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Learning Strategies Self-assessment Checklist for Students

Name 

Date: 

Check off each box that applies to you.  

	Comprehension Strategies


Preparing to understand a listening or reading text in French


I make predictions about the text I am going to listen to or read.


I identify a specific purpose for listening or reading and only pay attention to sections related to that purpose.


I prepare myself in advance for a listening or reading activity by making a list of questions or an advance organizer to focus my listening or reading. 


I draw on my prior knowledge and previous experiences to make inferences about the content of the text. 


I use guessing to anticipate what I might hear or read.

During the listening or reading activity


I use cues like word markers, context, intonation, patterns, etc. to infer what unknown words might mean.


I use cues related to textual relationships such as text types and knowledge of text structure to infer possible relationships between ideas in the text.


I use cues like prepositions, conjunctions, discourse markers to infer possible relationships between ideas in the text.

I use visual supports like illustrations, charts, gestures or facial expressions to understand the meaning of what I am looking at or reading.


I generate my own sketches, charts or graphic organizers as I hear or read the information in order to help me build my own understanding of the content.


I turn to others for assistance once I have realized that I cannot understand something on my own.


I use resources such as charts, lists, dictionaries once I have realized that I cannot understand something on my own.


I fast-forward the recording or skim ahead to determine whether later content will provide support for the sections I was having difficulty understanding.
Reflecting on my ability to understand French


I reflect on how accurate I am at predicting the content of a listening or reading text. 


I keep track of which strategies seem to support my understanding and learning of French.


I encourage myself so as not to be anxious about confronting something I have never heard or read before in French.


I try to be positive about learning new things in order to increase my chances of being successful.


I focused my attention on the task at hand and on what I already knew.


I set goals to improve my understanding of oral and written French.


I set goals for the completion of listening and reading activities.

Learning Strategies Self-assessment Checklist for Students (continued)
	Production Strategies


Planning in advance for spoken or written expression


I determine the purpose of the task to be carried out.

I take note of key words in the instructions so as to focus my attention on what I need to do.


I divide the task into subtasks. 


I brainstorm ways to develop my message.


I examine models that are provided to support me in the development of my own message. 


I record myself speaking or find other ways to rehearse the phrases I plan to use. 


I consciously identify what I know about the topic in advance.

Expressing my oral or written message


I ask for confirmation that I am being understood.


I ask for clarification if I feel that I am encountering difficulties understanding or making myself understood.


I ask others for help when I have difficulties making myself understood.


I use reference materials like charts, posters, lists or dictionaries to help me find the words I need to get my message across. 


I find other ways to express myself if I feel I am not being understood.


I use what I have learned in class to form my own messages.


I verify my message with the assistance of another classmate or a checklist to ensure that my message is complete and understandable.

Reflecting on my ability to express myself orally or in written form


I keep track of which strategies seem to support my ability to speak or write messages in French.


I encourage myself so as not to be anxious about saying or writing something in French.


I listen to myself while I am speaking to ensure that I am using correct pronunciation and if not, I correct myself.


I compare my written work with other models to ensure my message is accurate and correct my mistakes when I can.


I set goals to improve my speaking and writing abilities in French.
	Strategies for Vocabulary Development


Learning, retaining and recalling vocabulary


I repeat new words, phrases or expressions silently or aloud.


I group new words or associate them with sounds or mental images to help me remember them.


I look for patterns and relationships by using root words, suffixes and prefixes I find in new words.


I make my own word lists and/or put words into context for myself.


I make my own flash cards so I can move words around. 


I develop different ways to help myself remember the new words. 


I use a dictionary to gather information on new words. 


I look for ways to increase my vocabulary in French.

Learning Strategies Self-assessment Checklist for Students (continued)

I find opportunities to use vocabulary I already know in new situations. 


I practise spelling new words frequently to help me remember them.


I quiz myself on new words to help me remember them. 


I look for opportunities to try out a new word or expression with other people. 

Improving my vocabulary use


I imitate sounds or intonation patterns out loud or silently.


I try to discriminate the sounds in new words and practise saying them so I will be able to add the word to my repertoire. 


I recognize my spelling errors and practise spelling these words to improve my written work.

Managing my own language learning

I take responsibility for planning, monitoring and evaluating my success in learning new words in French. 


I make a plan as to how I am going to approach the learning of new vocabulary and remember it.


I keep a record of my reflections on learning, such as a collection of self-assessment tools, to see my progress in French.

	Strategies for Language Learning and Intercultural Concepts


Acquiring new knowledge 

I try to link new knowledge I have acquired in French with something I already know in English.


I make my own notes to help me understand something new and remember it.


I figure out where or how this new knowledge fills a gap in my previous understanding.


I create a mental summary of new information for my own understanding.


I create my own tools (mnemonics, visualizations, sketches, lists, flash cards, tables, etc.) to help me understand and remember new language structures or cultural information.


I try to find patterns, make relationships or devise a mental rule to help me figure out the meaning or use of new knowledge.


I explain newly acquired information to myself or to someone else.


I find a meaningful context in which to place this new knowledge.


I experiment with the new language structures to see how well I can use them.


I experiment with new oral and written conventions soon after learning them.


I find opportunities to apply new knowledge as soon as possible.

Accessing, organizing and sharing knowledge

I clarify for myself why I am gathering information.


I prepare guiding questions to help me in my search for information.


I establish criteria for determining how reliable and relevant the information is.


I use French-language search engines to increase my chances of finding relevant cultural information.


I consider what my audience’s needs, interests and abilities are for the information I want to share.


I work with others to solve problems.


I try to contribute successfully to group activities.

Learning Strategies Self-assessment Checklist for Students (continued)

I apply steps related to prewriting (gathering ideas, researching, planning and organizing) before I start preparing my message.


I determine what my main ideas are and then try to organize, categorize and sequence them before adding details. 


I try to revise my text (rereading text, moving sections around, rewriting the text, finding alternatives for individual words or phrases) to improve my message.


I try to correct my text by locating and addressing errors in grammar, pronunciation, spelling or punctuation.


I ask a classmate to confirm that my draft presentation is clear.


I provide feedback to others as a way of expanding my own learning.


I explain or present to others my understanding of new knowledge (language structures, social interactions, language conventions, cultural information).

Reflecting on my learning of new knowledge and my interactions with others

I take note of how others are influenced by what I say and what I do.


I reflect on the perspectives of others and on the similarities and differences between theirs and mine.


I use self-assessment tools or my own reflective ability to assess my progress.


I can determine how I learn best and try to find ways to optimize my learning.


I try to be positive about learning new things.


I recognize that making mistakes in French is a part of learning the language.


I find ways to learn from my mistakes.


I quiz myself orally or in writing to determine how well I am remembering and using what I am learning.


I plan how I will accomplish a task, then focus on the task and ensure that it is completed.


I reflect on my learning and consider ways to improve my effectiveness in the future.
Other Strategies that Work for Me

Suggested Sentence Starters for Learning Journals
In relation to points in a lesson

	At the beginning of the lesson
	What questions do I have from yesterday?

