a dramatic story:

— organize events

develop dialogue appropriate to the situation

develop awareness of mood and atmosphere

— learn to control mood and atmosphere

appreciate the art of structuring a play
develop the ability to communicate a story:

— refine communication skills in voice, movement and
gesture

— be aware of and use such theatrical elements as
movement/stillness, light/dark, sound/silence

— appreciate the use of these theatrical elements in
communicating a play

appreciate playmaking by others; e.g., other students or
professionals

use the art of playmaking to express ideas and content from
other subject areas; e.g., history, literature, feelings

GROUP DRAMA

develop the ability to make decisions in a group:

— accept self as part of a group

listen to ideas of another

offer own ideas

become aware of and accept the group purpose

cooperatively build a drama to:

send both verbal and non-verbal signals to others

— receive and respond to verbal and non-verbal signals
— solve problems

— recognize and use group space

— become aware of and use tensions/conflicts

— appreciate the shared creation of a drama

draw freely on and expand knowledge in other subject areas
through decision making and cooperative building of drama

©Alberta Learning, Alberta, Canada
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CONCEPTS

ELEMENT: RHYTHM

The student will understand that: 112]3
* 1. Music may move to a steady best. o | >~ | >
* 2. Musc may move evenly or unevenly. o | ~ | »
* 3. Musicismade up of long sounds, short sounds and silences. o | >~ | »
* 4. There are strong and weak beats in music. o | >~ | »
* 5. Long sounds, short sounds and silences may be grouped to form o | >~ | >~
rhythm patterns. A
Ta, ti-ti, rest = U & I
* 6. Rhythm patterns can accompany melody. ° | >
* 7. Rhythm patterns are made up of the beat and divisions of the beat. o | ~
* 8. Beats may be grouped by accent (a stressin music). ° | >
* 9. Sounds and silences have specific duration [quarter note (ta), ° | >
eighth note (ti—ti), haf note (ta—a), and whole note (ta—a—a—a) with
the corresponding Lag].
qlelhlwill 1';T
* 10. Duration is extended by adot, atie or afermata; °
eg., N.,q(qor U
* 11. Beats may be grouped in 2sor 3s. °
* 12. Some music does not have a steady beat. °
* 13. A time signature tells how beats are grouped in a measure. °
* 14. Beats may be grouped in 4s.
* 15, Metre changes may occur within a piece of music.
* 16. Duration concepts are extended to include sixteenth notes.
G-
17. Duration concepts are extended to include dotted notes and
combinations of patterns.
G- G40 444
18. Accents may fall on beats that are usualy unaccented
(syncopation).
eqe
* 19. Rhythm is created by combining beat, tempo, patterns, metre and
duration.
* 20. There are many kinds of rhythm; e.g., ethnic rhythms, dance forms
such as the waltz, tango.
21. There are numerous rhythm patterns associated with repertoire;
eg. triplet (-
u

required. Unmarked concepts are elective.
level at which a concept or skill is intended to be learned.
continued use and development.

Music (Grades 1-3) C.2

(1989)
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CONCEPTS
ELEMENT: MELODY

The student will understand that: 213

* 1. Soundsmay be high or low. - | >

* 2. Soundsareasointhemiddle. - | >

* 3. A sequence of sounds may move from low to high, high to low, - | >
or stay the same.

* 4. A meody is made up of sounds organized in patterns. - | >

* 5 Meodies are based on scales: magor, minor and pentatonic - | >
(5-tone).

* 6. Printed symbolsin music show the direction of the melody. ° | >

* 7. Soundsthat move up or down by steps or half steps within the ° | >

octave are called scales.
— Meodies may move by scale steps.
— Meéeodies may move by legps.

A melody may have an ending home tone (tonic).

An interva is the space between two sounds.

— Aninterva may be changed by an accidental.

— Intervas give shape or contour to a melody.
10. Meéeodies may be based on the “C” mgjor scae.

11. Melodies may be based on the“G” and “F’ mgjor scales, and
their related minors.
* 12. A meody is changed when its rhythm is changed.

* 13. Melodies may be based on other scales; e.g., ethnic, whole tone,
atonal, chromatic, modal.

required. Unmarked concepts are elective.
level at which a concept or skill isintended to be learned.
continued use and development.

OAlberta Learning, Alberta, Canada
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CONCEPTS

ELEMENT: HARMONY

The student will understand that: 112]3
* 1. Two or more sounds can occur Smultaneoudly. o | ~ | »
* 2. Meodies may be accompanied by harmony. o | ~ | »
* 3. Some sounds seem to belong together and are called chords, ° | >
three or more sounds together.
* 4. Magor and minor chords have different sounds. o | ~
* Two or more melodies can occur smultaneoudy; e.g., rounds, °
partner songs, descants.
6. Thel and V7 chords may be used to accompany melodies. ]
* 7. Pitched percussion instruments can be combined to make harmony. °
8. ThelV and V chords are also used to accompany melodies.
* 9. Tuned instruments can combine to make harmony.
* 10. Meéeodies having the same harmonic structure may be combined;
e.g., partner songs.
* 11. Voiceswith different pitch ranges can be combined to create
harmony.
* 12. The notes of a chord may be performed to accompany a melody.
13. Thereisan ending point to a phrase (cadence).
14. Other chords may be used to accompany melody; e.g., E minor,

E;.

required. Unmarked concepts are elective.
level a which a concept or sKkill isintended to be learned.
continued use and development.