	
	Two important points from yesterday’s discussion …

	In the middle of the lesson
	What do I want to know more about?

	
	How is this like something else I have learned?

	
	Is this easy or difficult for me? Why?

	At the end of the lesson
	Something I heard that surprised me …

	
	How can I use this outside of class?


As a follow-up to a particular learning experience

	Looking back on the experience  


	What activities did we do?

	
	What did I learn?

	
	How does what I learned in class relate to the world outside of class?

	Looking inside


	What did I like or dislike about the learning experience?

	
	How do I feel about what I learned?

	
	What questions or concerns do I have about something we did in class?

	Looking forward


	What would I like to learn more about?

	
	What goal could I set for myself?



	
	How might what I learned help me in the future?


Pair Checklist for a Task
Generic, to be customized by including task-specific criteria

Names: 

Date: 



Task: 

	In preparing the draft for our __________________________________
we
	YES
	NO

	►used a planning page ___________________________________
	
	

	►indicated the ___________________________________
	
	

	►included the ___________________________________
	
	

	►included a ___________________________________
	
	

	►identified a number of ___________________________________
	
	

	►verified the spellings of words we used _________________________
	
	
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Pair Checklist for a Task

Generic, to be customized by including task-specific criteria

Names: 

Date: 



Task: 

	In preparing the draft for our __________________________________
we
	YES
	NO

	►used a planning page ___________________________________
	
	

	►indicated the ___________________________________
	
	

	►included the ___________________________________
	
	

	►included a ___________________________________
	
	

	►identified a number of ___________________________________
	
	

	►verified the spellings of words we used _________________________
	
	


Reflecting on a Task, Project or Presentation

Name: 
 Date: 

Activity or Task: 

Getting ready:
To create my message, I:


followed a model.


prepared a draft.


had a partner read over my draft and make suggestions.


proofread carefully, checking against statements in my notes or posted around the room.

To practise my presentation, I:


read it out loud to myself, trying not to look.


read it to myself in front of the mirror at home.


read it to other people I know.

Presenting:

When I presented, I:


made sure to use eye contact.


spoke clearly.


checked if everyone could hear and understand me.

Looking back:

What went well? 

What got in my way? 

What will I do the same way next time? 

What will I do differently next time? 

Generic Observational Rating Scale

(for interactive oral activities)

Observation Date Range: from 
 to 

	Criteria*
	1.
demonstrates comprehension of key points in message

2.
expresses oral messages using known vocabulary (10–3Y); some variation (20–3Y) or a variety of structures (30–3Y) 

3.
applies appropriate language structures 

4.
uses correct pronunciation of known words

5.
uses appropriate communication strategies 

	Name
	Criteria no. ___
	Criteria no. ___
	Criteria no. ___

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	
	WE      WH      NO
	WE      WH      NO
	WE      WH      NO

	Circle one: WE = With Ease                       WH = With Hesitation                  NO = Not Observed


*Select possible criteria; maximum three per observation. Names are filled in as you circulate. The observation is completed over the course of several class periods and each time students engage in a similar interactive activity.
Generic Observational Rating Scale
(for group activities)

Observation Date Range: from ________________ to _____________________
	Criteria*


	1.
follows directions; stays on task

2.
contributes, collaborates, shows respect for others

3.
uses opportunity to experiment with new knowledge

4.
accepts correction as a means of improving 

5.
uses the resources available in the classroom 

6.
finds ways to get his or her message across

	Name
	Criteria no. ___
	Criteria no. ___
	Criteria no. ___

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	
	OO      OM      NO
	OO      OM      NO
	OO      OM      NO

	Circle one: OO = Observed Once            OM = Observed More than Once            NO = Not Observed              


*Select possible criteria; maximum three per observation. Names are filled in as you circulate. The observation is completed over the 
course of several class periods and each time students engage in a similar interactive activity.
Teacher Feedback Sheet
(for Listening Comprehension)

Generic, to be customized by including task-specific criteria 

Names: 
 Date: 

Listening Task: 

 Fantastique! You were able to correctly identify all of the details named in the audio text.

 Très bien! You were able to correctly identify almost all of the details named in the audio text.
 Bien! You were able to correctly identify most of the details named in the audio text.
 Assez bien! You were able to correctly identify half of the details named in the audio text.
 Attention! You were able to correctly identify fewer than _______ details named in the audio text.
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Teacher Feedback Sheet 

(for Listening Comprehension)

Generic, to be customized by including task-specific criteria 

Names: 
 Date: 

Listening Task: 

 Fantastique! You were able to correctly identify all of the details named in the audio text.

 Très bien! You were able to correctly identify almost all of the details named in the audio text.
 Bien! You were able to correctly identify most of the details named in the audio text.
 Assez bien! You were able to correctly identify half of the details named in the audio text.
 Attention! You were able to correctly identify fewer than _______ details named in the audio text.
Teacher Feedback Sheet

(for Reading Comprehension)

Generic, to be customized by including task-specific criteria

Names: 

Date: 

Reading Task: 

 Bravo! You were able to 
 all of the 
 according 


to 

 Bien! You were able to 
 most of the 
 according 


to 

 Assez bien! You were able to 
  some of the 
  

according to 

 Attention! You were not able to 
 any of the 


according to 

410/ FSL Guide to Implementation—Grade 10 to Grade 12 (Three-Year)
©Alberta Education, Canada, 2008
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Teacher Feedback Sheet 

(for Reading Comprehension)

Generic, to be customized by including task-specific criteria

Names: 

Date: 

Reading Task: 

 Bravo! You were able to 
 all of the 
 according 


to 

 Bien! You were able to 
 most of the 
 according 


to 

 Assez bien! You were able to 
  some of the 
  


according to 

 Attention! You were not able to 
 any of the 


according to 

Example of a Rubric to Assess Spoken Expression*

	Name: 
Date: 

Task: 

	Criteria
	Excellent Work!
	Good Work!
	Requires More Work!

	Content of the message
	You included all of the required elements in your …
	You included most of the required elements in your …
	You included less than half of the required elements in your …

	Use of vocabulary

OR

Use of expressions for naming and identifying 


	You used the correct vocabulary for …

consistently.

OR

You used a variety of expressions related to …


	You used the correct vocabulary for …

most of the time.

OR

You used … [number range, e.g., two to three] expressions related to …
	You used the correct vocabulary for …

inconsistently.

OR

You used … [number range, e.g., one] expression related to …



	Understanding of and use of 

[language element(s)]


	You demonstrated consistent understanding of when to use … and when to use …
	You demonstrated understanding of when to use … and when to use … most of the time.
	You demonstrated that you do not understand when to use … and when to use …

	Knowledge of and reference to Francophone 

[cultural element
where applicable]
	You identified …


	You identified …

with some hesitation.
	You could not 
identify …

	Recognizing Strategy Use [applicable where students are given opportunity to reflect on strategy use]


	Upon completion of your oral task, you were able to identify… [number] strategies that you used.


	Upon completion of your oral task, you required some prompting to identify strategies you used.


	Upon completion of your oral task, you were not able to identify any strategies that you used.




* Generic, to be customized by including task-specific criteria 

Example of a Rubric to Assess Written Expression

Generic, to be customized by including task-specific criteria 

	Name(s): 
  Date: 

Task: 


	Criteria
	4
	3
	2
	1

	Required content


	All elements are clearly present and easily understood.
	Almost all of the elements are present and easily understood.
	Most of the elements are present and easily understood.
	Few of the elements are present or comprehensible.

	Knowledge and use of vocabulary


	Used a variety of words appropriate to the task to convey the message.
	Used a number of words appropriate to the task to convey the message.
	Used a limited number of words appropriate to the task to convey the message.
	Used words that were not appropriate to the task.

	Understanding of 
and use of [language element(s)]


	Correctly used a variety of language elements in the production of the task.
	Correctly used a number of language elements in the production of the task.
	Correctly used a limited number of language elements in the production of the task.
	Used few language elements correctly in the production of the task.

	Spelling


	Consistently spelled all known words used in the task correctly.
	Some minor spelling errors were made but did not impede understanding of the words.
	Generally spelled known words correctly. Some inconsistencies did not impede understanding of the words.
	Numerous spelling errors impeded understanding of the words and the message.

	Neatness


	Writing is legible. Substantial effort was put into the visual presentation.
	Writing is legible. Effort was put into the visual presentation.
	Writing is somewhat legible. Some effort was put into the visual presentation.
	Writing is illegible. Little effort appears to have been put into the visual presentation.

	Identification of strategy use


	You have identified a variety of strategies that you used to produce the written task.
	You identified some strategies that you used to produce the written task.
	You required some assistance to identify strategies used for the written task OR the strategies you used seem to lack variety. 
	Very few strategies were used in the production of this task OR you were not able to identify any strategy use.


Teacher Rating Scale for a Performance Task (Done in Pairs)

	Name of Task: 

	Names of Students: 

	Date: 

	Criteria

In the course of completing the task, the students were able to …
	Successfully
	With some success
	Unsuccessfully

	express their written message by …
	
	
	

	demonstrate an understanding of vocabulary associated with …
	
	
	

	use the appropriate definite/indefinite article with associated vocabulary 
	
	
	

	spell known words appropriately
	
	
	

	add elements that reflect a Francophone presence
	
	
	

	use resources to verify their work
	
	
	

	work collaboratively as a team 
	
	
	

	speak in French as much as possible during the planning stage
	
	
	

	Comments: 




Generic Analytic Rubric for the Language Skills
	Name:
	
	Date:
	
	Task:
	


	
Criteria

Outcome 
	Beginning to 
Develop Skills

(1)
	Developing
Skills

(2)
	Showing Strong Skills
Development

(3)
	Suggestions for similar activities/tasks for the coming year

	Listening

Comprehension
	You demonstrated understanding of a few of the spoken keywords or expressions that are familiar to you.
	You demonstrated understanding of most of the spoken keywords or expressions that are familiar to you.
	You demonstrate full understanding of the spoken keywords and expressions that are familiar to you. 
	

	Reading Comprehension


	You demonstrated understanding of a few of the written keywords or expressions that are familiar to you.
	You demonstrated understanding of most of the written keywords or expressions that are familiar to you.
	You demonstrate full understanding of the written keywords and expressions that are familiar to you. 
	

	Oral Production


	What you say in French is not yet clear. Many of the required language elements are missing but you are beginning to see how to make use of a model to say something on your own. Your message is often difficult to understand because of many errors in:

( word choice

( sentence structure

( use of grammar rules

( pronunciation/intonation.
	What you say is generally clear. A few of the required elements are missing in the message, or repeated often, but one can understand what you are trying to express. Your message contained several errors in:

( word choice

( sentence structure

( use of grammar rules

( pronunciation/intonation.
	You clearly expressed many ideas. Your message sounds realistic, and the occasional error does not interrupt the understanding of your message. You consistently make use of a wide range of language elements studied in class. The few errors you do make relate to:

( word choice

( sentence structure

( use of grammar rules

( pronunciation/intonation. 
	


Note: Teachers will select only those outcomes that are applicable to the task. 

	
Criteria

Outcome 
	Beginning to Develop Skills

(1)
	Developing Skills

(2)
	Showing Strong Skills Development

(3)
	Suggestions for similar activities/tasks for the coming year

	Written Production 


	You are beginning to understand and use words in the model that can be substituted to create your version of a message.

You can use some words related to the topic as well as some of the required language elements. Your message is often difficult to understand because of too many errors in:

word choice


sentence structure


use of grammar rules


spelling or writing  conventions.
	Parts of your message are complete and individualized. Others are a straight copy of the model.

You can use different words and phrases related to the topic as well as many of the required language elements. While your message is generally comprehensible, it contains several errors in:


word choice


sentence structure


use of grammar rules


spelling or writing conventions.
	You can express a simple message by following a model and substituting your own words to create simple, concrete and comprehensible sentences in French.

You can use several different words and phrases related to the topic as well as all of the required language elements appropriately. The few errors you do make relate to:


word choice


sentence structure


use of grammar rules


spelling or writing conventions.
	


Teacher Checklist for Performance Task Development

	Title of Performance Task:  

Date of Development:  

	In developing the student instruction sheet, I made sure that …
	YES
	NO

	the performance task description provides a context and/or reason as to why the student is to carry out the task, i.e., the who, the what and the why.
	
	

	the title of the performance tasks matches the description.
	
	

	the description of the task matches the instructions.
	
	

	the instructions are written one step at a time.
	
	

	the instructions are clear.
	
	

	the instructions are precise.
	
	

	a model is provided for the student when necessary.
	
	

	the description and the instructions are distinct from each other.
	
	

	the criteria being assessed correspond to the task instructions.
	
	

	the task itself is appropriate for the outcomes being assessed.
	
	

	it is clear which language skills are being assessed.
	
	

	an estimated time frame needed to successfully carry out the assessment has been included.
	
	

	the time frame is realistic.
	
	

	all required materials have been listed.
	
	

	the assessment instruments to be used are included and explained.
	
	

	the choice of assessment instruments is appropriate for the task.
	
	

	the descriptive words and comments included in the assessment instruments are appropriate for the students and the task; e.g.:

–  Yes    Not Yet         OR        Yes    No          OR  Met    Not Met   

– You were able to identify _______ out of _______ items.

– Bravo! Your description was complete and well presented!      
	
	


	Possible Assessment Instruments
	For teacher use
	For student use

	Anecdotal notes
	
	

	Checklist—for general observations
	
	

	Checklist—for specific outcomes
	
	

	Peer Assessment Checklist
	NA
	

	Peer Feedback Form (e.g., two Stars and a Wish)
	NA
	

	Rating scale
	
	

	Rubric—Analytic
	
	

	Rubric—Holistic
	
	

	Self-assessment checklist
	NA
	

	Self-reflection form
	NA
	

	Teacher feedback form—global
	
	NA

	Teacher feedback form—specific
	
	NA


Example of a Listening Comprehension Performance Task—French 10–3Y

Se renseigner sur la météo

Directives pour l’élève

Performance Task Description

The provincial French radio station is holding a contest during La Semaine de la francophonie for students studying French as a second language. The prize is a trip for four to a Francophone destination of one’s choice. Students have to listen to weather clues during the day to identify the season being described. You decide to participate in the contest by filling in the form provided to your school.