Music (Grades 1-3) C.4

(1989)
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CONCEPTS

ELEMENT: FORM

The student will understand that: 112]3
* 1. Music can be organized into sections—dike or different. o | ~ | »
* 2. A section may be repeated (verse, chorus). o | ~ | »
* 3. Muscisorganized into phrases. o | >~ | >
* 4. A whole piece of music may be comprised of a number of ° | >
sections.
5. Sections may beidentified by letters, eg., AB, ABA, ABAB. o | »
6. There may be an introduction, an interlude and an ending (coda). ° | >
* Musical phrases, which give organization to music, may be short or °
long.
8. Music may be accompanied by arepested pattern (ostinato). °
9. Sections may be identified by letters ABACA (rondo).
* 10. First and second endings with repeat signs are found in music.
11. Improvisation is part of many forms of music.
12. Repetition and contrast give unity and variety to form in music.
13. Basic formsinclude AB (binary), ABA (ternary), rondo, canon,
theme and variations.
* 14. Longer forms of music such as the concerto, opera and symphony

combine avariety of structural forms.

required. Unmarked concepts are elective.
level at which a concept or skill isintended to be learned.
continued use and development.
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SKILLS

SKILL: READING AND WRITING
The student will be able to:

* 1
* 2.

RGN

Recognize “ta” and “ti—ti” rhythm patterns. G &l
Recognize the following rhythm patterns on large charts, and

follow from left toright: G & |

Echo clap and chant written rhythm patterns.

Draw “stick” rhythm patterns on paper.

Respond to simple instrumental scores on large charts.
Respond to hand signals and staff notation of “so-mi”,
“so-mi-Ha’.

Build “so-mi—la” patterns on a simple staff.

Read repeat signs, p (soft) and f (loud).

Y
Y

Y Y vy
Yy vy

Y
Y

* 13.
* 14.
* 15.

* 16.

Draw “stick” rhythm patterns from dictation (teacher claps
pattern).

Extend the use of sol-fatraining to include “do” and “re”.
Follow notation from Ieft to right while singing and playing.
Recognize whole, haf, quarter, eighth notes and the whole, half

and quarter rests. W h ¢ ed— |

Recognize 2/4 and 3/4 time signatures.

Recognize the music staff and treble clef sign.

Recognize “like’ and “unlike” phrases.

Recognize the symbols for crescendo (=—_ ), decrescendo
(diminuendo) ( —— ) and accent (<).

[ I ]
Yy

e o 00
Yy vyyvy

* 17.
18.

* 19
* 20.

* 21,

Recognize the eighth rest. a
Recognize the dotted half note, the concept of the dot and the

fermata. h. U

Recognize 4/4 time signature.
Continue sol—fatraining to include low “la” and low “s0” (“lay,”
13 wln) a.]d hl gh 113 dOH ((I dolli ) .

Recognize the symbol for aphrase. ( ( ( q_q [qaq h [

* 22,
23.
* 24,

25.
26.
27.

* 28.

Extend the use of sol-fatraining to include “fa’” and “ti”.
Read instrumental scores for rhythm and melody instruments.

Recognize the following notesand rests:  (  q ,

Recognize time signatures related to the repertoire including &8.

Recognize dotted note patterns and experience syncopation.
Notate from dictation smple pentatonic compositions.

Recognize the followingnotes: 4 4 ¢, q (
Develop sill in writing rhythm patterns.

Interpret chord symbols using bells, ukuleles, autoharp, if available.

required. Unmarked concepts are elective.
level at which a concept or skill isintended to be learned.
continued use and development.

OAlberta Learning, Alberta, Canada
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SKILLS

SKILL: READING AND WRITING (continued)
The student will be able to:

* 31. Develop ability to read parts while singing; e.g., soprano, alto.
32. Recognize syncopated rhythms; eg., € ( €
33.  Recognize the following chord progres]g' ons. I,1V,V and V.
* 34. Recognize ties, sursand accidentals (! ,1,1 — sharp, flat,
natura).
* 35. Review termsin the literature that refer to dynamics, e.g.,
diminuendo.
* 36. Interpret the following symbols of dynamics and tempo: f, p, ff, pp,
mf, — _—U
37. ldentify mgor and minor scales; e.g., “C” major and “A” minor.
38. ldentify notated melody patterns by numbers or solfege.
* 39. Understand the function of key signatures.
* 40. Show further development in the ability to write, from dictation,

patterns found in the repertoire.

required. Unmarked concepts are elective.
level a which a concept or skill isintended to be learned.
continued use and development.

Music (Grades 1-3) C.12

(1989)
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SKILLS

SKILL: CREATING

The student will be able to: 213
* 1. Usesuitable sound effects for poems and songs. - | >
* 2. Useinstruments to create sounds of high—low, loud—soft, - | >
dow—fast, short—long, up—down.
* 3. Create singing “conversations’ (tone matching). - | >
4. Make up new words to songs. ° | >
* 5. Create meodic and/or percussion accompaniments for poems and o | ~
songs.
* 6. Create movement to demonstrate form in music. °
7. Improvise, using instrumental and/or singing activities. °
8. Cresate rhythmic and melodic ostinati for poems and songs. °
9. Create introductions, interludes and codas for songs.
* 10. Notate and perform origina compositions (does not have to be
formal notation).
11. Create new music in aknown form (AB, ABA).
* 12. Create compositions by experimenting with sounds to find a variety
of tona qualities which may be combined.
13. Add origina descants to songs.
14. Useavariety of scalesto create new melodies.

Create formal and/or contemporary scores to be performed.

required. Unmarked concepts are elective.
level at which a concept or skill isintended to be learned.
continued use and development.
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