Instructions

1.
On the answer sheet (Feuille de réponses), predict the kind of information you might hear in the clues.

2.
Listen to your teacher read out each clue.  Circle the illustration that best represents the information given.

3.
Answer the reflection question at the bottom of the answer sheet.

4.
Share your answers with a partner by asking each other the question, Le numéro _____ c’est quelle saison?
5.
Fill out the Pair Assessment form.

6.
Hand in your Feuille de réponses and your Pair Assessment form to your teacher, who will assess your listening comprehension abilities.

Feuille de réponses

Nom : 







Mes prédictions : 

Encerclez l’illustration qui représente le mieux l’information donnée.

	Devinette no 1
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	Devinette no 2
	
	
	
	

	Devinette no 3
	
	
	
	

	Devinette no 4
	
	
	
	

	Devinette no 5
	
	
	
	

	Devinette no 6
	
	
	
	


Pair Assessment

Names: 

Date: 

In the sun, explain how well you did as a pair in identifying the seasons. In the cloud, write what you will do as a pair the next time you have to listen to a similar text.



Se renseigner sur la météo

Teacher Information Page

Performance Task Description

The provincial French radio station is holding a contest during La semaine de la francophonie for students studying French as a second language. The prize is a trip for four to a Francophone destination of one’s choice. Students have to listen to weather clues during the day to identify the season being described. You decide to participate in the contest by filling in the form provided to your school.

	Component
	Specific Outcomes Assessed

	Context – Public
	

	Language experience
	Students will understand and express in French orally or in written form, a variety of messages related to …

– becoming informed about current weather conditions (10 C 3.3)

	Communicative Acts
	

	Referential Function

(listening comprehension)
	Students will receive, process and/or express in French in familiar contexts, orally or in written form, …

simple, concrete messages using known vocabulary and taught language structures in order to gather and process information related to weather 
(10 A 3)

	Strategies for Communication

	Comprehension
Strategies
	Students will …

· identify and develop, with guidance, the use of a variety of listening comprehension strategies to facilitate and enhance understanding:

–
making predictions about the oral text about to be encountered 
(10 A 6)

	Metacognitive 
Strategies
	· monitor and reflect on their communicative abilities, with guidance 
(10 A 8)

	Repertoire

	Word Knowledge


	Students will, orally or in written form …

understand words related to weather—numbers 0 – 69, months of the year, seasons, weather expressions, temperature, basic colours and questions—in a structured and guided situation (10 R 1.1)

	Questions


	understand the formulation of question with inversion (10 R 2.4a)

	Social Conventions


	recognize social conventions (measurement of temperature in degrees Celsius) used by Francophone speakers when interacting in familiar situations (listening to weather reports)


Time Frame:  

To be completed after two classes of instruction on weather expressions and seasonal weather (approximately 160 minutes).

Materials:

· Listening Comprehension Text

Teacher Assessment Tools:

· Listening Comprehension Feedback (to assess student’s listening comprehension)

Student Assessment Tools:

· Student Answer Sheet (to assess student’s listening comprehension and strategy use)

· Pair Assessment form (to assess student’s strategy use)

Alternative Assessment Task

Provide students with the written descriptions and have them draw the season based on the description.  New assessment tools will need to be developed for this task.
Se renseigner sur la météo

Listening Comprehension Text

Devinette no 1

Le soleil brille. Il fait très chaud. La température est de 30 oC. Quelle saison est-ce?

Devinette no 2

Les feuilles sont rouges, orange et brunes. Il fait frais. Il fait 6 oC. C’est quelle saison?

Devinette no 3

La neige tombe constamment. Il y a une tempête de neige. Il vente et la température est de 

-25 oC. Quelle saison est-ce?

Devinette no 4

Le ciel est noir. Il y a du vent. L’orage commence. Il pleut abondamment. C’est le mois d’août. Quelle saison est-ce?

Devinette no 5

Le soleil brille, mais il fait froid! Il fait -35 oC. C’est quelle saison?

Devinette no 6

Il y a des nuages et il vente, mais il n’y a plus de neige! La température est de 10 oC. C’est le mois d’avril. Quelle saison est-ce?

Se renseigner sur la météo

Listening Comprehension Feedback

Name: 

Date: 



· Fantastique! You were able to match correctly all six of the clues with the illustrations.

· Très bien! You were able to match correctly five clues out of the six with the illustrations.

· Bien! You were able to match correctly four clues out of the six with the illustrations.

· Assez bien! You were able to match correctly three clues out of the six with the illustrations.

· Plus d’effort! You were able to match less than three of the clues correctly with the illustrations.

Other Observations:
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Se renseigner sur la météo

Listening Comprehension Feedback

Name: 

Date: 



· Fantastique! You were able to match correctly all six of the clues with the illustrations.

· Très bien! You were able to match correctly five clues out of the six with the illustrations.

· Bien! You were able to match correctly four clues out of the six with the illustrations.

· Assez bien! You were able to match correctly three clues out of the six with the illustrations.

· Plus d’effort! You were able to match less than three of the clues correctly with the illustrations.

Other Observations:

Example of a Spoken Expression Performance Task—French 20–3Y

Donner des directives pour se rendre quelque part dans l’école

Directives pour l’élève

Performance Task Description

A group of exchange students from Québec is coming to your school and will spend time in your morning classes. Your principal has asked you to be prepared to give these students directions orally for getting from class to class based on your timetable. You are to meet the exchange students at the front entrance of your school.  

Instructions

1.
Use your class notes to review how directions are given in French.

2.
Using your timetable, choose one day of the week. 

3.
Using your school floor plan, find the school’s main entrance and the end point, which is the first class of the chosen day.

4.
Think about how you will give the visiting students directions from the school entrance to the first class. 

5.
Read the following model to assist you in preparing your directions: Vous êtes ici. Aujourd’hui, c’est mardi. Vous allez à la classe de mathématiques. Tournez à gauche. Allez tout droit. Voilà la salle de classe numéro 125, la classe de mathématiques.
6.
Using the planning page (Feuille de planification), write down your directions for the first class. You will indicate where the students are and where they will be going next and give at least two directional statements as to how to get there. 

7.
Prepare directions for the next three classes. Indicate the name of the class they are currently in, where they are going next and give at least two directional statements as to how to get there.

8.
When you have finished, read your directions to a partner, who will follow them on a copy of your school’s floor plan. Your partner will use the Peer Assessment form to provide you with feedback on your work.

9.
Using your partner’s feedback, make any changes you think might be necessary to improve your work. 

10.
When you have made your changes, practise your directions so that you are able to present them without reading them. 

11.
When you are ready, indicate to your teacher that you are ready to give your directions. Your teacher will assess your oral work.

12.
Using the Self-assessment form, reflect on how well you were able to carry out the task. 
Donner des directives pour se rendre quelque part dans l’école

Feuille de planification


Nom : 
  Date: 

Premier ensemble de directives : Vous êtes 

Deuxième ensemble de directives : Vous êtes 

Troisième ensemble de directives : Vous êtes 

Quatrième ensemble de directives : Vous êtes 

Peer Assessment

	Mon nom : 

Date : 


Je donne de la rétroaction à : 



	You were able to …
	Oui
	Non

	· indicate that the students are at the school’s main entrance.
	
	

	· indicate what the first class of the day is.
	
	

	· provide appropriate directions to get from the school’s main entrance to the first class.
	
	

	· identify the starting point of the first class.
	
	

	· indicate what the next class is.
	
	

	· provide appropriate directions to get from the first class to the second class.
	
	

	· identify the starting point of the second class.
	
	

	· indicate what the next class is.
	
	

	· provide appropriate directions to get from the second class to the third class.
	
	

	· identify the starting point for the third class.
	
	

	· indicate what the next class is.
	
	

	· provide appropriate directions to get from the third class to the fourth class.
	
	

	· pronounce your words correctly so I could understand you.
	
	

	Something I really liked about your work is:



	A suggestion for improving your work is:




Self-assessment

Nom : 


Date : 

	For this task, I was able to …
	with no
trouble
	with some
trouble
	not 
at all

	· use my school plan to help me prepare my message. 
	
	
	

	· indicate the location of the exchange students.
	
	
	

	· indicate the first class of the day.
	
	
	

	· provide appropriate directions to get from one classroom to the next.
	
	
	

	· use appropriate vocabulary for naming the school subjects.
	
	
	

	· use appropriate vocabulary for giving directions in the school.
	
	
	

	· use la feuille de planification to help me organize my thoughts.
	
	
	

	· use my classmate’s feedback to improve my message.
	
	
	

	· pronounce my words correctly when I presented my directions.
	
	
	

	· use appropriate intonation when I presented my directions.
	
	
	

	Thinking back, I should have



	Next time I carry out a similar task, I will




Donner des directives pour se rendre quelque part dans l’école

Teacher Information Page

Performance Task Description

A group of exchange students from Québec is coming to your school and will spend time in your morning classes. Your principal has asked you to be prepared to give these students directions orally for getting from class to class based on your timetable. You are to meet the exchange students at the front entrance of your school.  

	Component
	Specific Outcomes Assessed

	Context – Educational
	

	Language experience
	Students will understand and express in French, orally or in written form, a variety of messages related to …

– participating in routine interactions with school personnel (20 C 2.2)

	Communicative Acts
	

	Directive Function

(spoken and written expression)
	Students will receive, process and/or express in French in familiar contexts, orally or in written form, …

messages using known vocabulary and some variation in taught language structures, but still expressed one at a time, to direct, influence and manage their or another’s actions (20 A 4)

	Strategies for Communication

	Production
Strategies


	Students will …

· select and use, with guidance, a variety of speaking and writing strategies to support the expression of messages (20 A 7):

–
collaborating with others to practise or review oral or written messages 

–
copying or imitating words, expressions, sentence patterns or text structures from other media that can serve as models

	Metacognitive 
Strategies


	· monitor and reflect on their communicative abilities, with guidance 
(20 A 8):

–
focusing attention on the spoken or written task

–
assessing one’s performance after completing the task

	Repertoire

	
	Students will, orally or in written form …

	Word Knowledge


	understand and use words related to school subjects, numbers, the names of rooms in the school and giving directions, in modelled, structured and guided situations (20 R 1.1)

	Pronunciation


	use correct pronunciation for familiar words and approximate correct pronunciation for unfamiliar words using knowledge of sound–symbol associations (20 R 1.3a)


	Verbs


	–
apply knowledge of conjugation patterns of irregular verbs in the present tense in modelled, structured and guided situations; e.g., être and aller
(20 R 2.5b)

–
understand the formation of the imperative mode with frequently used verbs (20 R 2.8a)

	
	–
apply knowledge of the imperative mode formation in modelled, highly-structured and guided situations (20 R 2.8b)

	Word and Sentence Order


	apply knowledge of word order at the phrase and simple or compound sentence level using familiar vocabulary and commonly used sentence patterns in modelled, structured and guided situations (20 R 2.18a)


Time Frame:  

To be completed after students have worked with giving directions using the imperative mode, the appropriate forms of the verb être and aller and after reviewing vocabulary related to school subjects and the names of classrooms (approximately 240 minutes of instruction).

Materials:

· copy of school plan 

· copy of class/student timetable

Teacher Assessment Tools:

· Strategy Observations Checklist (to assess students’ strategy use)

· Teacher Rating Scale (to assess student’s spoken and written expression)

Student Assessment Tools:

· Feuille de planification (to assess student’s planning skills)

· Peer Assessment form (to assess peer’s oral reading) 

· Self-assessment form (to assess student’s perception of planning process and success in carrying out the task)

Strategy Observation Checklist




Date: 


	                  Criteria: 

                             Student is
             able to
Student Pair
	focus attention on the required information
	collaborate with others to practise or review oral or written messages
	Comments

	
	OUI
	NON
	OUI
	NON
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Teacher Rating Scale

Name: 


Date: 


	CRITERIA
You were able to …
With ease
Satisfactorily
Not Yet

	–
indicate that the students are at the school’s main entrance.
	

	–
indicate what the first class of the day is.
	

	–
provide appropriate directions to get from class to class.
	

	–
use appropriate vocabulary for naming the school subjects.
	

	–
use appropriate vocabulary for giving directions in the school.
	

	–
use appropriate numbers or names for the classrooms.
	

	–
use the correct forms for the verbs être and aller.
	

	–
use correct pronunciation for known words.
	

	–
use correct order in simple sentences.
	

	–
use models to create a similar text.
	

	–
organize your ideas using schemata. 
	

	Comments:




Example of a Reading Comprehension Performance Task—French 30–3Y

Lire les offres d’emploi

Directives pour l’élève

Performance Task Description

You are interested in participating in a work exchange program in Québec so you can practice the French you have learned thus far and learn more about the people of Québec. In order to participate, you need to find a job. You decide to look at a couple of job advertisements to become familiar with the language used to describe the required skills.

Instructions

1.
Before you look at the job advertisements, complete the prereading section of the Reflection on My Learning form.

2.
Read the advertisements on the page entitled Offres d’emploi. Using the page entitled Grille d’analyse, identify the categories of information that you found in each document by checking off the appropriate box. Under the column Évidence, write down the French words or expressions that support your understanding.

3.
Share your answers for one of the job advertisements with a classmate.

4.
As a pair, fill out the form for the Pair Assessment of the Reading Task.

5.
Assess your entire reading experience using the Reflection on My Learning form. 

6.
Hand in the Reflection on My Learning form, the Grille d’analyse for both job advertisements and the form for the Pair Assessment of the Reading Task to your teacher, who will assess your overall reading comprehension.

Reflection on My Learning

Name: 

Date: 

Prereading

1. Write down what you already know about the categories of information that are found in job advertisements in 


English. 


2. Do you expect to find the same information in French-language job advertisements?     Yes     No    Explain 


your answer. 


Postreading

1. How did thinking about what you already know about job advertisements in English help you identify similar 


content in French? 


Were your predictions correct?    ( Yes    ( No  
2. Were you surprised by your predictions?   ( Yes    ( No  
3. How do you think that predicting the type of content that you may find in a written text can help you better 


understand French? 


4. How did sharing your answers to Offre d’emploi no 1 with a classmate help you with your understanding of the 


advertisement? 


5. Overall, how satisfied were you with your ability to read and understand the job advertisements in French?


( Very satisfied   ( Satisfied   ( Somewhat satisfied   ( Not satisfied at all 

6. Complete the following statements.


The easiest part of the task was 



The hardest part of the task was 

Offres d’emploi

Offre d’emploi no 1

Offre d’emploi no 2




Grille d’analyse

Nom : 
  Date : 

Pour chaque offre d’emploi, coche la catégorie si tu as trouvé l’information qui correspond à cette catégorie. Puis dans la colonne nommée Évidence, écris les mots ou expressions qui appuient ta compréhension.

Offre d’emploi no 1

	Catégorie d’information
	Évidence

	 Nom de la compagnie
	

	 Logo 
	

	 Expérience requise
	

	 Formation nécessaire
	

	 Genre de poste
	

	 Description du poste
	

	 Description de la compagnie
	

	 Lieu de travail
	

	 Condition de l’embauche
	

	 Adresse de la compagnie
	

	 Numéro de téléphone
	

	 Numéro de télécopieur
	

	 Nom de la personne-ressource
	

	 Habiletés/qualités recherchées
	

	 Façon de présenter sa demande
	

	 Numéro du concours
	

	 Salaire
	

	 Contact avec le/la candidat(e)
	

	 Remerciements
	

	 Équité en matière d’emploi
	

	 Site Web
	

	 Courriel
	


Offre d’emploi no 2

	Catégorie d’information
	Évidence

	 Nom de la compagnie
	

	 Logo 
	

	 Expérience requise
	

	 Formation nécessaire
	

	 Genre de poste
	

	 Description du poste
	

	 Description de la compagnie
	

	 Lieu de travail
	

	 Condition de l’embauche
	

	 Adresse de la compagnie
	

	 Numéro de téléphone
	

	 Numéro de télécopieur
	

	 Nom de la personne-ressource
	

	 Habiletés/qualités recherchées
	

	 Façon de présenter sa demande
	

	 Numéro du concours
	

	 Salaire
	

	 Contact avec le/la candidat(e)
	

	 Remerciements
	

	 Équité en matière d’emploi
	

	 Site Web
	

	 Courriel
	


Pair Assessment of the Reading Task

Name: 

Date: 

Partner Name: 

We shared answers to:       Offre d’emploi no 1           Offre d’emploi no 2

Categories of Information

 We had identified all of the same categories out of the 22 categories of information in the chart.
 We had identified almost all of the same categories out of the 22 categories of information in the chart.
 We had identified most of the same categories out of the 22 categories of information in the chart.
 We had identified less than half of the same categories out of the 22 categories of information in the chart.
Evidence

 We had identified the same information for each category in the chart that we had in common.
 We had identified almost the same information for each category in the chart that we had in common.
 We had identified most of the same information for each category in the chart that we had in common.
 We did not identify or we had little of the same information for each category in the chart that we had in common.
Check off each box that is pertinent to your experience as a pair.

We found the sharing of information:     insightful     useful      not very useful
We found that sharing the information: 

 gave us more confidence in our understanding of French
 did not give us more confidence in our understanding of French.
Other Observations: 


Lire les offres d’emploi

Teacher Information Page

Performance Task Description

You are interested in participating in a work exchange program in Québec so you can practice the French you have learned thus far and learn more about the people of Québec. In order to participate, you need to find a job. You decide to look at a couple of job advertisements to become familiar with the language used to describe the required skills.

	Component
	Specific Outcomes Assessed

	Context – Occupational
	

	Language experience
	Students will understand and express in French, orally or in written form, a variety of messages related to …

–
participating in routine interactions related to job searching; e.g., reading employment advertisements (30 C 4.3)

	Communicative Acts
	

	Referential Function

(reading comprehension)
	Students will receive, process and/or express in French in familiar contexts, orally or in written form, …

–
messages using familiar vocabulary and a variety of taught language structures in order to seek, gather, process and impart information on mostly familiar topics, but sometimes on unfamiliar topics (30 A 3)

	Strategies for Communication

	Comprehension
Strategies


	Students will …

· select and use, independently, a variety of listening comprehension strategies to facilitate and enhance understanding (30 A 6):

· making predictions about the written text about to be encountered
· drawing on previous experiences and prior knowledge to make inferences about the text

	Metacognitive 
Strategies


	· monitor and reflect on their communicative abilities independently 
(30 A 8):

· revisiting predictions made when planning for comprehension and determining how accurate they were

· consciously identifying what one knows about the topic being read

· evaluating what worked or did not work in understanding a written text

	Repertoire

	
	Students will, orally or in written form …

	Word Knowledge


	understand French words, phrases or expressions and interjections related to personality traits, skills and abilities and terminology related to the world of work, specifically to job advertisements, in modelled, structured, guided situations and sometimes nonguided situations (30 R 1.1)


Time Frame:  

To be completed after students have reviewed vocabulary related to personality traits and abilities and worked with vocabulary related to job advertisements (approximately 560 minutes of instruction).

Materials:

· examples of English job advertisements

Teacher Assessment Tools:

· Answers for the reading task

· Teacher Feedback form (to assess student’s reading comprehension)

· Teacher Strategy Observation Checklist (to assess student’s strategy use)

Student Assessment Tools:

· Grille d’analyse (to assess student’s comprehension of the job advertisements) 

· Reflection on my Learning form (to assess student’s reflections on learning)

· Pair Assessment of the Reading Task form (to assess pair’s comprehension of one of the job advertisements) 
Possible Extension Activity

Have students compare job advertisements from various Francophone countries to determine the similarities and differences. This could be followed by a comparison with English job advertisements.

Grille d’analyse – Réponses

Nom : 

 Date : 

Pour chaque offre d’emploi, coche la catégorie si tu as trouvé l’information qui correspond à cette catégorie. Puis dans la colonne nommée Évidence, écris les mots ou expressions qui appuient ta compréhension.

Offre d’emploi no 1

	Catégorie d’information
	Évidence

	( Nom de la compagnie
	Super T

	( Logo 
	Super T

	( Expérience requise
	3 à 5 ans d’expérience pertinente

	( Formation nécessaire
	diplôme secondaire

	( Genre de poste
	Vendeur/vendeuse – Charcuterie, fromage et poisson

	( Description du poste
	Planifier et coordonner les activités de service

	( Description de la compagnie
	

	( Lieu de travail
	Saint-Léonard

	( Condition de l’embauche
	

	( Adresse de la compagnie
	7475, rue Turcotte, La Salle, H8N 1X3

	( Numéro de téléphone
	

	( Numéro de télécopieur
	

	( Nom de la personne-ressource
	

	( Habiletés/qualités recherchées
	le bilinguisme

	( Façon de présenter sa demande
	faire parvenir un curriculum vitae

	( Numéro du concours
	

	( Salaire
	

	( Contact avec le/la candidat(e)
	Seules les personnes retenues pour une entrevue recevrons une réponse

	( Remerciements
	

	( Équité en matière d’emploi
	Nous favorisons la promotion de l’équité en matière d’emploi

	( Site Web
	http://www.supermarcheT.ca

	( Courriel
	


Offre d’emploi no 2

	Catégorie d’information
	Évidence

	( Nom de la compagnie
	Les chaussures Giardino

	( Logo 
	Image des chaussures

	( Expérience requise
	expérience réussie de direction de magasin ou d’adjoint(e)

	( Formation nécessaire
	

	( Genre de poste
	Responsable du magasin

	( Description du poste
	responsable de la qualité du service – accueil privilégié, ambiance chaleureuse, valorisation des produits, gestion du stock, recrutement et animation de l’équipe de vente

	( Description de la compagnie
	leader dans le domaine de la chaussure de mode avec plus de 120 magasins

	( Lieu de travail
	

	( Condition de l’embauche
	

	( Adresse de la compagnie
	2105, rue du Jardin, Montréal (Québec) H3C 2T9

	( Numéro de téléphone
	

	( Numéro de télécopieur
	

	( Nom de la personne-ressource
	

	( Habiletés/qualités recherchées
	dynamisme, autonomie et sens commercial

	( Façon de présenter sa demande
	faites parvenir un CV et une lettre d’accompagnement

	( Numéro du concours
	

	( Salaire
	

	( Contact avec le/la candidat(e)
	

	( Remerciements
	

	( Équité en matière d’emploi
	Giardino respecte le principe de l’équité en matière d’emploi

	( Site Web
	

	( Courriel
	emploi@chaussuresgiardino.com


Teacher Feedback on Understanding of Job Advertisements

Name: 


Date: 


	Criteria:

You were able to ...
	identify the categories of information for
	provide appropriate evidence of understanding

	
	Offre 

d’emploi no 1
	Offre 
d’emploi no 2
	Offre 

d’emploi no 1
	Offre 
d’emploi no 2

	Catégories d’information
	OUI
	NON
	OUI
	NON
	OUI
	NON
	OUI
	NON

	Nom de la compagnie
	
	
	
	
	
	
	
	

	Logo 
	
	
	
	
	
	
	
	

	Expérience requise
	
	
	
	
	
	
	
	

	Formation nécessaire
	
	
	
	
	
	
	
	

	Genre de poste
	
	
	
	
	
	
	
	

	Description du poste
	
	
	
	
	
	
	
	

	Description de la compagnie
	
	
	
	
	
	
	
	

	Lieu de travail
	
	
	
	
	
	
	
	

	Condition de l’embauche
	
	
	
	
	
	
	
	

	Adresse de la compagnie
	
	
	
	
	
	
	
	

	Numéro de téléphone
	
	
	
	
	
	
	
	

	Numéro de télécopieur
	
	
	
	
	
	
	
	

	Nom de la personne-ressource
	
	
	
	
	
	
	
	

	Habiletés/qualités recherchées
	
	
	
	
	
	
	
	

	Façon de présenter sa demande
	
	
	
	
	
	
	
	

	Numéro du concours
	
	
	
	
	
	
	
	

	Salaire
	
	
	
	
	
	
	
	

	Contact avec le/la candidat(e)
	
	
	
	
	
	
	
	

	Remerciements
	
	
	
	
	
	
	
	

	Équité en matière d’emploi
	
	
	
	
	
	
	
	

	Site Web
	
	
	
	
	
	
	
	

	Courriel
	
	
	
	
	
	
	
	

	Observations


Overall Impression 

(
Fantastique! You were able to demonstrate full understanding of the information in the 
two job advertisements by identifying all of the categories of information contained in both advertisements and by providing accurate evidence.

(
Très bien! You were able to demonstrate almost full understanding of the information in the two job advertisements by identifying almost all of the categories of information contained in both advertisements and by providing accurate evidence to support the categories that you did identify.

(
Bien! You were able to demonstrate that you understood most of the information in the two 
job advertisements by identifying most of the categories of information contained in both advertisements and by providing accurate evidence to support the categories that you did identify.

(
Plus d’effort! You were able to demonstrate that you understood some of the information 
in the two job advertisements. However, you were only able to identify less than half of the categories of information contained in both advertisements and the evidence you did provide was sometimes inaccurate and/or sometimes incomplete. 

Suggestions for Improvement:

Teacher Strategy Checklist

  Date: 

	Student is able to:


	make predictions about the written text about to be encountered
	draw on previous experiences and prior knowledge to make inferences about the text
	consciously identify what he or she knows about the topic being read
	revisit predictions made when planning for comprehension and determine how accurate they were
	evaluate what worked or did not work in understanding a written text

	Student’s Name
	Attempted
	Not attempted
	Attempted
	Not attempted
	Attempted
	Not attempted
	Attempted
	Not attempted
	Attempted
	Not attempted

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


Example of a Written Expression Performance Task—French 10–3Y

Composer un cinquain

Directives pour l’élève

Performance Task Description

The Student Council is sponsoring a contest during School Spirit Week. To enter the contest, students need to write a poem about a classmate who is a friend. You decide to enter, because you have a friend whom you would like to have recognized.

Instructions

1. Look at the structure of a cinquain and the example provided.

2. Using your vocabulary resource list, choose the information you want to use in your cinquain.

3. Prepare a draft of your cinquain.

4. Verify that you have spelled your words correctly and that you have followed the format of a cinquain.

5. Share your cinquain with a partner who will use the Peer Assessment Form to provide you with feedback on your poem.

6. Use your classmate’s feedback to make any necessary changes to your poem. Then write your poem on the contest form (Formulaire du concours). Make sure you fill out all portions of the form.

7. Assess how well you feel you carried out this task by using the Self-rating Scale form.

8. Hand in your draft, your completed contest form, your Self-rating Scale form and your Peer Assessment form to your teacher, who will provide an assessment of your work.







Peer Assessment

	My Name: 


Date: 







I am giving feedback to: 



	You were able to …
	Yes
	No

	· indicate the first and last name of the classmate you chose to describe.
	
	

	· identify three of his or her personality traits.
	
	

	· describe two of his or her physical features.
	
	

	· identify two things he or she prefers.
	
	

	· make appropriate adjectival agreements.
	
	

	· spell your words correctly.
	
	

	· follow the pattern of a cinquain poem.
	
	

	Something I really liked about your poem: 



	A suggestion for improving your poem:



To verify your work, I used the following references: 


Self-rating Scale

Name: 


Date: 


	Criteria

I used …
	1
3
5

with difficulty
with ease

	· my knowledge of French words related to personality traits to describe my friend
	

	· my knowledge of French words related to physical traits to describe my friend
	

	· my knowledge of French words related to preferences to identify my friend’s preferences
	

	· my knowledge of subject and verb agreement 
	

	· my knowledge of noun–adjective agreement with the adjectives I chose
	

	· my knowledge of the order in which words are used in French
	

	· a model to help me write my own poem
	

	· resource materials to ensure I spelled my words correctly
	

	· my peer’s feedback to revise and improve the quality of my poem
	


The easiest part of this task was 



The hardest part of this task was 



If I were to do this task again, I would was 


Composer un cinquain

Teacher Information Page

Performance Task Description

The Student Council is sponsoring a contest during School Spirit Week. To enter the contest, students need to write a poem about a classmate who is a friend. You decide to enter because you have a friend whom you would like to have recognized.

	Component
	Specific Outcomes Assessed

	Context—Personal

	Language experience
	Students will understand and express in French, orally or in written form, a variety of messages related to …

– identifying, introducing and describing their friends (10 C 1.4)

	Communicative Acts

	Referential Function

(written expression)

Imaginative Function
	Students will receive, process and/or express in French in familiar contexts, orally or in written form, …

–
simple, concrete messages using known vocabulary and taught language structures in order to seek, gather, process and impart very basic information on familiar topics (10 A 3)

–
simple, concrete messages using known vocabulary and taught language structures for simple aesthetic or imaginative purpose in relation to familiar topics (10 A 5)

	Strategies for Communication

	Production
Strategies


	Students will …

· identify and develop, with guidance, a variety of speaking and writing strategies to support the expression of messages (10 A 7):

–
copying or imitating words, expressions, sentence patterns or text structures from other media that can serve as models

–
collaborating with others to practise or review oral or written messages 

–
revising and correcting the final version of a text

	Metacognitive 
Strategies
	· monitor and reflect on their communicative abilities, with guidance (10 A 8):

–
assessing one’s performance after completing the task

	Repertoire

	
	Students will, orally or in written form …

	Word Knowledge


	understand and use taught French words, phrases or expressions and interjections related to, personality traits, physical features and preferences, in modelled, structured and guided situations (10 R 1.1)

	Orthography


	develop knowledge of sound–symbol correspondences to spell familiar vocabulary correctly (10 R 1.4)


	Verbs


	–
understand the concept of subject and verb agreement in French (10 R 2.5a)

–
apply knowledge of conjugation patterns of regular verbs in the present tense in modelled, highly-structured and guided situations; e.g., aimer, adorer, détester (10 R 2.5d)

–
apply knowledge of conjugation patterns of irregular verbs in the present tense in modelled, highly-structured and guided situations; e.g., avoir, être 
(10 R 2.5f)

–
understand the formation of the imperative mode with frequently used verbs (10 R 2.8a)

	Adjectives


	use knowledge of gender and agreement rules for adjectives in modelled, highly-structured and guided situations (10 R 2.12d)

	Word and Sentence Order


	apply knowledge of word order at the phrase and simple or compound sentence level using familiar vocabulary and commonly used sentence patterns in modelled, highly-structured and guided situations (10 R 2.18b)


Time Frame:  

To be completed after students have worked with vocabulary related to physical and personality traits and preferences, and with appropriate forms of the verb être, avoir and regular –er patterned verbs (approximately 560 minutes of instruction).

Materials:

· list of words related to personality traits, physical traits and preferences

Teacher Assessment Tools:

· Teacher Rating Scale (to assess student’s written expression)

Student Assessment Tools:

· Peer Assessment form (to assess peer’s comprehension of the poem) 

· Self-rating form (to assess student’s perception of success in carrying out the task)

Teacher Rating Scale

Name: 


Date: 


	Criteria:

You were able to …
	Successfully
	With some
success
	Unsuccessfully

	· indicate the first and last name of your classmate
	
	
	

	· identify three of your classmate’s personality traits
	
	
	

	· describe two of your classmate’s physical features
	
	
	

	· identify two of your classmate’s preferences
	
	
	

	· make appropriate adjectival agreements
	
	
	

	· spell your words correctly
	
	
	

	· use the correct word order for your two sentences
	
	
	

	· follow the pattern of a cinquain poem
	
	
	

	· use your classmate’s feedback to improve your poem
	
	
	

	Comments:




T


Saint-Léonard est à la recherche d’un(e)





VENDEUR/VENDEUSE





CHARCUTERIE, FROMAGE ET POISSON


Vous planifiez et coordonnez les activités du service de façon à atteindre les objectifs de vente et de rentabilité. 





En plus de posséder un diplôme secondaire, vous avez de 3 à 5 ans d’expérience pertinente. Le bilinguisme est un atout. Si vous croyez posséder les qualifications requises, veuillez nous faire parvenir votre curriculum vitæ, avant le 18 septembre.





Pour plus d’information sur notre entreprise, veuillez visiter la page Web suivante: 


http://www.supermarcheT.ca





Super T


Service des Ressources humaines


7475, rue Turcotte


LaSalle, H8N 1X3


N.B. :	Seules les personnes retenues pour une entrevue recevront une réponse.  


	Nous favorisons la promotion de l’équité en matière d’emploi.





les chaussures	Leader dans le domaine de la 


         GIARDINO	chaussure de mode, avec plus de 120 magasins, Giardino recherche :





RESPONSABLE DE MAGASIN


Responsable de la qualité du service et garant(e) de l’image de marque de l’entreprise, vous mettez tout en œuvre pour satisfaire la clientèle : accueil privilégié, ambiance chaleureuse, valorisation constante des produits, gestion personnalisée du stock, recrutement et animation de votre équipe de vente. Vous possédez une première expérience réussie de direction de magasin ou d’adjoint(e), où vous avez pu développer dynamisme, autonomie et sens commercial. Salaire à négocier.


Si vous répondez à ces critères, faites parvenir votre CV et votre lettre d’accompagnement au :





Service des Ressources humaines


Chaussures Giardino


2105, rue du Jardin


Montréal (Québec) H3C 2T9





ou par courriel au : emploi@chaussuresgiardino.com





Giardino respecte le principe de l’équité en matière d’emploi.








L A   M O D E   E S T   À   V O S   P I E D S.








Modèle pour le cinquain





Le prénom du/de la camarade de classe





une phrase qui décrit deux de ses traits physiques





une phrase qui décrit deux choses qu’il/elle aime�(sports, activités, matières)





trois





son nom de famille








traits





de personnalité








Christine,


Honnête, patiente, responsable.


Elle a les yeux bleus et les cheveux bruns.


Elle aime le volley-ball et le ski.


Labonté








Formulaire du Concours





Prends ta plume et écris un cinquain �sur un ou une de tes camarades de classe!





Sois créatif/créative!



















































































Nom : 		Âge : 	





Date : 		Année scolaire : 	








SUPER
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